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WELCOME!

Dear Education Student,

The Education Department faculty wants to extend a big welcome to you!  We appreciate your interest in our education programs and look forward to working with you on your journey to becoming a professional educator.  Teaching is an awesome career choice and the education programs at SKC were carefully designed to assist you in becoming the best educator possible!  

Whether your major is in Early Childhood, Elementary, or Secondary Education, this handbook was designed to assist you.  Please read through the material carefully and utilize the resources and information provided.  Also, if you have any questions or concerns, please contact your education advisor or any education faculty. 

Thanks again, and best wishes!  You have chosen a noble career and we look forward to working with you! 

Sincerely,

SKC Education Department Faculty and Staff

Dr. Cindy O’Dell, 

Department Chair
The Salish Kootenai College Education Programs

To fulfill its mission and vision, Salish Kootenai College has endeavored to create meaningful and substantive programs to improve the lives of Native people in our community and across the United States. Various programs at SKC have built a reputation for excellence, exhibiting both academic and cultural integrity. Over the past 34 years, SKC has grown to be one of the flagships of the tribal college system. By providing new opportunities for Native and non-Native learners, SKC has made substantial contributions to the well-being and livelihood of thousands of students. 

An area of study that is most requested and one that SKC has had a deep interest in for many years is teacher education.  In response this interest and the need for highly qualified teachers at every level, Salish Kootenai College has developed three accredited programs in education – associate and bachelor’s degree programs in early childhood (birth- age 8) and elementary (grades K-8) education, and a bachelor’s degree in secondary science(grades 6-12) education.  All of these programs are regionally accredited through the Northwest Commission on Colleges and Universities, and approved by the Montana Board of Public Education and the Office of Public Instruction. The elementary and secondary science programs lead to licensure in their respective areas.

Promoting Diversity and Excellence in Education

Vision Statement

The Education Department envisions a culturally responsive teacher education program and curriculum supporting candidates’ development through fostering learning communities that build on past experiences along with life dreams. A culturally responsive education will support the personal as well as professional development and success of SKC candidates, affording them greater life options. 

Furthermore, the Education Department envisions SKC teacher candidates will be culturally competent and skilled educators empowered to transform curriculum and instruction to address the developmental, linguistic and ethnic diversity of every child they teach; SKC teacher candidates as future professional educators, advocates and leaders will empower the students they teach, expanding their life options through nurturing culturally responsive learning communities. 

Mission Statement

The professional education programs at Salish Kootenai College seek to support teacher candidates in making connections between their personal development and their professional growth, in meaningful integration of cultural learning and in collaborative efforts toward the larger good for local and global communities. The critical areas of professional preparation that distinguish Salish Kootenai teacher education graduates include:     

· Knowledge of Native American student context and best educational practices leading to developmentally and culturally appropriate pedagogy.

· Identification with Native American culture and community values imbedded in content and pedagogy.

· Commitment to meeting the needs of developmentally, ethnically and linguistically diverse learners. 

· Commitment to reflective practices leading to personal and professional development.

· Development of collaborative relationships with mentoring teachers and peers organized into learning communities that promote application of knowledge, skills and dispositions in real settings.

· Strong evidence of effective communication, critical thinking, cultural understanding and citizenship.

Program Purposes

The professional education programs function to meet three overarching purposes. These include:

· Endowing education degrees that are culturally responsive to the teacher candidates within the community served by SKC.  

· Preparing candidates to be culturally competent and skilled educators.

· Preparing candidates to provide culturally responsive curriculum to Native American children as well as other diverse learners.

SKC is located in a pristine rural setting in the Mission Mountains. The faculty utilizes this unique environment to provide an education representative of social constructivist learning which includes the themes of: experiential learning, leadership, reflective practice, teaching through inquiry, and accountability to student learning. The faculty believes that learning is best facilitated for all students through active engagement and social interactions among and between candidates, faculty, students, and field teachers.  To meet the needs of all learners, faculty in the Education Department are committed to the following:

· Experiential learning 

· Diverse teaching styles and methods 

· Research-based practice and instruction

· Multiple perspectives of learning

· Multiple measures of assessing learning

· Mentoring between and among students and faculty

· Carefully monitored field experiences and student teaching in multiple school settings

· Integrated content and pedagogy

· Use of technology as an instructional tool

· Development of a community of learners on campus and in field sites

· Serving the profession and the community

· Providing quality instruction informed by current research and reform  
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Central Principles and Beliefs of the Teacher Education Programs

Instruction and curriculum in the professional education programs are guided by central principles and beliefs that respect and reflect the rich, holistic perspectives of the Salish, Pend d’Oreille and Kootenai people. 

1. Culturally responsive instruction and curriculum will lead education to its promise of opportunity and equity.

2. Learning communities foster the construction of knowledge. 

3. Reflective practice leads to professional development.   

4. The unique contribution, learning style and ability of each learner brings an opportunity for the learning community to become enriched. 

5. Effective communication, critical thinking, cultural understanding and citizenship are essential to effective teaching.

Conceptual Framework for the Teacher Education Programs

Statement of Philosophy and Professional Commitments

The Teacher Education Program at Salish Kootenai College is built upon central principles and beliefs that together form a framework reflective of SKC’s individual context, community and culture. The framework informs the teacher education curricula, evaluation and assessment, as well as faculty and administrative decisions. The education faculty members agreed upon these central principles and are committed to decision-making based upon these beliefs. 

The SKC faculty worked closely with the Education Department Advisory Board consisting of: SKC teacher candidates plus administrators, community members, public school administrators along with teachers, community Head Start representatives, and members of the Salish, Pend d’Oreille and Kootenai Tribal Culture Committees to identify the principles that are the foundation of the Education Department’s conceptual framework. Education faculty members are committed to representing the culture, ways of knowing and best practices held by the community served by SKC as well as the professional education community. Furthermore, the Education Department is committed to seeking continuous input from the Tribal community and the professional education community regarding best practices. Thus the framework will be assessed regularly based on this input and revised as needed.         

Philosophically, the education faculty members believe all learning occurs within an individual’s social, cultural and life contexts. Therefore, culturally responsive instruction, instruction that links students’ home and community culture to school culture, is at the heart of the Education Department’s mission. The faculty recognizes and addresses the history of forced cultural assimilation through formal education that oppressed many Native people through a commitment to provide equal educational opportunities for SKC teacher candidates empowering these candidates to provide equal educational opportunities for their future students. Hence, the faculty members promote socially just and democratic learning communities through culturally responsive instruction; the faculty believes that such learning communities will lead education to its promise of opportunity and equity for all.

Commitment to the 4-Cs of Salish Kootenai College

The Board of Directors recognizes the importance of supporting the development of communication skills, critical thinking, cultural understanding and citizenship in all SKC students as a foundation for personal and professional development. The Education Department embraces this guiding principle and is committed to nurturing these skills and dispositions in teacher candidates.

Salish Kootenai College defines communication, critical thinking, cultural understanding and citizenship as follows:    

Communication: Exchange and interpretation of information through a variety of context appropriate modalities to enhance understanding and build respectful connections.

Critical Thinking: A structured process for refining thought and making decisions. It engages context, multiple perspectives, and the individual mind/heart balance (spu’us). Critical thinkers strive for clarity, accuracy, articulation, thoroughness, relevance and fairness.

Cultural Understanding: The awareness of one’s own system of values, beliefs, traditions and history, and knowledge and respect for the systems of others, particularly those of American Indian Tribes, and specifically the Salish, Pend d’Oreille and Kootenai people.

Citizenship: Informed and committed participation in the life of one’s community at the local, national, and global level. We believe citizens recognize and address community issues, respect the rights of others, and work toward community improvement.  

SKC faculty members are committed to nurturing strong communication skills, cultural understanding, critical thinking and citizenship in teacher candidates. The teacher education programs recognize these skills and dispositions as the four cornerstones to professional development. As such, SKC teacher educators are proficient in and model these skills and dispositions. As well, the opportunities to develop the four cornerstones are well integrated into the teacher education curriculum.    

Teacher candidates are required to complete the Transition to Professional Teaching Summer Seminar as a requirement of entry into the Professional Education Program in Elementary Education. The emphasis of the summer institute is to further develop communication, cultural understanding, critical thinking and citizenship in teacher candidates. Candidates build on strategies that will enable them to successfully interact with peers, professional educators and community members. 

Last, the faculty members employ social constructivist and constructivist teaching strategies that build on the four cornerstones of professional development. For example, class activities routinely consist of collaborative learning activities typical of social constructivist teaching practices that require learners to develop interpersonal skills and to link individual learning to the group learning process (Dewey, 1938/1997; Vygotsky, 1978).  Other social constructivist instructional strategies used by the education faculty include: making instruction personally or socially meaningful to students, negotiating meanings with students through exploratory talk (Ormrod, J. E., 2006), class discussion, small-group collaboration, and valuing meaningful activity over correct answers (Wood et al, 1995).

Candidate Knowledge, Skills and Dispositions Central Communication, Critical Thinking, Cultural Understanding and Citizenship 

· The candidate shows sensitivity to cultural diversity and seeks to understand the perspectives of others (disposition).

· The candidate promotes tolerance and diversity as positive attributes and applies these in learning experiences (disposition).

· The candidate creates opportunities to develop critical thinking skills by requiring students to use ideas, theories, and problem solving techniques and apply them to new situations (skill).

· The candidate communicates in ways that demonstrate sensitivity to cultural and gender differences (skill).

· The candidate appreciates the cultural dimensions of communication, responds appropriately, and seeks to foster culturally sensitive communication by and among students, peers, and teachers (disposition).

· The candidate demonstrates an understanding of effective verbal and nonverbal communication by choosing language delivery techniques appropriate to the audience (disposition).

· The candidate demonstrates knowledge and use of appropriate spoken and written language conventions in teaching and learning settings (disposition). 

· The candidate demonstrates knowledge and use of conflict resolution techniques, and is able to work through differences in a respectful and proactive manner (disposition). 

· The candidate exhibits willingness to learn and interact with cultures and perspectives other than their own (disposition).   

Academic Advising


Elementary Education students progress through the SKC program with a high level of interaction with their instructors, advisors and the Education Department mentor. Students remain in close contact with the SKC faculty through ongoing class discussions, email, phone contacts, and other communications media. All students in the program are assigned to a faculty advisor responsible for maintaining contact with the student on a regular basis and working with coordinating school personnel to ensure quality experiences for both the SKC student and the participating schools. In addition, SKC Elementary Education Department faculty conduct regular, periodic visits to students’ field experience sites to confer, plan, and assess student progress.  An Education Department mentor provides individualized support and consultation on an as needed basis for coursework and portfolio development.  

The Education Department Advisor is the first contact person for most prospective elementary education students.  Students meet with the advisor quarterly and as needed to assess and problem solve student needs and progress in the curriculum.  Students are referred to the SKC Counseling/Career Center or community resources for specific or personal needs.  The advisor tracks student progress through grades, course completion and one-on-one student conferences.  This information is recorded on the Elementary Education Advising Form.  Advisors and instructors also refer students who are at risk of failing courses to the SKC Retention Officer.  The College is committed to improving student retention rates. A full time retention coordinator works with faculty and counselors to monitor and track the academic progress and course attendance of every student. When data indicates a problem, faculty, administrators, and counselors work together to find solutions. Solutions may include tutoring, counseling, childcare, food bank referral, emergency loans, or adjustments in studies, housing, or transportation. The Retention Officer also provides a variety of social, cultural, and recreational activities for Native American students and families. 

Background Checks

Students pursuing a degree in education at Salish Kootenai College are required pass a comprehensive background check at various points during their program of study.  Candidates are required to submit a background check as soon as possible after enrolling in an education program, and may have to submit an updated background check prior to student teaching.  Background checks are required by many school districts and early childhood programs before candidates may have contact with students, and before the Montana Office of Public Instruction will issue licensure. Our procedure involves state and federal review, as well as Child Protective Services (CPS). These background checks will be reviewed using the following policy.

Policy for the use of background check reports:

Who:  

All students in courses requiring field experience and all student teachers

Procedures:

After receipt of the background check, it is reviewed and approved by the following guidelines:

· If the student has no record for state, federal, and CPS, the instructor and Education Department Chair approves the candidate for placement.

· Offenses more than one year old require clearance from both the instructor placing the student and the Department Chair of Education.  Approval may require a meeting with the candidate.  Depending on the offense, the candidate may be required to meet with the Academic Vice President, and may be denied placement.

· Offenses less than one year old require a meeting with the instructor placing the student, the Education Department Chair and the candidate.  This may include offenses that come to the attention of the Education Department through means other than the background check.  An example would be a court report in the newspaper showing an offense occurred after the background check was submitted.  The candidate may be required to postpone placement until one calendar year has passed without further offenses, or may be denied placement.  If the student is allowed to reapply for placement, the candidate will be required to submit a new background check not more than 45 days before the placement is to begin.

After the field experience or student teaching has started, any candidate may be removed from their assignment if an offense occurs during the quarter in which they are enrolled.  As a minimum, candidates are required to report offenses to the Education Department Chair.  The student advisor and Education Department Chair will determine the need for a meeting to discuss the circumstances of the offense.  Considerations of all offenses will include severity, frequency, and how recently the offense occurred.

Appeals
Candidates may appeal decisions to the Academic Vice President.  In addition, the instructor or the Education Department Chair may request the Academic Vice President to review any case.

Effect on Elementary/Secondary Licensure

The policies of Salish Kootenai College are designed to support the mission and goals of the Teacher Education Program.  Acceptance or refusal to place students in the field due to a criminal record does not imply any knowledge of the candidate’s ability to obtain a teaching license from the Montana Office of Public Instruction (OPI) or other employment possibilities.  OPI will review candidate information, including background check data, ONLY as part of the licensing application process.  Therefore, candidates with concerns about past issues recorded on background check reports should consult with Education Department personnel early in their program to establish their potential for licensure.

Effect on Child Care Licensing Requirements

Section 37.95.109 of the Montana Licensing Requirements for Child Day Care Centers states “Each caregiver, volunteer, support staff person or a person over the age of 18 residing in the home  shall have a state criminal, child protective services/adult protective services and if applicable a tribal criminal and child protective services background check conducted.    The state will not grant approval or licensure nor allow a license or registration approval if any director, caregiver, volunteer or support staff has been convicted by a court of competent jurisdiction of a felony or misdemeanor involving child abuse or neglect, spousal abuse, a crime against a child or children (including child pornography) or a crime involving violence, including rape, sexual assault or homicide, but not including other physical assault or battery.  The state shall not grant approval nor allow a license or registration approval if any director, caregiver, volunteer or support staff person or a person over the age of 18 residing in the home has within the last 5 years been convicted by a court of competent jurisdiction of a felony or misdemeanor involving physical assault, battery or felony drug related offense.” 

Background Check Process: 

A. If you have a background check, including state and federal, that is less than two years old AND the agency that requested the check will share the results with SKC, have a copy of the results sent to:

Education Department

Salish Kootenai College

P.O. Box 70

Pablo, MT  59855

Montana school districts and the Office of Public Instruction have procedures for sharing background checks.  If you are requesting your check from a district or other party, and they need a copy of these procedures, please contact the Education Department at Salish Kootenai College, and the procedures can be provided.

Sign the Consent/Release Form and return it to the Education Department.


B.  If you do not have a current background check:

1. Obtain a background check packet from the Education Department.

2. Fill out the application on the fingerprint cards.

3. Have your fingerprints taken.  Local sites where this can be done:

· Tribal Law and Order, Division Street, Pablo, MT on Tuesdays and Thursdays

· Lake County Sheriff’s Office at 106 4th Avenue East Polson, MT on Mondays or Fridays 1-4 P.M. ONLY

            4.  Sign the Consent/Release form.

5. Return the following items to the SCK Education Department:

· The completed fingerprint card

· The Consent/Release Form

· A check or money order for $29.50 made payable to MT State Criminal Records
    (be sure to check with Ed. Dept. faculty to see if this fee amount is current)

C.  Storage and use of background checks: 


Background check records are kept in the Education Department Office in a sealed envelope separate from the rest of a candidate’s educational records.  These checks are shared only according to the conditions of the Consent/Release Form, by written request of the candidate, or in accordance with an appropriate legal request.  The candidate acknowledges and gives approval for SKC to share the results of the background check with any school district or early childhood program where the candidate may be placed as part of their program of study.  The background checks are also shared with the Montana Office of Public Instruction as apart of the process for licensure.  If the candidate wishes the background check to be shared outside of these conditions, they must make a written request stating the name and address of the party to whom they want the background information sent.  Candidates may view their background check by making arrangements with the Education Department.

D. Other behavioral expectations: 

Candidates are subject to all provisions of the SKC TEP Student Handbook during their program of study.  They are expected to exhibit behavior appropriate to someone pursuing a career as a professional educator.  Program and college personnel are available to help any candidate who feels they have a problem requiring assistance.  Appropriate college personnel may suggest counseling or other assistance as necessary.  Problems affecting the candidate’s ability to perform the functions of a professional educator may delay or stop the candidate’s progression through the education program.

Elementary education

Outcomes for Effective Teachers

Teacher preparation programs for Elementary Education majors must have a broad foundation in the sciences, humanities (including the arts) and social sciences.  The aim is to prepare teachers to be able to optimally expand children’s ability to grow and develop in all areas (ACEI, 2004). 

Expected Candidate performance and program outcomes reflect the guiding principles and beliefs of the Elementary Education Teacher Education Program as well as best practices as defined by Interstate New Teacher Assessment and Support Consortium (INTASC) Core Standards and the Montana Professional Educator Preparation Program Standards (PEPPS). Upon graduation from SKC, the beginning teacher will demonstrate evidence toward completion of the following outcomes related to teaching knowledge, skills, and dispositions. Knowledge is “knowing the content,” “skills” represents the ability to perform using knowledge, and “dispositions” refer to the human qualities inherent to ethical and reflective teaching. SKC candidates demonstrate professional entry-level competencies in the dispositions, skills and knowledge content areas indicated below:   

INTASC Standards


Outcome 1:  Making content meaningful
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of subject matter meaningful for students.
· The candidate understands major concepts, assumptions, debates, processes of inquiry, and ways of knowing that are central to the discipline(s) s/he teaches (knowledge).

· The candidate can create interdisciplinary learning experiences that allow students to integrate knowledge, skills, and methods of inquiry from several subject areas (skill).

·  The candidate exhibits concern for, and involvement with their own professional growth and improvement as an educator and lifelong learner (disposition).

Outcome 2:  Development of Learners
The candidate understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.  

· The candidate understands how learning occurs--how students construct knowledge, acquire skills, and develop habits of mind--and knows how to use instructional strategies that promote student learning (knowledge).

· The candidate understands that students' physical, social, emotional, moral and cognitive development may be individually variable. They know how this may influence learning and how to address these factors when making instructional decisions (knowledge).

· The candidate assesses individual and group performance in order to design instruction that meets learners' current needs in each domain (cognitive, social, emotional, moral, and physical) and that leads to the next level of development (skill). 

· The candidate appreciates students’ strengths as a basis for growth, and views errors as opportunities for learning (disposition).


Outcome 3:  Respect for Diversity
The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.
·  The candidate knows about areas of exceptionality in learning—including learning disabilities, visual and perceptual difficulties, and special physical or mental challenges (knowledge).

· The candidate understands how students' learning is influenced by individual experiences, talents, and prior learning, as well as language, culture, family, economic conditions, and community values (knowledge).

· The candidate understands how students' learning is influenced by individual experiences, talents, and prior learning, as well as language, culture, family, economic conditions, and community values (knowledge).

·  The candidate brings multiple perspectives to the discussion of subject matter, including attention to students' personal, family, and community experiences and cultural norms (skill).

· The candidate identifies and designs instruction using multiple strategies appropriate to the student’s stage of development, learning styles, multi-intelligence, strengths, and particular learning differences and needs (skill).

·  The candidate shows sensitivity to cultural diversity and seeks to understand the perspectives of others (dispositions).

·  The candidate promotes tolerance and diversity as positive attributes and applies these in learning experiences (dispositions).


Outcome 4:     Instructional strategies/problem solving
The teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.
· The candidate understands the cognitive processes associated with various kinds of learning and how these processes can be stimulated (knowledge).

· The candidate knows how to enhance learning through the use of a wide variety of materials as well as human and technological resources (knowledge).

· The candidate creates opportunities to develop critical thinking skills by requiring students to use ideas, theories, and problem solving techniques and apply them to new situations (skill).

· The candidate constantly monitors and adjusts strategies in response to learner feedback (skill).


Outcome 5:     Motivation and Behavior 
The Teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagements in learning, and self-motivation.
·  The candidate understands the principles of effective classroom management (knowledge).

· The candidate can use knowledge about human motivation and behavior to develop strategies for organizing and supporting individual and group work (knowledge).

· The candidate analyzes the classroom environment and makes decisions and adjustments to enhance social relationships, student motivation and engagement, and productive work (skill).

· The candidate shows that s/he values the role of students in promoting each other’s learning and recognizes the importance of peer relationships in establishing a climate of learning (disposition).


Outcome 6:     Communication and Technology
The candidate uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.
· The candidate understands communication theory, language development, and the roles that differences in language, culture, and gender have in learning (knowledge).

·  The candidate demonstrates proficiency in utilizing diverse verbal and non-verbal communication methods and techniques, including various writing skills, audio-visual aids, and technology tools (skill).

· The candidate communicates in ways that demonstrate a sensitivity to cultural and gender differences (e.g. appropriate use of eye contact, interpretation of body language and verbal statements, acknowledgment of and responsiveness to different modes of communication and participation) (skill).

·  The candidate appreciates the cultural dimensions of communication, responds appropriately, and seeks to foster culturally sensitive communication by and among students, peers, and teachers (disposition).

·  The candidate demonstrates an understanding of effective verbal and non-verbal communication by choosing language and delivery techniques appropriate to the audience (disposition).  

·  The candidate demonstrates knowledge and use of appropriate spoken and written language conventions in teaching and learning settings (disposition). 

·  The candidate demonstrates knowledge and use of conflict resolution techniques, and is able to work through differences in a respectful and proactive manner (disposition).  

Outcome 7:     Instructional Planning
The candidate plans instruction based upon knowledge of the subject matter, students, the community, and curriculum goals.

· The candidate knows when and how to adjust plans based on student responses and other contingencies (knowledge).

· The candidate is able to select and create learning experiences that demonstrate understanding of the learning stages of students and incorporate educational learning theory (skill).

· The candidate designs and implements lessons that align with curriculum goals and demonstrate knowledge of subject matter while providing opportunities for students to explore relevant cultural aspects of the community (skill).


Outcome 8:     Assessment
The candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.
· The candidate understands the characteristics, uses, advantages, and limitations of different types of assessments for evaluating how students learn, what they know and are able to do, and what kinds of experiences will support their further growth and development (knowledge).

· The candidate selects, designs, and uses assessment strategies and tools that are appropriate for specific learner outcomes and other diagnostic purposes (skill).

· The candidate appropriately uses a variety of formal and informal assessment techniques to enhance her or his knowledge of learners, evaluate students' progress and performances, and modify teaching and learning strategies (skill).


Outcome 9:     Reflection and Professionalism
The candidate is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.
· The candidate demonstrates a working knowledge and application of multiple areas of educational research, and can design and implement instruction with connections to pedagogical theory and practice (knowledge).

· The candidate uses classroom observation, information about students, families, and the community, as well as research as sources for evaluating the outcomes of teaching and learning and as a basis for experimenting with, reflecting on, and revising practice (skill).

· The candidate demonstrates leadership through reflective practice, as well as through involvement in continued personal and professional development (disposition).

· The candidate recognizes his/her professional responsibility for engaging in and supporting appropriate professional practices for self and colleagues (disposition).
Outcome 10:  School, Families, and Community
The candidate fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well-being.
· The candidate understands laws related to students' rights and teacher responsibilities (e.g. for equal education, appropriate education for handicapped students, confidentiality, privacy, appropriate treatment of students, reporting in situations related to possible child abuse) (knowledge).

· The candidate understands how factors in the students' environment outside of school (e.g. family circumstances, community environments, health and economic conditions) may influence students' life and learning (knowledge).

· The candidate demonstrates leadership in establishing positive and cooperative relations with families, community members, and colleagues to support and promote the well-being of students (skill).

· The candidate exhibits willingness to learn and interact with cultures and perspectives other than their own (disposition).     

· The candidate respects the privacy of students and confidentiality of information (disposition).
PEPPS 

10.58.304  Candidate Knowledge, Skills and Dispositions

· Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn.  Assessments indicate that candidates meet professional, state, and institutional standards.

· Teacher candidates know the subject matter that they plan to teach and can explain important principles and concepts delineated in professional, state, and institutional standards.

· Candidates for other professional school roles know their fields and can explain principles and concepts delineated in professional, state, and institutional standards.

· Teacher candidates have a broad knowledge of instructional strategies that draw upon content and pedagogical knowledge and skills delineated in professional, state, and institutional standards to help all students learn.  They facilitate student learning of the subject matter through presentation of the content in clear and meaningful ways and through the integration of technology.

· Teacher candidates can apply their professional and pedagogical knowledge and skills delineated in professional, state, and institutional standards to facilitate learning.

· Candidates are familiar with professional dispositions delineated in professional, state, and institutional standards.  They model these dispositions in their work with students, families, and communities.

· Teacher candidates focus on student learning as shown in their assessment of student learning, use of assessments in instruction, and development of meaningful learning experiences for students based on their developmental levels and prior experiences.

· Teacher candidates have a working, demonstrable knowledge of Montana school governance, funding, and collective bargaining.

· Teacher candidates demonstrate an understanding of the effects of concentrated generational poverty on student academic achievement.  
Teacher Education Admission and Retention

The education of a teacher is multi-faceted. It requires assimilation of subject knowledge, appropriate character and dispositions, and teaching knowledge and skills (pedagogy) concurrent with the development of appropriate professional, behavioral, and social attributes (skills and dispositions) for successful teaching. This document clarifies the ways in which students of Salish Kootenai College are admitted to and progress through the Teacher Education Program.

Criteria for TEP Selection and Retention

1. Admission to the Teacher Education Program--Any student who wishes to enter the Teacher Education Program (Stage I) must complete an "Application for the Teacher Education Program." These forms are available in the Education Department in the Mathias Building, Suite 8. The forms must be signed by the advisor(s), and turned into the Education Department. When the candidate meets the minimum requirements for admission to TEP (satisfactory GPA, and satisfactory completion of specific courses), she/he will then present the Stage I portfolio to the faculty of the education program for review. Students should apply to the Teacher Education Program during the first or second quarter of their sophomore year. Any student who transfers from another institution after completing the sophomore year should immediately apply to the Teacher Education Program. Applicants will be notified of acceptance by the Education Department. Candidates will not be admitted to their upper division professional education courses until they have been admitted to the TEP.

2. Progress through the Professional Education Courses and Field Experiences-- After admission to the TEP, candidates begin Stage II of their program. During Stage II, they complete the courses for their major and most of their professional education courses. In addition, they participate in a variety of field experiences in K-12 schools. Field experiences differ from student teaching in that the field experiences are directly tied to course content and instruction prior to student teaching. During field experiences in school settings, candidates have the opportunity to put teaching theory into practice. The field experiences provide candidates with the chance to practice instruction and assessment in a variety of contexts and to test their knowledge of both content and pedagogy. Current criminal background checks are required for all field experiences. 

3. Application and Approval for Student Teaching-- Certain requirements must be met by all students desiring to student teach: (1) maintenance of the same standards required for admission into the program including satisfactory clearance on a federal and state criminal background check, (2) successful completion of all required courses, and 3) successfully passing Stage II interview and portfolio review.

Student teaching will occupy the majority of one full quarter and should be planned for accordingly by the teacher education candidate. Candidates are NOT permitted to arrange their own student teaching placements.

Student teaching is limited to seniors. Application must be made to the Director of Field Experiences no later than February 1st.  If special services or accommodations (for a disability) are needed or required while student teaching, arrangements will be made with the Director of Field Experiences and the cooperating school.
Teacher Education Program (TEP) Degree Requirements

SKC’s TEP program holds high expectations for candidates as evidenced by the following program requirements. Beginning Fall 2007, the teacher education program implemented an innovative new curriculum to better support our social constructivist views about the nature of teaching and learning. Education faculty, with input and advice from the Education Department Advisory Board, field teachers, and administrators, carefully chose the program requirements. 

Refer to SKC’s catalog for your specific degree requirements. All student teachers must have a certificate of First Aid & Safety and pass a criminal background check. 

	
	Credits

	Fall - First Year
	

	ENGL 101 - English Composition I
	3

	NASD 101- History of Indians in the U.S. 
	3

	HMNT 101 – Introduction to Humanities
	3

	HPED 125 – First Aid and CPR
	1

	NASD /NASL/FAH Elective
	3

	Open Elective
	3

	Total Credits: 16 
	

	
	

	Winter - First Year
	

	* ENGL 202 - English Composition II
	3

	ECED 109 Meeting the Needs of Families
	3

	PSYC 110 – Introduction to Psychology or

SCLG 110 – Introduction to Sociology
	5

	POLS 100 – American Government
	5

	Total Credits: 16 
	

	
	

	Spring - First Year
	

	EDUC 202 - Elements of Expression
	        3

	* ENGL 306 - Writing Research Papers
	3

	GEOG 100 - Intro to Geography
	5

	EDUC 115 – Computers in Education
	3

	* SPCH 100 - Basic Communication
	3

	Total Credits: 17 
	

	
	

	Fall - Second Year
	

	MATH 100 – College Algebra
	5

	HIST 120 - World History
	5

	SCID 210 – Science for Educators 1: Life Sci.
	4

	ECED 130 – Foundations of Dev. & Learning
	3

	ECED 131 – Found. of Dev. & Learning Lab
	1

	Total Credits:  18 
	

	
	Credits

	Winter - Second Year
	

	* MATH 115 - Math for Elementary Teachers 
	5

	*SCID 211 - Sci. for Educators 2: Earth & Sky
	4

	EDUC 230 – Teaching the Native Am. Child
	3

	EDUC 175 – Comm. Svc.-Learning in Educ.
	2

	MUSC 101 – Music Fundamentals
	3

	Total Credits: 17 
	

	
	

	Spring - Second Year
	

	* MATH 116 - Math for Elementary Teachers II
	5

	*SCID 212 - Sci. for Educ. 3: Our Phys. World
	4

	ARTD 111 – Fundamentals of Art and Design
	3

	EDUC 178 - Exploratory Field Experience
	1

	EDUC 203 – Foundations of Education
	5

	Total Credits: 18
	


Teacher Education Program (TEP) Courses
	
	

	Fall - Third Year 
	

	EDUC 250  Educational Psychology
	3

	EDUC 300 Language, Literacy & Texts
	4

	EDUC 276  Teach and Assess Except Lrnrs
	5

	EDUC 277  Teach and Assess Excpt. Lrnr Lab
	1

	EDUC 305 Technology in the Elementary Classrm
	4

	Total Credits: 17
	

	
	

	Winter - Third Year 
	

	EDUC 307 Curriculum, Planning and Assessmt
	4

	EDUC 309 Guiding Social Dev’t and Class Mgt.
	4

	EDUC 330Teach Social Studies in the Elem Cls
	4

	EDUC 331 Teach Social Studies Practicum
	1

	Upper Division Social Science Elective
	3

	Total  Credits: 16
	

	
	

	Spring- Third Year 
	

	EDUC 311 Cultures, Diversity and Ed. Ethics
	3

	EDUC 312 Diversity Practicum
	1

	EDUC 315 Health, Safety and Drug Awareness
	3

	EDUC 340 Intro to Lit Assess and Instruction
	4

	EDUC 341 Intro to Lit Practicum
	1

	NASD Open Elective
	3

	Total Credits: 15
	


	
	Credits

	Fall – Fourth Year
	

	EDUC 350 PE Methods and Health Enhance
	4

	EDUC 351 PE/Health Practicum
	1

	EDUC 360 Teaching the Arts in the Elem. Class
	3

	EDUC 361 Teaching the Arts Practicum
	1

	EDUC 365 Teaching Music in the Elem. Class
	3

	HPED 125 First Aid/CPR
	1

	Open Elective
	3

	Total Credits: 16
	

	
	

	Winter – Fourth Year
	

	EDUC 370 Teaching Math in the Elem. Class
	4

	EDUC 371 Teaching Math Practicum
	1

	EDUC 344 Teaching Read and Lang. Arts
	4

	EDUC 345 Teach Read and Lang Arts Practicum
	1

	EDUC 390 Teaching Science in the Elem Class
	4

	EDUC 391 Teaching Science Practicum
	1

	Total Credits: 15
	

	
	

	Spring  - Fourth Year
	

	EDUC 490  Student Teaching
	12

	EDUC 495 Reflective Practice and Research in Ed
	2

	Total Credits: 17
	

	SKC Bachelor of Science Degree                        195 credits




Portfolio Assessment System

Three Stages of the Teacher Education Program (TEP)


SKC considers teacher preparation an interactive learning process involving field experiences, close interactions with the Education faculty and field teachers, and the development of a professional teaching portfolio beginning in EDUC 101 and culminating after student teaching. 


There are three stages of the SKC Teacher Education Program. Stage I begins with your first general education course and is completed upon successful admission into the Teacher Education Program during the sophomore year. Stage II includes the upper division professional education coursework and field experiences. Phase III includes student teaching and the capstone course, EDUC 495. These requirements are summarized below. Certain General Education and Teacher Education (TEP) requirements are necessary for students to be successfully admitted as teaching candidates into the Teacher Education Program. The courses for the major and additional professional education courses are required for accepted candidates to progress through the stages of the TEP. 

       The portfolio assessment process begins in Stage I and is consistently benchmarked (assessed) in designated Professional Education courses in Stage II and Stage III. The portfolio is organized around the ten national teaching standards, the INTASC Principles, and PEPP Standards. 
The TEP Portfolio: An Assessment of Candidate Progress 


An educational portfolio is a collection of artifacts, evidence, and reflections documenting the candidate’s accomplishments in the teaching field. It indicates development of skills and knowledge while showcasing distinguished work. 


The educational portfolio is designed to provide evidence of the pedagogical skills and knowledge base of the accomplished pre-service teacher as well as his or her verbal and written communication skills critical to teaching and learning. Integral to the SKC conceptual framework, the TEP portfolio process allows the candidate to organize and demonstrate knowledge, skills, and dispositions associated with teaching through leadership within a social constructivist framework. Following completion of the program and student teaching, the candidate may wish to reorganize the portfolio to showcase his or her strengths and accomplishments in preparation for interviewing for teaching positions.

The TEP Portfolio is designed to document the candidate’s learning development beginning with a successful TEP interview and culminating with a final presentation of the portfolio after student teaching. The portfolio addresses INTASC principles of teaching and learning that correlate to Montana Teacher Preparation Standards, also known as the Professional Educators Preparation Program Standards (PEPPS). The portfolio provides the candidate with the opportunity to assess his or her own learning throughout the preparation for teaching. 

The value of an educational portfolio is multidimensional:

Value to the Candidate

· Serves as a tool for continuous self-evaluation

· Serves as a way to ensure that the INTASC Principles are met

· Serves as a tool for defining areas of strength and weakness

· Serves as a vehicle for continuous reflection leading to improved instructional performance

· Serves as a valuable artifact during job interviews
Values to the Evaluator (University Professors, Classroom and University Supervisors)

· Offers an authentic, performance-based framework to judge the work of the candidate

· Shows areas of strength and weakness

· Provides opportunities to guide the student toward improved teaching

Value to the Teacher Education Program

· Provides critical feedback on the success of candidates

· Provides opportunities to assess the on-going strengths and challenges of the TEP and to provide remediation as needed

· Serves as a final evaluation of the University’s efforts toward meeting INTASC Principles 

· Serves as an assessment of the candidate’s awareness and understanding of the INTASC Principles.

Portfolio Artifacts: Selecting Evidence of Accomplishment

Evidence of accomplishment is linked to the artifacts that the candidate selects to highlight his or her development and performance in the Teacher Education Program. The portfolio is a continuous, performance-based process. It is the assessment tool for evaluating candidates’ strengths and weaknesses throughout the program based on INTASC Principles. 

Near the end of Stage I of the TEP, when the student applying for TEP candidacy has completed the general and portfolio requirements, the candidate presents the portfolio during an interview with a 2-member faculty team. The program faculty and Department Chair sign off on the portfolio, indicating whether or not the candidate is ready to be admitted to the TEP. 

Near the end of Stage II, candidate progress will be assessed by an education faculty advisor, who then presents the candidate’s portfolio to the program faculty for review. The candidate’s progress will have been benchmarked throughout Stage II in designated professional education courses. Stage II includes a variety of field experiences. Appendix 2 includes tips for a successful field experience. As in Stage I, the program faculty and the Department Chair sign off on the portfolio, indicating whether or not the candidate is ready to be admitted to student teaching. 

Stage III is the final phase and is closely linked to student teaching and the capstone course, EDUC 495. At the end of Stage III, the candidate will present his or her portfolio for review and final evaluation during EDUC 495. As stated, the TEP portfolio may be used to build a professional career portfolio and will provide useful documentation for job interviews.

Tips for Developing and Organizing the TEP Portfolio

1. Start your portfolio early. SAVE ALL OF YOUR WORK – BOTH IN EDUCATION COURSES AND YOUR GENERAL EDUCATION COURSES!  You will need to submit documentation of your coursework in math, science, creative arts, communication and social science.  Read the requirements associated with each stage of the TEP. You will learn how to gather evidence for your portfolio in EDUC 101. 

2. Be thorough. The more “acceptable” marks you receive in the early Stages, the better start you have for teaching and preparing a portfolio for job interviews. Review the criteria for the portfolio carefully and thoughtfully respond to each item. Write your goals carefully and with an emphasis on all you have yet to learn. You and the TEP interview committee will write additional goals after your interview to help you address areas of development in the quarters to come.

3. Starting with Stage I, develop a Table of Contents organized by INTASC Principles and put artifacts/evidence and assignments into each section periodically. 

4. Carefully read the INTASC Principles. Remember, during Stages I and II, evidence that you are meeting the principles is a work in progress. Stage III is your final opportunity to demonstrate your ability to be a teacher. 

5. Beginning in TEP Stage II, you will write a Reflective Written Analysis (RWA) of each INTASC Principle. When you have ample examples of evidence you wish to use, write the RWA following the format. The RWA acts as the introduction to each of the sections of your portfolio. Your portfolio is organized by INTASC Principles 1-10.
6. Become familiar with the professional standards appropriate to your major and minors. Websites for the national professional organizations are included in Appendix 8. You will be learning about these standards in EDUC 203 in terms of how they relate to curriculum development and professional issues in education. Further information about the use of the standards to guide instruction will be covered in your methods courses. 

7. In EDUC 203 or before, assemble samples of your work, articles you have read, resources you are exploring and, when they fit, let them serve as evidence of your development—matching them to the INTASC Principles you are working toward accomplishing beginning with Stage I. Continue this process through Stages II and III.

8. Study the charts which follow to better understand where the INTASC Principles will be introduced in each course and where they will be graded or assessed.

9. Prepare for your presentations/interviews. Meet with your academic advisor for support and suggestions prior to an interview.

10. Reconstruct your Table of Contents for each Stage. Follow the guidelines for the required contents with special attention to field experiences that involve the assessment of students. You will have opportunities to teach mini-lessons and small group lessons during field experiences. 

Always assess what the students learned based on your lesson objectives.. 

You will have teaching evaluations, self-evaluations, student evaluations, and peer evaluations. Always make and keep copies of these evaluations in your portfolio.

Continue to research and reflect on the social constructivist model of teaching and learning which forms the philosophical core of the SKC conceptual framework.

Use conventional grammar, punctuation, and spelling. Teachers are models for children and your work must reflect excellence in communication. Be sure to get help with proffreading, and consider reading your work aloud to check for clarity.

Tips for a Successful TEP Interview 

1. 
Be well prepared. Neatness and organization make a good first impression. Make sure your portfolio is neat in presentation and easy to navigate.

2.
Work with your faculty advisor the semesters before the TEP interview. Ask him or her to review your portfolio ahead of time and give you feedback. Ask questions!

3.
Dress and act professionally.

4.
Prepare for presenting your portfolio as you would for preparing a speech. Practice.

5.
Be positive and confident in your work thus far and do not be hesitate to demonstrate your performance in the areas of criteria. Sometimes you think you have nothing to show, when in reality, you have many subtle or relevant experiences that you might not otherwise think of. Talk about the areas with those who know you. This might help you brainstorm information that you could include in your portfolio and highlight during the conversation phase of the interview.

6.
Talk to other candidates who were successful in the interview process.

 TEP Portfolio- Additional Information


The TEP portfolio is your evidence to SKC faculty that you have achieved the requirements for successful completion of education program requirements. You will be assessed via portfolio review at three stages of your education program: at the completion of most of your general education courses and several professional education courses (Stage I), during the quarter prior to student teaching (Stage II), and at the end of Student-Teaching (Stage III). Your portfolio is the property of the SKC Education Department when you submit it. We may choose to make a copy of it for our records. We will return the portfolio to you only after we have had adequate time to evaluate it.


Your writing skills will be assessed within the portfolio, as well as your teaching knowledge, skills, and dispositions, so carefully review everything you place in the portfolio.


In addition to providing evidence of successful completion of program requirements at the end of Student-Teaching, the Stage III portfolio, which includes self-reflections, action research, and lesson plans you develop during student teaching, among other items, prepares you for pursuing National Board Certification under the National Board for Professional Teaching Standards after you have taught for a few years. We encourage you to take a look at the NBPTS web-site at http://www.nbpts.org/ so you can become familiar with the standards, core propositions, portfolio and assessment requirements used in National Board Certification.

Stage I: Admission to TEP

All Elementary and Secondary Majors must apply for and be accepted into SKC’s Teacher Education Program (TEP) as a part of their academic preparation and prior to taking courses for which TEP entry is a prerequisite. SKC considers teacher preparation an interactive, social learning process involving field experiences, close interactions with the Education faculty, and the development of an educational teaching portfolio built on INTASC Principles beginning in ED 101 and culminating after student teaching. 


Candidates apply for admission to the TEP near the middle or end of their sophomore year at SKC. Transfer students must meet with a faculty advisor upon admission to SKC to discuss their application or entrance into the TEP. Additional admission requirements for transfer students are based upon previous academic work and timing of the application. 


All candidates are required to provide portfolio evidence of meeting the national INTASC Principles, at all three stages of their program, regardless of the SKC catalog under which they were admitted to the College. All requirements below apply to candidates under all SKC catalogs, except a few academic requirements linked to specific catalogs as indicated below.

Grade and GPA requirements


Candidates must maintain good grades throughout their program. The following GPA requirements apply to all three stages of the Teacher Education Program:

· Candidates must maintain an overall 2.50 Grade Point Average (GPA) (applies to all catalogs). 

· For General Education courses and courses for the Major and/or Minor, students must have at least a 2.50 GPA; with no grade lower than C (applies to all catalogs)

· For Professional Education courses, students must maintain a GPA of at least 3.0 (all catalogs); with no grade lower than B.

Minimum General Requirements for Stage I

· A completed application with appropriate signatures.

· Candidates meet Grade and GPA requirements (listed above)
· Completed the core requirements for general education

· Completed 70 hours of supervised field experience (EDUC 131, 175, 178)

· Passing scores on Stage 1 TEP Portfolio and Interview

· Completion of the Transition to Professional Teaching Seminar

· Current CPR/First Aid certifications

· Completed and passed the background check procedures 

Please note that you will not be able to register for any 300- or 400-level professional education courses until you have been admitted to the Teacher Education Program.

Professional requirements completed prior to admission to the Teacher Education Program:

Admission to and continuation in the Teacher Education Program is contingent on the following:
· Passing a recent federal and state criminal background check prior to taking Professional Education courses in Stage II. This background check must be requested about 3 months prior to starting Stage II. 
· A successful Stage I interview with two SKC faculty members, including at least one faculty from the Education Department, during which the candidate will present his or her portfolio.
· A successful review of the candidate’s qualifications by the faculty of the program to which the candidate is applying.
· Approval by the Education Department Chair.
The TEP Stage I portfolio is assessed based on the following ratings: 

1= Unacceptable, 2= Developing, 3=Proficient. 

The candidate must have no unacceptable ratings and must earn an average of 2.5 on the portfolio to pass and progress into the next Program Stage. The Stage I TEP portfolio is organized by six of the ten INTASC Principles (Principles 1, 2, 3, 6, 9, and 10… Principles 4, 5, 7, and 8 in Stage 2-3)

Stage II: Methods courses, Field Experiences and other coursework

Upon successful completion of both the General Requirements and Portfolio Requirements for 

Stage I, candidates are eligible to begin Stage II of the TEP. During Stage II, the candidate will enroll in upper division professional education courses, including methods courses and field experiences as s/he learns to plan for and assess instruction. Application to Student Teaching is initiated near the end of Stage II. The requirements for Stage II follow.

Minimum General Requirements completed before applying for Student Teaching

· Passing a current federal and state background check - or updated background check if the candidate’s most recent check is older than 2 years  (submit this at least three months prior to taking any EDUC classes at the 300- or 400-level) (See procedures, page 29, and Appendix 21)
Professional Portfolio Requirements Stage II

During Stage II, on-going work on the teaching portfolio will occur in various professional education courses. While completing the coursework for Stage II, the candidate will provide evidence of progress toward meeting the ten INTASC Principles and present evidence and summaries of progress to peers and faculty. The candidate will establish how s/he is demonstrating achievement and growth in both content and pedagogy during a Stage II TEP interview, which will take place during the fall or spring prior to student teaching. The candidate must show satisfactory progress in each of the areas (2.5 score or higher) or a Plan of Remediation must be written by the faculty advisor and/or the interviewer to be executed by the candidate in a timely fashion.

Admission to Student Teaching is contingent on the following:

· A successful Stage II interview, with one SKC faculty member (either the candidate’s advisor or, at the advisor’s discretion, another faculty member), during which the candidate will present his or her portfolio.
· A successful review of the candidate’s qualifications and coursework by the faculty of the candidate’s program.
· Approval by the Education Department Chair
· Completion of the Praxis II Content Knowledge Assessment
· Other requirements as specified below
The TEP Stage II portfolio is assessed based on the following ratings: 

1= Unacceptable, 2= Developing, 3=Proficient. 

The candidate may have no unacceptable ratings and must earn an average of 2.5 on the portfolio, to pass and progress into student teaching. 
Stage III: Student Teaching & TEP Portfolio Requirements

Prior to Student Teaching

· A completed student teaching application packet with signature from the student’s Faculty Advisor

· Student teaching placement request

· 3.00 GPA (minimum) in the Professional Education Core courses (all catalogs), with no grade lower than B

· Complete all required program courses except Student Teaching and Capstone courses (EDUC 490, 495)
· 2.75 GPA in all General Education courses with no grade lower than a ‘C’

· Passing a current state and federal background check or updated background check if the candidate’s most recent check is older than 2 years 
· Completion of the appropriate Praxis II exams.  See the Director of Field Experiences for dates and requirements.)

· Certificate of First Aid & CPR

At the end of Student Teaching:

· Successful completion of student teaching

· Successful evaluations by Cooperating Mentor Teacher and College Supervisor

· Successful completion of ED 495 (capstone course) 

· Successful review of TEP Stage III portfolio 

· For MT State licensure: Successful composite score on PRAXIS II, Student teaching evaluation of content knowledge, and GPA in content area(s)

Following completion of student teaching and during ED 495, Inquiry, Teaching and Learning, the candidate will present to other candidates and a faculty portfolio review team the following tenets related to the TEP’s conceptual framework:

1. Evidence of adequate growth and development in the 10 INTASC Principles for effective, reflective, and accomplished teachers with potential and established leadership skills

2. Evidence of adequate understanding of the student’s major and minor areas (if applicable) as well as of the education core (professional) courses

3. Evidence showing the candidate’s growth and development as a reflective practitioner

4. Evidence of the candidate’s ability to conduct inquiry-based, experiential teaching, and

5. Evidence of the candidate’s accountability to student learning.

Field Experiences and Clinical Practice

Salish Kootenai College Education Department collaborates with the seven school districts across the Flathead Reservation, in addition to one BIA alternative school, the Lake County Superintendent, and the Confederated Salish & Kootenai Tribal Education Department in designing the overall elementary education curriculum including field experience and student teaching requirements in the program.  The school district personnel, including administrators and supervising teachers, assist in the implementation and evaluation of these requirements with the goal of candidates developing and demonstrating the knowledge, skills, and dispositions necessary to help all students learn.

Supporting explanation:

1. Integral Program Components:  

The SKC teacher candidates begin Field Experience in the spring of their first or second year in the program.  This takes place early so that the teacher candidates experience various school environments at the very beginning of the program and they are more able to make a solid commitment to the profession at the start of their studies.  Candidates are required to participate in more Field Experiences each year of the program.  In fact, the minimum number of hours that candidates complete throughout the program includes 194 quarter hours of Field Experience and 360 quarter hours of Student Teaching.  These experiences provide the opportunity for candidates to apply their knowledge, skills, and dispositions in a variety of settings.  Student teaching is the culminating experience for SKC elementary education teacher candidates.  The sequence of the courses that require Field Experience and Student Teaching is such that the candidates develop the competence necessary to enter the profession and manage their own K-8 classrooms as reflective critical thinkers and doers by way of continuing their journey as a life-long learner accessible to the success of all students in their future classrooms. 

The following table summarizes the courses with Field Experience and Student Teaching requirements.  Below the table are details for the requirements of each course listed.

	FE Course
	Hrs

Req’d
	Description / Activities Required
	How documented/

Assessed
	Outcome Ref.
	School contact hours

	EDUC 178
	20
	Observe, Reflect
	EDUC178 Obsrv. Forms


	1, 2, 3, 6, 9, 10
	Pre-TEP:

60

	ECED 131 or EDUC 240
	10
	Observe, Reflect
	ECED131 / EDUC240

 Observ. Forms
	2, 3, 9
	

	EDUC 175


	30
	Develop / Implement Community / School  Svc. Project


	Project Summary and Presentation


	6, 9, 10
	

	EDUC 305


	4
	Observe, Analyze, Reflect
	EDUC305 Tech Observ. Form
	4, 6, 9
	TEP:

94

	EDUC 312
	10
	Observe, Analyze, Reflect, Teach
	EDUC 312 Divers.

Obsrv. Form
	2, 3, 4, 6, 9
	

	EDUC 277

EDUC 331

EDUC 341

EDUC 351

EDUC 361

EDUC 371

EDUC 345

EDUC 391
	10

10

10

10

10

10

10

10


	Observe, Assist, Teach lesson(s)


	FE Methods Evaluation Form


	All


	

	EDUC 490
	360

(45 days)
	Observe, Assist, Teach Lessons, units, independent teaching, reflection, analysis, research proj.
	Portfolio artifacts (mult.)

Teacher evals (2)

Coll. Supervisor evals (3)
	All
	Student Teaching:

360


Elementary Education Field Experience Summary

       






           Total school contact hours:            514

Courses requiring Field Experiences:

EDUC 178: Exploratory Field Experience   (20 hours)

EDUC 203:  Foundations of Education

The candidates’ first field experience is required in the EDUC 178 which is completed in tandem with EDUC 203 so that analysis of observed settings are made with peers and the campus instructor.  The two courses are designed to be taught in conjunction with each other by a single instructor to integrate the observation and reflection which are critical to candidate’s development in practices and philosophies.  Candidates are encouraged to focus on K-8 regular classrooms for the majority of these 20 hours, but are also encouraged to include diverse settings such as Nkwusm (Salish immersion primary school), Two Eagle River School (an alternative Bureau of Indian Affairs grades 7-12 school), school board meetings, faculty events, trainings, preschools, high schools, special education settings, as well as other educational environments. 

ECED 131: Foundations of Development & Learning Practicum    (10 hours)

The 10 hours of observation required in EDUC 131 are focused specifically on child development and on how educators implement developmentally appropriate learning plans. Students are encouraged to observe and assist, but do not necessarily have to teach a lesson (though it is permitted if the supervisory teacher is present). 

or

EDUC 240: Human Growth and Development    (10 hours)

Candidates in EDUC 240 are required to
EDUC 175: Community Service Learning in Education    (30 hours)

Candidates design and implement a community service project related to education.  The 30 required hours are focused on community settings which serve the educational needs of children.  Such settings include after-school programs, humane society, daycare centers, K-8 classrooms, and early childhood agencies. Sustainability is emphasized when students choose projects and the services which students have provided range from cultural enhancements (involving teachers on-site) and Native language development to tutoring, coordinating program activities and tutoring.

EDUC 305: Technology in the Elementary Classroom (Tech methods)  (4 hours)

This course requires (2) two-hour observations of technology applications in K-12 (preferably K-8) contexts. Each observation must be in a different setting; for example, in one 2nd grade and one 8th grade.  Written reflective essays are required and the instructor provides forms documenting the observations. 

Teacher Education Program (TEP) Courses:   (10 hours each x 8 courses = 80 hours)     

EDUC 277: Teaching & Assessing the Exceptional Learner Practicum

EDUC 312: Diversity Practicum

EDUC 331: Teaching Social Studies in the Elementary Classroom Practicum

EDUC 341: Intro. To Literacy Assessment & Instruction Practicum

EDUC 351: PE Methods & Health Enhancement Practicum

EDUC 361: Teaching the Arts in the Elementary Classroom Practicum

EDUC 371: Teaching Math in the Elementary Classroom Practicum

EDUC 345: Teaching Reading/Lang. Arts in the Elementary Classroom Practicum

EDUC 391: Teaching Science in the Elementary Classroom Practicum

These methods course practica each have a requirement of 15 hours field experience in classroom settings. The planning, organization, and placements associated with these 15 hours are the responsibility of the accompanying methods course instructor, in concert with the Field Experience Coordinator (FEC). Methods course field experiences may be completed in multiple classrooms or all in the same classroom, depending on course needs and classroom availability. Candidates are evaluated using a common methods course Field Experience evaluation rubric. The supervisory teacher conducts an evaluation for each Field Experience. Completed evaluation copies are given to the candidates for personal records and portfolios while the original is submitted to the FEC to be placed in students’ permanent files for data collection. 

EDUC 490: Elementary Student Teaching  (45 days x 8 hrs = 360 hours)

Since SKC is on the quarter system, students do their student teaching in a 10-week block.  Days and hours are calculated beginning at 8:00 am and ending at 4:00 p.m., which is 8 hours. 45 days x 8 hours is 360 hours.

Student Teaching


Student teaching is characterized by collaboration, accountability, and an environment and practices associated with professional learning.  As was noted above, candidates are required early in their degree program to engage in their first Field Experience, and requirements for observation and practice teaching continue throughout the program.  Such experiences involve a wide array of opportunities besides K-8 regular classrooms; candidates are encouraged to experience diverse settings such as Nkwusm (Salish language immersion school), Two Eagle River School (an alternative Bureau of Indian Affairs school, grades 7-12), school board meetings, faculty events, trainings, preschools, high schools, special education settings, and other educational environments. 



Before entering the Student Teaching experience, candidates receive a student teaching packet, which includes an application to student teach, background check verification, personal information forms, and a student teaching handbook. The handbook is to contain all forms and assessment rubrics relevant to student teaching, as well as general information on clinical protocols and a recommended sequence of activities. Typically, candidates will have completed their application process for student teaching by Jan. 1st or the closest workday to that date. Student teaching will typically begin in late March during spring quarter, and last until late May, just prior to the end of the K-12 school year (total of 45 days, min. 8 hrs each day). During the Student Teaching experience, candidates are required to conduct an Action Research project to include with their exit (Stage 3) portfolio.   In the week prior to SKC graduation, candidates will participate in the capstone course, EDUC 495, to build their final Portfolio and complete and present their Action Research project to demonstrate competence in the professional roles for which they are preparing.

Overview of the Student Teaching (ST) Experience

Student teaching is a 360-hour carefully mentored teaching experience in an accredited K-8 school setting.  The typical student teaching experience lasts an entire quarter (ten weeks) of fulltime status (8 hour day and 5 day school week). Student teachers seeking elementary (K-8) licensure in Montana are required to complete a full time student teaching experience from a state-approved teacher preparation program. SKC’s Elementary Ed. Program is one of nine such programs in the state.

In most cases, candidates begin the first days of the ST experience observing and getting acquainted with students. As a student teacher is ready, teaching responsibilities are gradually increased. Although ST is individualized for each student teacher, it is expected that a student teacher plan, teach, and assess student learning during much of the student teaching time frame. Regular feedback is provided to the student teacher by the cooperating/mentor teacher and college supervisor. 

Performance in student teaching is formally evaluated by the cooperating/mentor teacher at the start, middle, and end of a student teaching placement and similarly evaluated by the college supervisor. To successfully complete the student teaching experience, a student teacher must complete all student teaching assignments and requirements in a satisfactory manner. Student teaching in the Elementary Education Program at SKC is assessed with a traditional letter grade.

A Philosophy for Student Teaching

The faculty of the Teacher Education Program is committed to creating a community of teachers who are competent in their subject matter, pedagogical knowledge and teaching skills. By developing a Teacher Education Program professional knowledge base, and researching and reflecting on the connection between theory and experience, students realize that pedagogical decisions educators make hold implications that extend well beyond traditional educational goals of individual achievement. It is necessary for pre-service teachers to understand and accept the responsibility for creating a community that recognizes and appreciates diversity and cultural understanding, as well as a community where individual members possess the content knowledge, skills, and dispositions needed to think critically, involve families, communicate effectively, and engage in responsible decision making. 

Goals of Student Teaching

The goal of the student teaching experience is to prepare teachers who are competent in their subject matter, pedagogical knowledge and teaching skill. Through a planned, carefully supervised and mentored student teaching experience, a student teacher can grow professionally as they seek certification and licensure with the state of Montana. The experience aims to foster the student teacher’s growth and development as a beginning teacher. Hence, collaboration and collegiality between the cooperating/mentor teacher, college supervisor, and student teacher are critical to a successful student teaching experience. Although the schedule for increasing teaching responsibilities during student teaching is individualized for each student teacher, it is expected that a student teacher plan, teach, and assess student learning during a substantial portion of the student teaching experience. 
Salish Kootenai College's Teacher Education Program (TEP) is a collaborative effort between SKC and appropriate educational settings. The TEP student teaching experience is the final, and one of the key phases, of the Teacher Education Program. This experience offers extensive opportunities for pre-professionals to refine and apply skills and broaden their knowledge base under the guidance of practicing K-8 educators. 

Student teaching opportunities are available in a wide variety of settings, depending on a candidate’s teaching fields and qualifications. Settings include:


- Public K-8 settings, including small, rural schools


- Private schools if properly accredited

- Alternative settings, as they meet program and accreditation requirements

Student Teaching Requirements

Candidates, their family, or friends SHOULD NOT approach school personnel about student teaching placements. Doing so may jeopardize your student teaching placement. ST placements are coordinated by the Field Experience Coordinator/Director.

Student Teaching should be the last requirement before degree completion.


All catalog and program requirements MUST be met prior to student teaching.

Individuals changing/adding certification may have a shortened experience, but must meet with the Director of Field Experiences for information and to request consideration.

All students will meet with the Director before placement will be attempted.  At this meeting the student teaching application and all accompanying paperwork will be reviewed. The specific placement being sought will be discussed for appropriateness and probable availability.

Acceptance for placement is made by the school district on the basis of information they have on the day they complete the acceptance form. Situational changes may occur between that date and the date the candidate begins student teaching.  An acceptance form is NOT binding. Changes in personnel, candidate status, or a change in administration are just some of the reasons a placement could be changed or denied on short notice. If this occurs, the Director of Field Experiences will work with the candidate to secure the next best placement available.

Denial of Student Teaching placement requests may be appealed to the Education Department.

Placement Restrictions

Unless written approval is received from the Director of Field Experiences (DFE) for an exception, the following placement restrictions apply to all candidates:

-
Candidates may not request placement at a school or district where a relative is an administrator.

-
Candidates should not request placement in buildings where parents, or other close relatives are employed, or where their children attend, and under no circumstances may a relative serve as a student's supervising teacher.

-
Salish Kootenai College DOES NOT guarantee placements. We work with the educational settings to secure the best placements possible.  As you are selecting possible requests, please keep in mind that you may have to travel farther than planned, or even move to another location to complete your assignment in the quarter you wish to student teach.

Application Procedures

Application Requirements-Please see the Student Teaching Checklist for complete application procedures.


- Application/Placement form


- 1-2 page autobiography (3 copies)


- Updated Resume  (3 copies)


- Academic Data Sheet  (3 copies)


- Interview / pre-ST meeting with the DFE


- Completed background check on file


- Current First Aid/CPR certification


- Attendance at all student teaching meetings


- Praxis II Exam results on file

Please note: Assignments are made ONLY by the Director of Field Experiences.  DO NOT attempt to make your own arrangements!

Montana K-8 Licensure 

Licensure is the process of obtaining your teaching license. Licensure is not automatic with College graduation, and students must initiate the process with forms available from the Education Department. Any new regulations established or interpretations made during the effective dates of SKC’s catalog will be made known to students in the program. 

To teach out-of-state, contact the specific state for appropriate procedures. Licensure requirements vary among states, but SKC graduates usually find they are initially qualified to teach in states other than Montana.

SKC’s Bachelor of Science Degree in Elementary Education leads to licensure valid for teaching Kindergarten through 8th grade in Montana. The College sends recommendations for licensure to the Office of Public Instruction once all requirements have been met by the candidate.
.

SKC and the Montana Assessment for Content Knowledge

The Education Department at SKC has worked to align Departmental expectations with State and National Standards in the field.  The following table displays the credit alignment with the Montana Assessment for Content Knowledge (MACK). 
Salish Kootenai College Elementary Education Program

Montana Assessment for Content Knowledge

Content Knowledge Courses for OPI Licensure GPA Calculation

Fall Quarter (First Year)










ENGL 101:  
English Composition I



3 credits

Winter Quarter
ENGL 202:
English Composition II



3 credits

Spring Quarter

GEOG 100:
Introduction to Geography



5 credits

SPCH 100:
Basic Communication

 

3 credits

Fall Quarter (Second Year)

PSYC 110:
Introduction to Psychology


5 credits  OR

   SCLG 110:
   Introduction to Sociology


5 credits
HIST 120:
World History




5 credits

SCID 210:
Science for Educators 1: Life Sc. & Ecology 4 credits

Winter Quarter

MATH 115:
Math for Elementary Teachers I


5 credits


SCID 211:
Science for Educators 2: Earth & Sky

4 credits

MUSC
101:
Music Fundamentals



3 credits  

Spring Quarter

MATH 116:
Math for Elementary Teachers II


5 credits

SCID 212:
Science for Educators 3: Our Physical Wrld

4 credits

ARTD 111:  
Fundamentals of Art and Design


3 credits

TOTAL CREDITS for GPA Composite       52 credits
Early childhood education

The philosophy of the Early Childhood Education program is based on the premise that the development of knowledgeable and competent professionals to work with young children, their families and other professionals is a continuous process.  

The mission of our Early Childhood Education program is to graduate students who demonstrate competency in professional knowledge, skills, attitudes, and values concerning child development and the learning process, curriculum development and implementation, family and community relationships, assessment, and professionalism.  

The program is developed to ensure that students can integrate general knowledge and content knowledge to create meaningful experiences for young children and support families, develop awareness and sensitivity to issues of diversity in order to work in programs serving diverse populations of children, including those with disabilities, and develop skills to work collaboratively with community agencies and other professionals.  These traits will be fostered and encouraged through coursework and field experience in which students can learn and practice new skills, and obtain feedback about their professional goals and growth.  


The educational outcomes of the Early Childhood Education program are:

1. Students will apply knowledge of how children develop and learn in order to support and promote the holistic development of children from birth to age 8.

2. Students will apply cultural and linguistic knowledge to create environments, experiences and family relationships that affirm and respect diversity.

3. Students will plan and implement developmentally appropriate curriculum and instructional strategies based on knowledge of individual children, the community, and integrated curriculum goals and content.

4. Students will utilize positive individual and group guidance and problem solving techniques in order to foster positive social and emotional development in children from birth to age 8. 

5. Students will establish and maintain physically and psychologically safe and healthy learning environments for children.

6. Students will demonstrate positive communication skills in order to establish and maintain positive, collaborative relationships with families and other professionals.

7. Students will utilize critical thinking skills in order to continue professional development and growth.

Early Childhood Course Plan for Associate of Arts Degree

	
	

	Fall - First Year
	Credits

	ECED 130 – Foundations of Dev’t & Learning
	3

	ECED 131 – Foundations of Dev’t Lab
	1

	CSCD 100 – Computer Literacy
	1

	HMNT 101 – Introduction to Humanities
	3

	HPED 125 – First Aid and CPR
	1

	ECED 100 – Intro to Early Childhood Ed
	2

	ECED 111 – Safety, Health & Nutrition in EC
	2

	GNSD 102 – Skills for College Success
	2

	Total Credits: 15 
	

	
	

	Winter - First Year
	

	ECED 103 – Positive Guidance & Discipline
	3

	ECED 104 – Positive Guidance Lab
	3

	*ECED 112 – Early Chldhd Curriculum 1
	3

	*ECED 117 – Creating a Learning Env’t
	2

	ENGL 101 – English Composition 1
	3

	FAH Elective
	3

	 Total Credits: 17 
	

	
	

	Spring - First Year
	

	*ENGL 202 – English Comp. 2
	3

	*ECED 113 – Early Childhood Curric. 2
	3

	*ECED 106 – Early Child. Curric. Lab
	3

	MS Elective
	4

	EDUC 115 – Computers in Education
	3

	Total Credits: 16 
	


	
	

	Fall - Second Year
	

	*EDUC  276 – Teach and Asses Except Lrn
	5

	*EDUC 277 – Teach and Assess  Lab
	1

	ECED Elective
	2

	Science Elective
	4

	*SPCH 100 – Basic Communications
	3

	Total Credits: 15 
	

	
	

	Winter - Second Year
	

	*ECED 215 – Language and Lit in EC
	3

	*ECED 216 – Language and Lit Lab
	1

	*ECED 109 – Meeting the Needs of Families
	3

	EDUC 175 – Comm. Service Learning in Ed
	2

	NASD 101 – History of Indians
	3

	NASD/FAH Elective
	3

	ECED Elective
	2

	Total Credits: 17 
	

	
	

	Spring - Second Year
	

	*ECED 298 – Early Childhood Practicum
	6

	*ECED 217 – Management of Early Child Prog
	3

	NASD/SS Elective
	3

	Total Credits: 12 
	


                  Each Early Childhood student is to create a portfolio representing their accomplishments and learning in regards to each of the ECED Outcomes (listed in the rubric below).  For each outcome listed, the student is to submit at least 5 pieces of evidence documenting their work in each outcome area.  Refer to the “Portfolio Requirements” for information about what types of evidence to include in the portfolio.  Each outcome must include a written description of the outcome with an explanation of how the student has met the outcome. Reflection forms are provided below for this documentation. 

Early Childhood Education

Portfolio Requirements

Outcome #1: Students will apply knowledge of how children develop and learn in order to support and promote the holistic development of children from birth to age 8.
Must contain:

1. 3 different types of written observations of children (ECED 130:  Foundations of  Development; EDUC 276 Teaching and Assessing Exceptional Learners; ECED 117: Creating a Learning Environment)

2. A written philosophy statement of how children learn (ECED 100 Intro to Early Ed and ECED 298:  Early Childhood Practicum)

3. 1 lesson plan reflecting developmentally appropriate practices:   how information in child development was applied to an activity or lesson with young children (ECED 130: Foundations of Development and ECED 298:  Early Childhood Practicum) 

Outcome #2: Students will apply cultural and linguistic knowledge to create environments, experiences and family relationships that affirm and respect diversity.

Must contain:

1. 2 sample lesson plans reflecting developmentally and culturally relevant activities for children with photos of you doing the activity with children (ECED 112 and 113: Early Childhood Curriculum) 

2. 1 culturally relevant parent (take home) literacy activity (ECED 215:  Language and Literacy)

3. A sample floor plan for an indoor environment for children (ECED 117:  Creating A Learning Environment)

4. A sample floor plan for an outdoor environment for children ( ECED 117: Creating A Learning Environment) 

Outcome #3:   Students will plan and implement developmentally appropriate curriculum and instructional strategies based on knowledge of individual children, the community, and integrated curriculum goals and content.
Must contain

1. 4 lesson plans that reflect an integrated curriculum approach:  one theme with lessons that address each of the following areas:  math/science; sensory; motor – fine or gross; artistic expression - music, dance or art.  (ECED 112/113:  Early Childhood Curriculum 1 and 2;  ECED 298:  Early Childhood Practicum).  Photos should be included that show you doing the activities with children.  

2.  1 lesson plan that was modified to meet a child’s IEP/IFSP goals (EDUC 276 Teaching and Assessing Exceptional Learners) 

Outcome #4:  Students will utilize positive individual and group guidance and problem solving techniques in order to foster positive social and emotional development in children from birth to age 8.

 Must contain:

1. 1 poster that teaches children the steps for problem solving or a poster reflecting classroom expectations (ECED 103:  Positive Guidance and Discipline)

2. 1 lesson plan that focuses on teaching social skills to children (EDUC 276 Teaching and Assessing Exceptional Learners)

3. 1 written plan that focuses on building a child’s self-esteem (ECED 103:  Positive Guidance and Discipline)

4. A written statement about the student’s philosophy of guidance and discipline (ECED 103:  Positive Guidance and Discipline)

5. A social story:  a story written for children to teach a particular concept about social skills (ECED 215: Language and Literacy)

Outcome #5:  Students will establish and maintain physically and psychologically safe and healthy learning environments for children.

Must contain:

1. 1 lesson plan on teaching a healthy practice to children (ECED 111: Health, Safety and Nutrition or ECED 112: Early Childhood Curriculum 1)

2. 1 lesson plan on teaching safety to children (ECED 111: Health, Safety and Nutrition or ECED 112: Early Childhood Curriculum 1)

3. 1 lesson plan on nutrition (ECED 111: Health, Safety and Nutrition or ECED 112: Early Childhood Curriculum 1)

4. A list of community, state or national resources and agencies that the student is knowledgeable on in regards to health, safety and social services (EDUC 175:  Service Learning in Education)

5. An artistic creation (music, poetry, art) that depicts the student’s feelings about a mental health issue or disability (EDUC 276 Teaching and Assessing Exceptional Learners)

Outcome #6:  Students will demonstrate positive communication skills in order to establish and maintain positive, collaborative relationships with families and other professionals.

Must contain:

1. An agenda and description of a parent activity for a parent meeting with a photo (ECED 109:  Meeting the Needs of Families)

2. A summary of a parent-teacher conference (ECED 109:  Meeting the Needs of Families)

3. A summary of a home visit (ECED 109:  Meeting the Needs of Families)

4. A photo of a parent bulletin board (ECED 109:  Meeting the Needs of Families)

5. Documentation from an interview with a parent regarding a child’s development and interests.  This interview can be documented in a poster form with photos of the child or can be a written summary (EDUC 276:  Teaching and Assessing Exceptional Learners; ECED 109:  Meeting the Needs of Families)

Outcome #7:   Students will engage in reflective practice and develop professional partnerships to advance the field of early childhood education.  
Brief Description of Evidence:

Must contain:

1. 2 page written statement summarizing a self-evaluation with goals and progress (ECED 298: Early Childhood Practicum)

2. 3 sources documentation of continued professional development (e.g. membership to a professional organization, first aid card, attendance at an early childhood conference, etc.) (ECED 217: Management of Early Childhood Programs)

3. Documentation of a community involvement activity with a photo (EDUC 175:  Service Learning in Education)

4. A professional resume’ (ECED 298:  Early Childhood Practicum)

5. An autobiographical statement (ECED 217:  Management of Early Childhood Programs)

Early Childhood Portfolio Reflection Documentation

1. Write out the outcome as you see listed on the Student Portfolio Rubric.

2. In your own words, describe what this outcome means to you and why it is important in your teaching.

3. Describe the artifacts that you have included in each outcome and reflect on how they demonstrate your competence and quality of teaching in relation to the outcome. 

How to Participate in the ECE Classroom

Quiet Reading

Join us!  Sit on the rug, with a child, and read to us!  When you feel comfortable, ask us what we think will happen next, or comment on the illustrations.

Movement/Music
Be a model!  Encourage us to participate by dancing and singing yourself, and looking happy while you do it.

Plan-Do
As teachers introduce the day’s activities, encourage us to pay attention to the choices.  Redirect our attention, respond to disruptive children so that the teacher can keep going.  Be award of the entire group of children.  Help us to formulate and verbalize (when appropriate) not only where we are going, but what we hope to accomplish.

Learning Centers:
Be an “active learner” with us.  Observe what we’re doing; ask open-ended questions.  Rather than making judgments about our “products,” focus on the process we use, or find out how we feel about what we’re doing.  Be part of our group.  Centers stay open for our entire activity period—lure us to your center!  At the same time (yes, this id difficult) keep an eye out for conflict situations in other areas of the room where adult assistance may be necessary.

Clean Up:
It’s our job to clean up—not yours!  We don’t mind help, but putting things away helps us learn responsibility and gives us a chance to practice our classification skills.  Give us specific jobs and we’ll be more successful.  Cleaning up is not a choice—it’s what we do before outdoor time.

Snack Time:
This is a social time when we practice appropriate social skills and language such as “please pass…”, “thank-you,” and not talking with our mouth full.  We clean up our places after snack.

Outdoor Time:
This is a learning time too!  We like you to play with us, not only watch us.  Some of us are big enough for simple games.  Encourage us to use our large muscles.  Join us in dramatic play.  We like it when you plan to bring extra materials outdoors, such as large blocks, bubbles, fire fighters hats, etc.  If you think something we’re doing is not safe, please let us know.  Some things are only safe for bigger children, and others are not safe at all!

Guidance of the Young Child

Say:




Don’t Say:

Sit down when you slide



Don’t stand when you slide

Dig in the sand.




Don’t throw the sand.

Sit in the swing.




Don’t stand on the swing.

Use both hands when you climb.


You’ll fall if you don’t watch out.

Climb down the ladder.



Don’t jump off the box.

Throw the stick over the fence
Don’t play with the stick.  You might hurt someone.

Keep the puzzle on the table.

Don’t dump the puzzle pieces on the floor.

Talk in a quiet voice.

Don’t shout.

Wipe your hands on the towel.

Don’t put your hands on anything.

Sit on your chair.

Don’t rock your chair.

Move back on your rug so De can see too.
Don’t lean forward so other children can’t see.

Wipe your brush on the jar.

Don’t drip paint on the floor.

It’s time to go inside.

Shall we go inside?

Put an apron on.

Don’t you want to put an apron on?

Drink out of your own glass.

Don’t bother the other children.

Be brief, firm, and positive as you guide behavior.

Speak in a calm, kind voice.

Speak directly to the child, on his or her level.

Allow the child to direct the conversation.

Reflect back what the child is doing: “You are driving your car through the tunnel.”

Reflect back comments the child makes:  “You like the color blue.” 

Extend a child’s conversation. CHILD:  Water.  YOU:  The water is splashing up.

Be honest.  

Nurturing Self-Control in Children

Children learn best through experiences.  Teachers can arrange the learning environment to support positive cooperation and self-discipline in the following ways.

1) Have a variety of activities available.

2) Limit the number of children in each area of the room to avoid over-crowding and to allow for sufficient materials and opportunity for constructive interactions.

3) Use a ratio of adults to students below that recommended by the state.

4) Use positive language: “This is the way we use the paint brush.”

5) Give praise for appropriate behavior:  “I like the way John is sitting.”

6) Be consistent with classroom rules.

7) If a child is having a problem cooperating, he or she is asked to go to another area of the room.  “Peter, that is not the way we play in the sandbox.  Please go play in the block area or find a puzzle to put together.”

Give the child a choice, either of which is compliance: “You can pick up your coat by yourself, or I will take your hand and help you pick it up.”  If the child doesn’t comply on their own, put your hand on their hand, and physically guide them through the process.  Often this touch will soften their attitude and they will complete the action on their own.

If group behavior is a problem, close the area and direct the children to different areas in the rest of the room.

If cleaning up is a problem, connect compliance with a positive action you are prepared to do. “We will go outside when the block area is clean,”  or “I will continue reading when it is quiet.”

8)  Sometimes just a touch on the shoulder can let a child know of your presence, and this will in turn put him or her back on task, such as listening at circle time.

9) If a child still has a problem after these methods, ask the child to sit on the thinking chair for an appropriate number of minutes (usually the number of minutes co-responds with the age of the child.)  Or you may ask the child to remain in time-out until they think they are ready to play nicely.

10) If problems persist, plan a problem-solving session with the child and the head teacher.  Long-term issues may require collaboration with parents in problem-solving.  Children with consistent difficulties may need outside assistance such as counseling, with the permission of parents.

11)   Any corporal punishment, hitting, abusive language, ridicule, harsh, humiliating, or frightening treatment is illegal.

Teacher Observations

Focus on strategies teachers are using that work!  Fill in several examples for each observation.  Observe during large group time, small group time, and transitional time.

Where are adults in relation to children?

What examples do you see of positive approaches, using children’s names, listening to children?

What kinds of questions do teachers ask?  How do they facilitate language development?  Cognitive development?  Physical development?

How do teachers give directions?  Keep children’s interest and attention?

How do teachers encourage independence and responsibility?  Foster problem-solving skills?

How do teachers reinforce classroom guidelines?  Redirect children?

What examples do you see of teachers modeling reading, writing, time concepts?

Appendices

Appendix 1 - The INTASC Model Principles for Teacher Licensing

As part of the many initiatives that have been undertaken to strengthen the teaching profession, a National Board for Professional Teaching Standards (NBPTS) was established in 1987 to develop standards for the advanced certification of accomplished teachers, much as professional certifying agencies do in assessing physicians, architects, accountants, and others. The National Board has since developed standards and assessments that evaluate accomplished teaching. These standards articulate in performance-based terms what highly accomplished teachers know and are able to do to provide high quality education for their students. This focus on performance has the great advantage of illuminating what expert teachers do and how they use knowledge to support student learning, thus clarifying the nature of highly accomplished practice and the purposes of teacher learning and development. A major question has been how these standards can be translated into standards for licensing beginning teachers, so that they have a broader effect on the profession and on the teaching of all children.

The Interstate New Teacher Assessment and Support Consortium (INTASC) has articulated performance-based standards for initial licensing of teachers that are built upon and compatible with those of the National Board. They articulate what entering teachers should know, be like, and be able to do in order to practice responsibly, and to begin the journey toward deepening expertise that will enable highly accomplished practice as the teacher’s career evolves. The introduction to these model standards states:

The NBPTS and INTASC are united in their view that the complex art of teaching requires performance-based standards and assessment strategies that are capable of capturing teachers’ reasoned judgments and that evaluate what they can actually do in authentic teaching situations (INTASC, 1992, p. 1).

Also incorporated in the model standards was the work in a number of states, including California, Minnesota, New York, and Texas, and the efforts of teacher educators, including the Holmes Group of education deans and Alverno College’s performance-based approach to teacher education. 

Members of INTASC decided that the proper benchmark for determining teacher licensing standards (principles) should be based on considerations of what students need in order to learn effectively, rather than on what the current system of preparation provides. Thus, the principles represent the kinds of understandings and abilities teachers should have in order to teach diverse students responsibly from their first day of employment as a licensed teacher. The resulting standards are expressed in the form of ten principles articulating the common core of teaching knowledge. You will be required and continually assessed for your performance throughout the SKC Teacher Education Program on these standards. 

The INTASC Principles

Principle #1: The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

Principle #2: The teacher understands how children learn and develop and can provide learning opportunities that support their intellectual, social, and personal development.

Principle #3: The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

Principle #4: The teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

Principle #5: The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

Principle #6: The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

Principle #7: The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals.

Principle #8: The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

Principle #9: The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally. 

Principle #10: The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well-being. 

Each principle is further discussed in terms of the knowledge, dispositions, and performances it implies. These provide the basis for evaluating evidence about a candidates’ achievement of the standard, thus providing guidance for both preparation and assessment. 

Appendix 2 - Tips for a Successful Field Experience
· Learn the roles of school personnel, classroom routines, and learn school procedures

· When appropriate, assist in recess, hall supervision, bus duty, fire drill, and other procedures

· Always be busy working with students or your field teacher

· Be on time and professional--you will be required to sign in and out of the school

· Become familiar with the school media center, technology resources, curriculum guides, and instructional materials

· Ask your cooperating field teacher how s/he assesses student learning

· Ask your cooperating field teacher the role of the Montana OPI standards in teaching and learning

· Learn the students’ names as soon as possible

· Communicate regularly with your cooperating field teacher but be sensitive to his/her time needs as well

· ALWAYS ask your cooperating field teacher to approve the lessons you will teach

· Organize your visits or your field day so you are prepared and productive

· Be flexible--everyday in the life of a teacher is a surprise

· Ask questions and rely on those answers to guide your success--take your field teacher’s advice seriously and use it judiciously

· If possible, visit another classroom briefly to see another instructional style

· When possible, get to know the principal and explore his/her role as an instructional leader

· Maintain contact with your University mentor professor at least at the beginning and middle of your field experience

Appendix 3 -  Lesson Plan Format example

Title:  (Tell the name of the lesson)

Subject:  (List the subject area of focus… i.e. Mathematics, Language Arts, etc.)

Lesson Topic:  (Indicate the specific subtopic covered in the lesson… i.e. “addition of fractions”)

Standards:  (Include appropriate standards (State and National) & specific benchmarks.)
Grade & Learner Profile:  (Define the audience for the lesson plan; i.e., 3rd grade, number of students, number of IEP students, number of males/females, etc.)

Differentiation:  (Explain…How will you adapt the lesson for exceptional learners, or for learners at different developmental levels, multiple grade levels, or with diverse learning styles and multiple intelligences? Choose a specific example and explain what you will do to accommodate that individual or group of individuals. For example, what will you do to accommodate a lesson for a blind student, or for a gifted and talented student, or for someone with dyslexia?)
Objective/s: (What do you want students to know (concepts) and be able to do (skills)? Your objectives should relate directly to the standards/benchmarks you chose).

Materials Needed:  (List resources, including references, web-pages, materials needed for your lesson)

Instructional sequence: (Explain the step-by-step instructional activities that will be completed)

Assessment: (How will you pre-assess student understanding? What assignments will the students complete that will demonstrate that EVERY student has met EVERY learning objective? How will you assess those assignments? Include your assessment rubrics, quiz, or other forms of assessment.)
Reflection: (If you taught the lesson, how did it go? For those who struggled with the concept taught, how will you remediate? If you have not taught this lesson yet, indicate this) 

Appendix 4 - Unit Plan Format example

Focus of Unit:  Subject of the unit.
Grade & Learner Profile:  Define the audience for the unit; i.e., 3rd grade, number of students, number of IEP students, number of males/females, etc.

Standards & Benchmarks:  Include appropriate standards (State and National) & specific benchmarks.

Resources: List resources needed for teaching the Unit.

Rationale & Background:  1) Why is it important to teach this material? How will it help the student later in life? (2) List some of the facts, knowledge, or skills you must know to be able to teach the lesson. The purpose of this section is to demonstrate that you know the concepts you are going to teach. (3) Include some resources (such as web pages or books) available for other teachers who may wish to teach this lesson. (4) What knowledge or skills must your students know before they are ready for these lessons.
Instructional Objectives: What concepts (knowledge) or skills do you want students to develop or attain? Align objectives with Standards & Benchmarks.
Differentiation: How will you adapt the lessons for exceptional learners, or for learners at different developmental levels, multiple grade levels, or with diverse learning styles and multiple intelligences? Choose specific examples and explain what you will do to accommodate that individual or individuals. For example, what will you do to accommodate a lesson for a blind student, or for a gifted and talented student, or for someone with dyslexia?  

Instructional Sequence: 
Provide the plan of instruction for each day of the unit. If the unit is to be interdisciplinary, incorporate at least two different subject areas (examples: math & science; literacy & social studies; art & science).
 
In at least one day of the unit, include a brief list of questions that you would use to engage students in thinking at higher levels of Bloom's taxonomy.

Day 1:

Day 2:

Day 3:

Day 4:

Day 5:
Assessment: How will you pre-assess student understanding? What assignments will the students complete that will demonstrate that EVERY student has met EVERY learning objective? How will you assess those assignments? Include your assessment rubrics, quiz, or other forms of assessment.

Reflection: If you taught at least part of the unit, reflect on the following. What are your concerns about the unit? What do you think is the strongest part of the unit? What will you do to improve the unit the next time you teach it? How will you remediate students who struggled with the lessons?

Appendix 5 – Faculty and Staff Directory 

Salish Kootenai College Elementary Education Program

	Cindy O'Dell, Education Department Chair
	(406) 275-4752

cindy_odell@skc.edu

	Doug Ruhman, Education Faculty, Field Experience Director
	(406) 275-4763

doug_ruhman@skc.edu

	Amy Burland, Education Faculty
	(406) 275-4761

amy_burland@skc.edu

	Cynthia Davey, Education Faculty


	(406) 275-4772

cynthia_davey@skc.edu

	Linda Bone, Education Faculty, Student Mentor
	(406) 275-4770

linda_bone@skc.edu


Other SKC Personnel Important to Teacher Education

	Student Services, Career Services

Tracie McDonald

Roger McClure
	(406) 275-4823

tracie_mcdonald@skc.edu
roger_mcclure@skc.edu

	Vice President for Academic Affairs

Alice Chumrau
	(406) 275-4972

alice_chumrau@skc.edu

	SKC Registrar's Office

Cleo Kenmille, Registrar
	(406)275-4864

cleo_kenmille@skc.edu

	SKC Financial Aid

Elaine Frank, FA Director (acting)
	(406)275-4755

elaine_frank@skc.edu


Appendix 6 - Common Education Acronyms and Terms

AR

Action Research – Applied classroom research for teachers and teacher candidates

ELL
English Language Learners

ESL
English as a Second Language

ETS 
Educational Testing Service

IEP

Individualized Education Plan (often associated with Special Education students)

INTASC 
Interstate New Teacher Assessment and Support Consortium 

NBPTS 
National Board for Professional Teaching Standards 

NCATE 
National Council for Accreditation of Teacher Education 

NEA
National Education Association

OPI 
Montana Office of Public Instruction – located in Helena, MT; oversees all aspects of K-12 public education, including teacher preparation and licensure

PEPPS
Montana Professional Educator Preparation Program Standards and Procedures (modeled after  

                        INTASC Principles)

TEP   
Teacher Education Program

DFE
Director of Field Experience, SKC Education Department

CMT
Cooperating Mentor/Teacher  (the classroom teacher candidates student teach for)

CS

College Supervisor  (the individual responsible for representing SKC during student teaching)

Appendix 7 - Professional Organizations and Useful Education Websites

Student Teaching Page on SKC Website http://www.skc.edu/education/st.html

Educational Testing Service (ETS) http://www.ets.org/
Montana Office of Public Instruction (OPI) http://www.opi.state.mt.us/
Montana Content & Performance Standards: http://www.opi.state.mt.us/standards
Professional Educators Preparation Program Standards (PEPPS): www.opi.state.mt.us.pdf/PEPPS
Montana Education Employment Directory:   http://jobsforteachers.mt.gov/Index.html
National professional organizations (most have established standards for teachers)

National Association for the Education of Young Children   http://www.naeyc.org/
The Association for Childhood Education International (ACEI): http://www.acei.org/
National Council for the Accreditation of Teacher Education (NCATE): http://www.ncate.org/
International Reading Association: http://www.reading.org/
National Association for Music Education: http://www.menc.org
National Council of Teachers of English: http://www.ncte.org/
National Council of Teachers of Mathematics (NCTM): www.nctm.org
           standards.nctm.org/
National Council for the Social Studies (NCSS): http://www.ncss.org/
National Standards for US History 5-12: http://www.sscnet.ucla.edu/nchs/standards
National Science Teachers Association:  http://www.nsta.org/
National Science Education Standards http://newton.nap.edu/html/nses/
National Art Education Association: http://www.naea-reston.org/publications-list.html
Montana Teachers Associations

Montana Association of Teachers of English Language Arts (MATELA): http://www.opi.state.mt.us/matela
Montana Council of Teachers of Mathematics http://www.montanamath.org/index.html
Montana Environmental Education Association http://www.montanaeea.org/
Montana Indian Education Association http://www.mtiea.org/
Montana Science Teachers Association http://www.opi.state.mt.us/msta/
Montana State Reading Council (MSRC): http://www.montanareads.org/
Other web-sites of interest

Wong, Harry. The First Days of School. (A primer for new teachers) http://www.harrywong.com/
Beginning Teachers’ Toolbox: http://www.inspiringteachers.com/
New Teachers:  http://k-6educators.about.com/
Unit Plans: http://www97.intel.com/en/ProjectDesign/UnitPlanIndex/GradeIndex/#top 

Appendix 8 - Action Research Mini-Project Rubric - Elementary Majors

Action Research Mini-Project (Elementary Majors)

Carefully read the instructions for the Action Research Project.

	Criteria
	Unacceptable 
	Acceptable
	Proficient

	Research questions
	Only one or no research questions are identified; or questions are not relevant to the field experience setting
	Two educational research questions are identified but they are not clearly related to each other; questions are relevant to the field experience setting
	Two related educational research questions are identified; questions are relevant to the field experience setting

	Background
	Does not connect the action research project to what educational research tells us about the questions.
	Includes information from at least one research article reporting education research related to the questions; includes information from at least one knowledgeable education professional. Background is used to assist the individual to reflect on their findings.
	Includes information from at least two research articles reporting education research related to the questions; includes at least one relevant webpage; includes information from at least one knowledgeable education professional. All references are cited in the bibliography. Background is used to assist the individual to reflect on their findings.

	Data sources
	Data results are not appropriately summarized in data tables. Data are minimally discussed in the narrative. 
	At least two sources of data are cited in the data tables. Data results are summarized in the data tables. Data is discussed in the narrative.
	At least two sources of data are cited in the data tables. Data results are summarized in the data tables. Data are discussed in the narrative. Educational theory or research is reflected upon in relationship to the data. 

	Conclusions
	No conclusions are drawn or are not based on the data.
	Conclusions are drawn logically from the data and background information.
	Conclusions are drawn logically from the data and background information. Appropriate implications for instruction are discussed.


Appendix 9 - Action Research Project Rubric – EDUC 495 
Carefully read through the instructions for the Action Research Project.
	Criteria
	Unacceptable  5
	Developing 10
	Proficient 15
	Exemplary 20

	Research questions

Total: 
	No research questions are identified; or questions are not relevant to the field experience setting
	Educational research question(s) are identified but they are not clearly related to each other; questions are relevant to the field experience setting
	At least two, and no more than three, educational research questions are identified; the questions are clearly related to each other; and questions are relevant to the student teaching setting. 
	At least two, and no more than three, educational research questions are identified; the questions are clearly related to each other; questions are relevant to the student teaching setting, and demonstrate a deep understanding of the issues faced by today’s schools.

	Educational research sources

Total:
	Does not use any sources to connect the action research project to what educational research tells us about the questions.
	Includes information from at least one knowledgeable education professional. Includes information from web pages or other sources, but sources are not reports of educational research, or sources are not clearly related to the research questions. 
	Includes information from at least one educational research report relevant to the questions; includes information from at least one knowledgeable education professional. All references are cited in the bibliography. Background is used to assist the individual in reflecting on the findings.
	Includes information from at least two educational research reports relevant to the questions; includes information from at least two knowledgeable education professionals. All references are cited in the bibliography. Background is used to assist the individual in reflecting on the findings. 

	Data results

Total:
	Data results are not appropriately summarized in data tables. Data are minimally discussed in the narrative. Several grammar, punctuation, and spelling errors. Writing is not well organized and clear.
	At least one source of data is cited in the data tables. Data results are summarized in the data tables. Data are discussed in the narrative. Only a few grammar, punctuation, and spelling errors. Writing is somewhat organized and clear with improvement needed.
	At least two sources of data are cited in the data tables. Data results are summarized in the data tables. Data are discussed in the narrative. Educational theory or research is reflected upon in relationship to the data. No grammar, punctuation, or spelling errors. Writing is organized and clear.
	At least four sources of data are cited in the data tables. Data results are summarized in the data tables. Data are discussed in the narrative. Educational theory or research is reflected upon in relationship to the data. No grammar, punctuation, or spelling errors. Writing is organized and clear.

	Conclusions

Total:
	No conclusions are drawn or are not based on the data. Several grammar, punctuation, and spelling errors. Writing is not well organized and clear.
	Conclusions are drawn from the data and background information, but conclusions are weakly supported by the data. Only a few grammar, punctuation, and spelling errors.
	Conclusions are drawn from the data and background information. Conclusions are clearly supported by the data. Implications for teaching & learning are stated but may not be completely connected to the data. No grammar, punctuation, or spelling errors.  
	Conclusions are drawn from the data and background information. Conclusions are clearly supported by the data. Implications for teaching & learning are clearly stated and supported with the data. No grammar, punctuation, or spelling errors.


Appendix 10 – Reflective Written Analysis (RWA) of Portfolio Artifact Description and Sample – Elementary Portfolios

(1) 
You must create a RWA discussing each INTASC Principle in your Portfolio.

(2) 
Create a 1-2 page essay containing the following:

        (a) explain in your own words what the principle means, and how the principle is important      in good teaching

        (b) describe ways you have implemented the principle in your lessons and/or what you plan to do when you teach;

        (c) 
reinforce your belief in the principle and make reference to the artifacts/evidence in that section of the portfolio in your conclusion.

(3) 
Proof-read your work to ensure that it is consistently written in first person with well developed, thoughtful sentences that use appropriate writing conventions (standard grammar, punctuation, and spelling).

What follows is a sample RWA for Principle # 1:

Iwana B. Teacher

TEP Portfolio

Reflective Written Analysis 1


INTASC Principle #1:

Making content meaningful

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of subject matter meaningful for students.


Principle 1 focuses on the relationship that teachers have with the content they teach, and beyond their personal command of the content, how they will communicate with students about it. I feel that knowledge of subject matter is a critical element of effective teaching. Just as a public speaker must intimately know the content of their speech prior to giving a presentation to a group, the classroom teacher must be solidly grounded in the content they are teaching in order to develop the most meaningful learning experiences for students.


This can be especially challenging for the elementary teacher, who must be a generalist- a "jack of all trades". Since so many subjects are taught, teachers at this level need to have an extensive knowledge of so many areas. Teachers need to continue to learn long after securing their positions. I feel teachers should remain diligent in pursuing new perspectives in content areas, and must be willing to adapt to a changing world.

In my case, I have chosen my updated college transcripts and my graded informative speech from SPCH 100 to represent my growth and potential in achieving academic success in my preparation for teaching. I feel these artifacts show my progress and skill development in a positive light. My transcripts show a gradual improvement in my grades from 2004 to the present, and my cumulative GPA of 3.4 reflects this positive growth. My speech on Chief Charlo was a real hallmark for me. Besides being a good example of my writing skills improvement, it documents a task (giving a speech) that was very challenging for me personally, and one which I feel was ultimately very successful.

I know I will grow in significant ways as I explore content areas more deeply in my upcoming methods classes. I look forward to this, as I know it will make me a better teacher.

 Appendix 11 - Evaluation form - TEP Stage I Portfolio

Salish Kootenai College
Teacher Education Program Stage I Portfolio

Date:  ______________________​___

Candidate: ________________________________

Faculty Interviewer: ______________________Faculty Interviewer: _______________________

Evaluation of Candidate for TEP Stage I
Interviewer: Begin the interview by asking the candidate to discuss his/her strengths in relationship to the INTASC Principles.  Score each item of the portfolio in the Documentation Box.  Include reviewer comments whenever possible. 

The candidate’s portfolio is assessed based on the following ratings: 

1= Unacceptable,     2= Developing,       3= Proficient. 
IC = Incomplete

Phase I does not include an “Exemplary” rating, as this is an entry-level interview.  The TEP portfolio is organized by the SKC Elementary Education program outcomes which correspond to the INTASC Principles and the PEPP Standards.

There are 10 principles in all, with only six (6) assessed during TEP Stage I.

Reminder for program faculty review: To be accepted into the Teacher Education Program, the candidate must first meet the General Requirements (refer to the TEP Student Handbook and the correct catalog for the candidate’s program). The portfolio must have no unacceptable ratings, at least a 2 in each rating, and an overall average score of at least 2.5. 

	Introduction

	Level of Performance:
	1 Unacceptable
	IC


	2 Developing
	3 Proficient

	Documentation:
	
	
	
	

	Resume

Score:_______


	Difficult to follow; numerous errors in spelling or writing mechanics. 
	
	Lists work experiences, but lacks information about volunteer work or experiences with 

K-12 students. May have a few errors in spelling or writing mechanics.
	Professional and easy to follow. Lists academic background, work & volunteer experiences, K-12 school experiences,  & personal interests. Shows a clear commitment to becoming a professional educator. No errors in spelling or writing mechanics.

	
	
	
	
	


Reviewer Comments:

	INTASC Principle 1: 

Content knowledge
	The candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

	Level of Performance:
	1 Unacceptable
	IC


	2 Developing
	3 Proficient

	Documentation:
	
	
	
	

	Transcripts 

Score:_____
	GPA below 2.5 in general education courses

Or  required gen. ed. courses with grade below C 


	
	N/A
	GPA in gen.ed. courses  2.5 or above; no required general education course below a C

Pre-Professional education courses: No grade below B

	Reference letters from two faculty members 

Score:_____
	Reference letters not from college faculty; OR letters not supportive of candidate potential to become a teacher
	
	Reference letters from two college faculty members supportive of candidate’s potential as a teacher but suggest the need for further development.
	Reference letters from two university faculty members highly supportive of candidate’s potential as a teacher.

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 1. 

(Include the INTASC Principle/Standard at the top of a 1-2 page essay. (1) Explain how the principle is important in your teaching; (2) describe ways you have implemented the principle in your lessons and/or what you plan to do when you teach; (3) conclusion should reinforce your belief in the principle and make a reference to the artifacts/evidence in that section of the portfolio)

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	.
	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	TPT Assessment:  Candidate exhibits concern for, and involvement with their own professional growth and improvement as an educator and lifelong learner.

Score:_____
	
	
	
	


Reviewer comments:

Reviewer comments:

	INTASC Principle 2: 

Content knowledge
	The candidate understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.  

	Level of Performance:
	1 Unacceptable
	IC


	2 Developing
	3 Proficient

	Documentation:
	
	
	
	

	Statement of Educational Philosophy: Teaching and Learning Beliefs 

Score:________

	Essay shows little or no understanding of philosophies of education; may have many writing errors.
	
	Shows some understanding of philosophies of education; flow of essay may be awkward or somewhat unclear;  may have a few writing errors.
	Shows solid understanding of philosophies of education and relates personal  beliefs to  those of noted philosophers; essay well developed, writing conventions accurate.

	A written summary of what it means to be a teacher and an educational leader from an experiential, social constructivist theoretical perspective. 
Score:_____


	Summary shows little or no  understanding of the concepts; may have many writing errors.
	
	Shows some understanding of the concepts; may have a few writing errors.
	Shows solid understanding of the concepts; essay well thought out, writing conventions accurate.

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 2. 

Score:_____

	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	.
	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	TPT Assessment:  The candidate brings multiple perspectives to the discussion of subject matter, including attention to students' personal, family, and community experiences and cultural norms.

Score:_____
	
	
	
	


	INTASC Principle 3:  

Respect for Diversity
	The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners. 

	Level of Performance:
	1 Unacceptable
	IC


	2 Developing
	3 Proficient

	Documentation: 
	
	
	
	

	Experience with diversity (Two examples, such as: study of a non-English language, experience with diverse cultures other than your own, experience with individuals from diverse economic, language, or geographical backgrounds, study abroad, travel abroad, involvement with programs celebrating diversity, experience with individuals with special needs or English language learners (ELLs).

Score:_____
	No evidence provided of experience with people of diversity; or evidence suggests a lack of respect for diverse individuals.


	
	At least one example is provided of experience with diverse individuals. Respectful attitude is displayed.
	Multiple examples of experience with diverse individuals are included.  Examples provide evidence of respectful attitudes towards diverse individuals.

	Book review on exceptionality

Score:_____
	Paper contains many writing errors and is poorly organized.  Little depth on the topic.
	
	Paper is well organized and written with few errors, but contains only superficial information.  
	Paper is very well written and organized and provides an in-depth investigation into an area of exceptionality. 

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 3

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	
	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	TPT Assessment:  Candidate promotes tolerance and diversity as positive attributes and applies these in learning experiences.

Score:_____
	
	
	
	

	TPT Assessment:  Candidate shows sensitivity to cultural diversity and seeks to understand the perspectives of others.

Score:_____
	
	
	
	


Reviewer comments:

	INTASC Principle 6:  Communication
	The candidate uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. 

	Level of Performance:
	1 Unacceptable
	IC


	2 Developing
	3 Proficient

	Documentation:
	
	
	
	

	Extemporaneous Writing Assessment

Score:_____
	Essay shows significant problems in one or more areas; may state the topic or a position on the topic but support is minimal or irrelevant. Organization may lack clear movement or focus, making the writer’s ideas difficult to follow. Sentences may often be unclear, expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics show poor control of language and may at times impede understanding. Writing may be illegible.
	
	Writer states the topic with some evidence and details. The information presented has some elaboration or relevant evidence and explanation. Organization is generally clear. Sentences are usually well controlled, expression of ideas is usually clear, and word choice is appropriate to the topic. A competency with language is apparent, even though there may be some errors in grammar, usage and mechanics.


	Writer states the topic clearly but possibly without extensive evidence, information and details. Organization is unified and logical and transitions are used. Sentences are almost always well controlled, expression of ideas is usually clear, and word choice is often precise. While there may be a few errors in grammar, usage, and mechanics, a good command of language is apparent.



	Communication and literacy abilities: 3 graded work samples and/or life experiences (such as giving public talks; volunteering for a literacy council).

Score:_____
	Speech may be inaudible or poorly articulated. Language may contain numerous grammar, syntax, or spelling errors. Vocabulary may be vague or words are used inappropriately, or incorrectly. 
	
	Speech and written language are generally clear and correct. Vocabulary is correct although limited. 
	Speech and written language are clear and standard usage is evident. Vocabulary appropriate to the situation. 

	Technology work samples (2 examples)

Score:_____
	No technology or limited evidence provided.
	
	Provides one example of use of technology. Examples show adequate skill level.
	Provides examples of the appropriate use of a variety of forms of technology.

	Creativity work samples (two, graded, if from courses): from visual and/ or performing arts, writing, or other examples that demonstrate creativity and communication through the arts.

Score:_____
	No creative examples provided or examples are of poor quality.
	
	Provides one creativity sample, or samples show a limited range of creative skills.
	Creativity examples provide evidence of a range of creative skills.

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 6

Score:_____


	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	
	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	TPT Assessment:  Candidate demonstrates an understanding of effective verbal and non-verbal communication by choosing language and delivery techniques appropriate to the audience.

Score:_____


	
	
	
	

	TPT Assessment:  Candidate demonstrates knowledge and use of appropriate spoken and written language conventions in teaching and learning settings.

Score:_____


	
	
	
	

	TPT Assessment Candidate demonstrates knowledge and use of conflict resolution techniques, and is able to work through differences in a respectful and proactive manner.

Score:_____


	
	
	
	


Reviewer comments:
	INTASC Principle 9:  

Reflection & Professionalism
	The candidate is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally. 

	Level of Performance:
	1 Unacceptable
	IC


	2 Developing
	3 Proficient

	Documentation:
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Reflections on your observations of an experiential lesson taught by a faculty member in a course other than Education. Choose a faculty member whose teaching you admire. No faculty names should be on the observation.

Score:_____
	Observations of faculty teaching absent, or do not provide evidence of reflection, self-assessment, and critical thinking.
	
	Essays and observations of faculty teaching demonstrate limited reflection, self-assessment, and critical thinking.
	Essays and observations of faculty teaching demonstrate reflection, self-assessment, and critical thinking.

	Autobiographical Essay: why you want to be a teacher; life and educational experiences reflecting your commitment to becoming an educational leader; professional goals.

Score:_____
	Ideas difficult to follow, support for the topic minimal or irrelevant;

numerous errors in spelling or other writing mechanics. One or more required elements missing.
	
	Ideas fairly well organized but expression of ideas may be awkward; contains some errors in spelling, writing mechanics. All required elements present.
	Rationale indicates individual has a clear commitment to the teaching profession; provides evidence individual has varied life and educational experiences likely to enhance their capacity to become a teacher; includes a succinct statement or list of appropriate professional educational goals. Essay well organized, expression of ideas usually clear. Few or no errors in writing conventions.

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 1. 

(Include the INTASC Principle/Standard at the top of a 1-2 page essay. (1) Explain how the principle is important in your teaching; (2) describe ways you have implemented the principle in your lessons and/or what you plan to do when you teach; (3) conclusion should reinforce your belief in the principle and make a reference to the artifacts/evidence in that section of the portfolio).

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	
	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  


Reviewer comments:

	INTASC Principle 10:  

School, Families and Community
	The candidate fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well-being.

	Level of Performance:
	1 Unacceptable
	IC


	2 Developing
	3 Proficient

	Documentation: 
	
	
	
	

	Professionalism: evidence of leadership, service learning, project involvement, personal attributes and special talents (2 examples)

Score:_____
	No evidence provided
	
	One or two examples provided of limited involvement in service to community
	Multiple examples provided that demonstrate candidate takes a leadership role in service to community

	Evidence of work with children and families such as coaching, involvement with youth organizations

(2 examples)

Score:_____
	No evidence provided of interactions with children, families, or related community

organizations


	
	Some evidence provided of respectful interactions with children, adolescents, and/or related community 

organizations.
	Multiple sources of evidence demonstrate that candidate plays a leadership role in creating respectful interactions with children, adolescents, and/or related community 

organizations.

	Community Service Project including partner survey

Score:_____


	
	
	
	

	List of community resources

Score:_____


	
	
	
	

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 1. 

(Include the INTASC Principle/Standard at the top of a 1-2 page essay. (1) Explain how the principle is important in your teaching; (2) describe ways you have implemented the principle in your lessons and/or what you plan to do when you teach; (3) conclusion should reinforce your belief in the principle and make a reference to the artifacts/evidence in that section of the portfolio).

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	
	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	TPT Assessment:  Candidate exhibits willingness to learn and interact with cultures and perspectives other than their own.

Score:_____
	
	
	
	


Reviewer comments:

	Scoring Grid
	Unacceptable
	Developing
	Proficient
	

	Add up the # of circled items for each rating
	
	
	
	

	Multiply
	X 1
	X 2
	X 3
	Total points

	Total points for each rating
	
	
	
	


Average score (Total points ( 30) = _________
Recommendations and further goals: (required field: to be revisited later)

________________________________________
_____________________________

Faculty Interviewer

Date
Candidate


Date

________________________________________

Faculty Interviewer

Date

Reminder for program faculty review: To be accepted into the Teacher Education Program, the candidate must first meet the General Requirements (refer to the TEP Student Handbook and the correct catalog for the candidate’s program). The portfolio must have no unacceptable ratings, score at least a 2 in each rating, and have an overall average score of at least 2.5.

Program Faculty Decision:  Pass 
 Incomplete  
Reject application    (Circle one)

_____________________________________________

Department Chair

Date

Remediation:  If the candidate’s application is rejected, please make specific recommendations and provide a time frame for meeting those recommendations on a separate, attached sheet.
Appendix 12 - Evaluation Form - TEP Stage II Portfolio

Salish Kootenai College
Teacher Education Program Stage II Portfolio

Date:  ______________


Candidate: ___________________________________


Faculty Interviewer: _______________________________         

Evaluation of Candidate for TEP Stage II
Interviewer: Begin the interview by asking the candidate to discuss his/her strengths in relationship to the INTASC Principles.  Score each item of the portfolio in the Documentation Box.  Include reviewer comments whenever possible. 

The TEP portfolio is organized by the ten national teaching standards, the INTASC Principles. The portfolio is assessed based on the following ratings: 1= Unacceptable,     2= Developing, and      3= Proficient. 

Reminder for program faculty review: To be accepted into Student Teaching, the candidate must have no unacceptable ratings, at least a 2 in each rating, and an overall average score of at least 2.5. (The candidate must also meet other requirements for TEP Stage II - refer to the TEP Student Handbook and the correct catalog for the candidate’s program.) 

	INTASC Principle 1: Content knowledge
	The candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient

	Documentation:
	
	
	

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 1. 

(Include the INTASC Principle/Standard at the top of a 1-2 page essay. (1) Explain how the principle is important in your teaching; (2) describe ways you have implemented the principle in your lessons and/or what you plan to do when you teach; (3) conclusion should reinforce your belief in the principle and make a reference to the artifacts/evidence in that section of the portfolio)

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	Transcripts

 Score:_____
	GPA below 2.5 in general education courses, or in major/minor courses; 

Or some gen. ed. or major/minor courses with grade below C- 

Or GPA for prof.ed. courses below 3.0
Or

one or more professional education courses with grade below B
	N/A
	GPA in gen.ed. courses 2.5 or above; GPA in major & minor courses 2.5 or above; No grades below C

Professional education courses: GPA 3.0 or above; 

No grade below B

	Reference letters from two faculty members in addition to the two from Stage 1.

Score:_____
	Reference letters not from faculty; OR letters not supportive of candidate potential to become a teacher
	Reference letters from two faculty members supportive of candidate’s potential as a teacher but suggest the need for further development.
	Reference letters from two faculty members highly supportive of candidate’s potential as a teacher.

	Integrated unit plan demonstrating your understanding of the central concepts, tools of inquiry and structures of the discipline you will teach. 

Score:_____

	Consistently makes content errors, does not correct errors, or does not research the content as needed.
	Demonstrates content knowledge but does not connect content with other subjects or disciplines.
	Demonstrates sound content knowledge and connects content across subjects and disciplines.

	TPT Assessment:  Candidate exhibits concern for, and involvement with their own professional growth and improvement as an educator and lifelong learner.

Score:_____


	
	
	


Reviewer comments:

	INTASC Principle 2: Development of Learners
	The candidate understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.  

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient

	Documentation

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 2.  

Score:_____

	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	A written summary of what it means to be a teacher and an educational leader from an experiential, social constructivist theoretical perspective, with citations from educational research and theory.  Revised since Stage I.

Score:_____

	Summary shows little or no understanding of the concepts; may have numerous writing errors. May have no citations.
	Shows some understanding of the concepts; may have a few writing errors. Citations included but may be of limited value.
	Shows solid understanding of the concepts; essay well thought out, writing conventions accurate. Several citations clearly related to research or theory.

	Statement of Educational Philosophy: Teaching and Learning Beliefs, with citations from educational research and theory. 

Revised since Stage I 

Score:_____

	Essay shows little or no understanding of philosophies of education; may have numerous writing errors. May have no citations.
	Shows some understanding of philosophies of education; flow of essay may be awkward or somewhat unclear; may have several writing errors. Citations included but may be of limited value.
	Shows solid understanding of philosophies of education and relates personal beliefs to  those of noted, cited philosophers; essay well developed, writing conventions accurate.

	TPT Assessment:  The candidate brings multiple perspectives to the discussion of subject matter, including attention to students' personal, family, and community experiences and cultural norms.

Score:_____
	
	
	


	INTASC Principle 3: 

Respect for Diversity
	The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners. 

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 3. 

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.
	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	Experience with diversity (such as: study of a non-English language, experience with diverse cultures other than your own, experience with individuals from diverse economic, language, or geographical backgrounds, study abroad, travel abroad, involvement with programs celebrating diversity, experience with individuals with special needs or English language learners (ELLs).

4 examples - two new since Phase I

Score:_____
	No evidence provided of experience with people of diversity; or evidence suggests a lack of respect for diverse individuals
	At least two examples are provided of experience with diverse individuals. Respectful attitude is displayed.
	Multiple examples of experience with diverse individuals are included.  Examples provide evidence of respectful, caring attitude towards diverse individuals.

	One lesson that you have prepared showing differentiated instruction.

Score:_____

	Lesson plan lacks appropriate differentiation for diverse learners.
	Lesson plan considers diverse learners but is limited in considering student needs.
	Instruction demonstrates use of multiple strategies appropriate for diverse learners.

	
	
	
	

	Research project and unit plan on a Montana Indian Tribe

Score:_____


	
	
	

	TPT Assessment:  Candidate promotes tolerance and diversity as positive attributes and applies these in learning experiences.

Score:_____
	
	
	

	TPT Assessment:  Candidate shows sensitivity to cultural diversity and seeks to understand the perspectives of others.

Score:_____
	
	
	


Reviewer comments:
	INTASC Principle 4: 

Variety of Instructional Strategies
	The candidate understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 4. 

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	One lesson or unit plan in which you demonstrate an understanding and use of a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills. 

Score:_____

	No evidence provided of the use of appropriate teaching and learning strategies.
	At least one appropriate teaching and learning strategy provided, but limited in ability to address critical thinking and problem solving.
	Multiple examples o of teaching and learning strategies link to individual and socially constructed learning opportunities; engages students in performances related to critical thinking and problem solving.


Reviewer comments:
	INTASC Principle 5:  

Individual and Group Motivation
	The candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction in the classroom. 

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 5. 

Score:_____

	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.
	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	One lesson plan in which you utilize cooperative learning strategies

Score:_____

	No evidence of awareness of cooperative instructional strategies.
	Uses a variety of instructional strategies, but overlooks the value of incorporating cooperative learning.
	Uses learning strategies to promote positive relationships, cooperation and purposeful learning.

	Classroom Management Plan

Score:_____

	No indication of individual and group motivation that encourages positive social interaction in the classroom. Plan poorly written. No citations included.

	Management plan is not clearly linked to positive student motivation. Limited indication of individual and group strategies that encourage positive social interaction in the classroom. Citations not included or limited in usefulness.
	Management plan is clearly designed for positive motivation of students. Values the role of students in promoting each other’s learning. Plan thorough and well thought out. Includes effective procedures & routines. Appropriate citations included.


Reviewer comments:
	INTASC Principle 6: Communication
	The candidate uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. 

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient

	Documentation:

	Reflective Written Analysis (RWA) 

of your strengths related to INTASC

Principle 6.

Score:_____

	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	Communication and literacy abilities: work samples and/or life experiences. (LT)

(One new example since Phase I - 3 total)

Score:_____

	Speech may be inaudible or poorly articulated. Language may contain numerous grammar, syntax, or spelling errors. Vocabulary may be vague or words are used inappropriately, or incorrectly. 
	Speech and written language are generally clear and correct. Vocabulary is correct although limited. 
	Speech and written language are clear and standard usage is evident. Vocabulary appropriate to the situation. Portfolio and presentation are generally organized and easy to follow.

	Technology Project

Score:_____

	No technology or limited evidence provided.
	
	

	Creativity or aesthetic analysis work samples (graded, if from courses): from visual and/ or performing arts, writing, or other examples that demonstrate creativity and communication through the arts. (One new example since 

Stage I – 3 total)

Score:_____
	No creative examples provided or examples are of poor quality.
	Provides one or two creativity samples, or samples show a limited range of creative skills.
	Creativity examples provide evidence of a range of creative skills.

	TPT Assessment:  Candidate demonstrates an understanding of effective verbal and non-verbal communication by choosing language and delivery techniques appropriate to the audience.

Score:_____
	
	
	

	TPT Assessment:  Candidate demonstrates knowledge and use of appropriate spoken and written language conventions in teaching and learning settings.

Score:_____
	
	
	

	TPT Assessment: Candidate demonstrates knowledge and use of conflict resolution techniques, and is able to work through differences in a respectful and proactive manner.

Score:_____
	
	
	


Reviewer Comments:
	INTASC Principle 7: 

Instructional Planning
	The candidate plans instruction based upon knowledge of the subject matter, students, the community, and curriculum goals. 

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 7. 

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	Self or peer observation from one field experience lesson

Score:_____
	Form missing
	No comments included on form
	Positive comments included in most areas.

	Observation form from field experience teacher

Score:_____
	Form missing, or form includes at least one “unacceptable” mark
	Form includes no “unacceptable” marks, and most marks are “developing.”
	Form includes positive comments; and includes “proficient” marks in most areas.

	Lesson Plan demonstrating an understanding of subject matter and cultural aspects of the community.

Score:_____
	
	
	


Reviewer Comments:
	INTASC Principle 8:  

Assessment
	The candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner (K, S).

Indicator: Knows how to select, construct, and use assessment strategies and instruments appropriate to the learning outcomes being evaluated and to other diagnostic purposes (K, S).

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 8. 

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	Lesson or unit plan(s) demonstrating your understanding of a variety of assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner 

(3 assessment examples).

Score:_____

	No evidence provided of use of a variety of appropriate assessment strategies.
	 At least one example is provided of the construction and use of appropriate assessment strategies and instruments.
	Multiple examples of the selection, construction, and use of assessment strategies and instruments appropriate to learning outcomes.

	Diagnostic and remediation plan

Score:_____


	
	
	


Reviewer Comments:
	INTASC Principle 9:  

Reflection and Professionalism
	The candidate is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 9.

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	Observations of teachers with a reflective analysis. 

Score:_____
	
	
	

	Professionalism: Evidence of leadership and/or collaborative work supporting other professionals or colleagues.  

Score:_____
	No evidence provided
	One example provided of limited experience in leadership or collaborative work with other professionals
	Multiple examples provided that demonstrate candidate takes a leadership and collaborative role.


Reviewer Comments:
	INTASC Principle 10: 

School, Families and Community
	The candidate fosters relationships with school colleagues, parents, and agencies in the larger community to support students' learning and well-being. 

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 10.

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  

	Inclusion Philosophy Paper

Score:_____

	Philosophy paper is poorly written and does not adequately describe inclusion. 
	Philosophy paper contains only limited information about inclusion. 
	Philosophy paper contains several reasons and strategies for creating an inclusive environment for children. 

	Evidence of continued community involvement.  

(3 examples - one new since Stage 1)

Score:_____
	No evidence provided of interactions with children, adolescents, or related community organizations


	Some evidence provided of respectful interactions with children, adolescents, and/or related community organizations.
	Multiple sources of evidence demonstrate that candidate plays a leadership role in creating respectful interactions with children, adolescents, and/or related community organizations.

	Case study of a student with a disability, including family background, learning needs, and special education process file.

Score:_____


	Case study lacks one or more required elements. Shows inadequate understanding of student needs.
	Case study complete but lacking in thoroughness; limited understanding of needs of student.
	Case study thorough, shows awareness of needs of student and family.

	TPT Assessment:  Candidate exhibits willingness to learn and interact with cultures and perspectives other than their own.

Score:_____
	
	
	


Reviewer Comments:

	Scoring Grid
	Unacceptable
	Developing
	Proficient
	

	Add up the # of circled items for each rating
	
	
	
	

	Multiply
	X 1
	X 2
	X 3
	Total points

	Total points for each rating
	
	
	
	


Average score: (Total  Points ( ____) = _________

Recommendations and further goals: (required field: to be revisited in ED 499)

________________________________________
_________________________________

Faculty Interviewer

Date
Candidate

                          Date

Reminder for program faculty review: To be accepted into Student Teaching, the candidate must have no unacceptable ratings, at least a 2 in each rating, and an overall average score of at least 2.5. (The candidate must also meet other requirements for TEP Stage II - refer to the TEP Student Handbook and the correct catalog for the candidate’s program.)

Program Faculty Decision:  Pass  
Incomplete 
Reject application (Circle one)

____________________________________________

Department Chair

Date

Remediation:  If the candidate’s application is rejected, please make specific recommendations and provide a timeframe for meeting those recommendations on a separate, attached sheet. The Director of Field Experiences should be notified as soon as possible if there are deficiencies that would keep the candidate from student teaching.

Appendix 13 - Evaluation Form - TEP Phase III Portfolio

Salish Kootenai College

TEP Stage III Portfolio

Date: _________________________

Candidate _______________________________

Reviewer____________________________________________________________________

Evaluation of Student-Teacher for TEP Stage III
Reviewer: Circle the appropriate rubric item for each artifact. 
The portfolio artifacts and evidence are assessed based on the following ratings: 

1=Unacceptable, 2=Developing, 3=Proficient, and 4=Exemplary. 

To pass the portfolio, the candidate must have no unacceptable ratings, at least a 2 in each rating, and an overall average score of 2.5. (See other requirements for TEP Stage III in the TEP Student Handbook.) The TEP portfolio is organized by the ten national INTASC Principles. 
	Introduction
	
	
	
	

	Level of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient
	4 Exemplary

	Documentation:
	
	
	
	

	Resume


	Difficult to follow; numerous errors in spelling or writing mechanics. 
	Lists work experiences, but lacks information about volunteer work or experiences with K-12 students. May have a few errors in spelling or writing mechanics.
	Professional and easy to follow. Lists academic background, work & volunteer experiences, 

K-12 school experiences,  & personal interests. Shows a clear commitment to becoming a professional educator. No errors in spelling or writing mechanics.
	Professional and easy to follow. Academic background, work & volunteer experiences, 

K-12 school experiences, & personal interests provide ample evidence of commitment to becoming a teacher who is an educational leader. No errors in spelling or writing mechanics.

	
	
	
	
	


Reviewer Comments:

	INTASC Principle 1: 

Content knowledge
	The candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient
	4 Exemplary

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 1.

(Include the INTASC Principle/Standard at the top of a 1-2 page essay. (1) Explain how the principle is important in your teaching; (2) describe ways you have implemented the principle in your lessons and/or what you plan to do when you teach; (3) conclusion should reinforce your belief in the principle and make a reference to the artifacts/evidence in that section of the portfolio)
Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  
	Organization unified, logical; transitions effective; language use fluent & accurate; clear expression of ideas. Understanding of the importance of the Principle goes beyond that expected of a first year teacher. 

Describes artifacts and/or life experiences that demonstrate an advanced capacity to implement the Principle.

	Transcripts 

Score:_____:
	GPA below 2.5 in general education courses 

Or some gen. ed with grade below C

Or GPA in prof. ed. courses below 3.0
Or one or more professional education courses with grade below B
	N/A
	GPA in major & minor courses 2.5 or above; No grades below C

Professional education courses: GPA 3.0 or above; 

No grade below B
	Overall GPA 3.0 or above (all other conditions met)

	Reference letters supervising teachers or faculty

Score:_____
	Reference letters not from faculty or supervising teachers; OR letters not supportive of candidate potential to become a teacher
	Reference letters from faculty members or from supervising teacher supportive of candidate’s potential as a teacher but suggest the need for further development.
	Reference letters from one faculty member or supervising teacher highly supportive of candidate’s potential as a teacher.
	Reference letters from two faculty members or supervising teachers highly supportive of candidate’s potential as an educational leader.

	An integrated unit plan you have taught demonstrating your understanding of the central concepts, tools of inquiry and structures of the discipline.

Score:_____
	Consistently makes content errors, does not correct errors, or does not research the content as needed.
	Demonstrates content knowledge but does not connect content with other subjects or disciplines.
	Demonstrates sound content knowledge; connects content across subjects; engages students in generating knowledge and testing hypotheses.
	Consistently creates integrated learning experiences that engage students in generating knowledge and testing hypotheses.

	Peer Observation and evaluation and reflection on the lesson content. 


	Consistently makes content errors, does not correct errors.
	Demonstrates content knowledge but does not connect content with other subjects or disciplines.
	Demonstrates sound content knowledge and connects content across subjects and disciplines
	Creates an integrated learning experience that engages students in generating knowledge and testing hypotheses.

	TPT Assessment:  Candidate exhibits concern for, and involvement with their own professional growth and improvement as an educator and lifelong learner.

Score:_____
	
	
	
	

	Peer Observation and Evaluation of  lesson content. 

Score:_____
	No assessment.
	Demonstrates ability to observe content knowledge but does not connect content with other subjects or disciplines.
	Demonstrates sound abilities to observe content knowledge and provide some feedback to peer on  content across subjects and disciplines
	Demonstrates sound abilities to observe content knowledge and provide critical feedback to peer on  content across subjects and disciplines


Reviewer Comments:
	INTASC Principle 2:  Development of Learners
	The candidate understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.  

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient
	4 Exemplary

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 2.

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  
	Organization unified, logical; transitions effective; language use fluent & accurate; clear expression of ideas. Understanding of the importance of the Principle goes beyond that expected of a first year teacher. 

Describes artifacts and/or life experiences that demonstrate an advanced capacity to implement the Principle.

	One lesson plan in which you demonstrate understanding of how children learn and develop, providing opportunities for intellectual, social, and personal development

Score:_____
	Little or no evidence of understanding how children learn and develop.
	Some evidence of adjustments to learning appropriate for students’ developmental needs. 
	Clear evidence of learning adjusted to students’ development needs, and connections to students’ experiences. Uses students’ strengths as a basis for growth.
	Consistently uses assessment information on students’ strengths as a basis for growth while making connections to student experiences that engage them in the manipulation and testing of ideas and materials. 

	Statement of Educational Philosophy: Teaching and Learning Beliefs, with citations of educational research & theory. 

Revised since Stage II.
Score:_____
	Essay shows little or no understanding of philosophies of education; may have numerous writing errors. May have no citations.
	Shows some understanding of philosophies of education; flow of essay may be awkward or somewhat unclear; may have several writing errors. Citations included but may be of limited value.
	Compares personal beliefs to those of noted, cited philosophers; uses experiences in teaching to modify belief statements in meaningful ways; essay well developed; writing conventions accurate.
	Has developed a personal philosophy grounded in educational theory and research and solidly backed by personal experience and action research in schools.

	TPT Assessment:  The candidate brings multiple perspectives to the discussion of subject matter, including attention to students' personal, family, and community experiences and cultural norms.

Score:_____
	
	
	
	


Reviewer Comments:
	INTASC Principle 3: 

Respect for Diversity
	The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners. 

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient
	4 Exemplary

	Documentation: (INTASC 3)

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 3.
Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  
	Organization unified, logical; transitions effective; language use fluent & accurate; clear expression of ideas. Understanding of the importance of the Principle goes beyond that expected of a first year teacher. 

Describes artifacts and/or life experiences that demonstrate an advanced capacity to implement the Principle.

	Experience with diversity (such as: study of a non-English language, experience with diverse cultures other than your own, experience with individuals from diverse economic, language, or geographical backgrounds, study abroad, travel abroad, involvement with programs celebrating diversity, experience with individuals with special needs or English language learners (ELLs).

Four examples (new examples not required unless previous ones were weak/lacking)

Score:_____

	One or fewer examples provided of experience with people of diversity; or evidence suggests a lack of respect for diverse individuals.
	At least two examples provided of experience with diverse individuals. Respectful attitude is displayed.
	At least 4 examples of experience with diverse individuals; Consistently shows evidence of respectful, caring attitude towards diverse individuals. 
	Multiple examples included. Consistently demonstrates respect for differences and a commitment to embracing diversity.

	Unit plan or lesson you have taught that addresses individualization. 
Score:_____
	Lesson plan lacks appropriate differentiation for diverse learners.
	Lesson plan considers diverse learners but is limited in understanding of student needs.
	Instruction demonstrates use of multiple strategies appropriate for diverse learners including family, and community experiences and cultural norms.
	Consistently designs instruction that engages multiple learning styles, needs, strengths, differences and includes family, and community experiences and cultural norms.

	TPT Assessment:  Candidate promotes tolerance and diversity as positive attributes and applies these in learning experiences.

Score:_____
	
	
	
	

	TPT Assessment:  Candidate shows sensitivity to cultural diversity and seeks to understand the perspectives of others.

Score:_____
	
	
	
	


Reviewer Comments:

	INTASC Principle 4: 

Variety of Instructional Strategies
	The candidate understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient
	4 Exemplary


	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 4. 
Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  
	Organization unified, logical; transitions effective; language use fluent & accurate; clear expression of ideas. Understanding of the importance of the Principle goes beyond that expected of a first year teacher. 

Describes artifacts and/or life experiences that demonstrate an advanced capacity to implement the Principle.

	A unit or lesson plan you have taught in which you demonstrate an understanding and use of a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

Score:_____
	No evidence provided of the use of appropriate teaching and learning strategies.
	At least one appropriate teaching and learning strategy provided, but limited in ability to address critical thinking and problem solving.
	Uses strategies that engage students in socially constructed learning.  Provides learning opportunities that develop students’ critical thinking and problem solving.
	Uses multiple teaching and learning strategies, and through instruction, articulates socially constructed opportunities for experiential and individual learning.  Consistently guides the development of students’ critical thinking and problem solving capabilities.

	Student teaching evaluation indicating candidate’s abilities to monitor and adjust teaching strategies from learner feedback. 

Score:_____
	
	
	
	


Reviewer Comments:

	INTASC Principle 5:  

Individual and Group Motivation
	The candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction in the classroom. (K, S)

Indicators/s: Understands the principles of classroom management & establishment of effective procedures & routines.

Values the role of students in promoting each other’s learning and recognizes the importance of peer relationships in establishing a climate of learning (D).

Uses a range of learning strategies to promote positive relationships, cooperation, motivation, and purposeful learning (S).

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient
	4 Exemplary

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 5. 
Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  
	Organization unified, logical; transitions effective; language use fluent & accurate; clear expression of ideas. Understanding of the importance of the Principle goes beyond that expected of a first year teacher. 

Describes artifacts and/or life experiences that demonstrate an advanced capacity to implement the Principle.

	One lesson or unit plan you have taught in which you demonstrate an understanding and use of a variety of instructional strategies to encourage developing a community of learners.
Score:_____
	No evidence of strategies used to encourage a community of learners.
	Limited evidence of strategies effective in developing a community of learners.
	Clearly ties individual and group motivation to instruction that encourages positive social interaction in the classroom. 
	Consistently ties individual and group motivation to instruction that encourages positive social interaction in the classroom. Lessons clearly articulate the role of students in promoting each others’ learning.

	Classroom management plan, revised for student teaching. 
Score:_____
	No indication of individual and group motivation that encourages positive social interaction in the classroom. Plan poorly written. No citations included.

	Management plan is not clearly linked to positive student motivation. Limited indication of individual and group strategies that encourage positive social interaction in the classroom. Citations not included or limited in usefulness.
	Management plan is clearly designed for positive motivation of students. Values the role of students in promoting each other’s learning. Includes effective procedures & routines. Plan thorough and well thought out. Appropriate citations included.
	Management plan is clearly designed for positive motivation of students. There are provisions for establishing strong peer relationships as part of the learning climate. Plan thorough and well thought out. Includes effective procedures & routines. Appropriate citations included.

	Student teaching evaluation demonstrating the candidate’s role in promoting a collaborative learning environment.

Score:_____
	
	
	
	


Reviewer Comments:
	INTASC Principle 6:  Communication
	The candidate uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. 

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient
	4 Exemplary

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 6.

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  
	Organization unified, logical; transitions effective; language use fluent & accurate; clear expression of ideas. Understanding of the importance of the Principle goes beyond that expected of a first year teacher. 

Describes artifacts and/or life experiences that demonstrate an advanced capacity to implement the Principle.

	Communication and literacy abilities: graded work samples and/or life experiences (such as giving public talks; volunteering for a literacy council) (one new example since Stage II - 4 total)

Score:_____
	Speech may be inaudible or poorly articulated. Language may contain numerous grammar, syntax, or spelling errors. Vocabulary may be vague or words are used inappropriately, or incorrectly. 
	Speech and written language are generally clear and correct. Vocabulary is correct although limited. 
	Speech and written language are clear and standard usage is evident. Vocabulary appropriate to the situation. Portfolio and presentation are organized and easy to follow.
	Speech and written language are clear and standard usage is evident. Written language skills and vocabulary are exemplary. Portfolio presentation clearly demonstrates candidate’s effective use of inquiry, collaboration and supportive interaction in the classroom.

	Creativity or aesthetic analysis work samples (no new examples required, unless earlier examples were weak - 3 total examples)
	No creative examples provided or examples are of poor quality.
	Provides one or two creativity samples, or samples show a limited range of creative skills.
	Creativity examples provide evidence of a range of creative skills
	Exemplary evidence of a range of creative skills, with examples of incorporation into teaching.

	TPT Assessment:  Candidate demonstrates an understanding of effective verbal and non-verbal communication by choosing language and delivery techniques appropriate to the audience.

Score:_____
	
	
	
	

	TPT Assessment:  Candidate demonstrates knowledge and use of appropriate spoken and written language conventions in teaching and learning settings.

Score:_____
	
	
	
	

	TPT Assessment: Candidate demonstrates knowledge and use of conflict resolution techniques, and is able to work through differences in a respectful and proactive manner.

Score:_____
	
	
	
	

	Observation form completed by Supervising Teacher and University coordinator assessing the candidate’s ability to foster culturally sensitive communication among students, peers, and teachers. 

Score:_____
	Form includes at least one “unacceptable” mark.
	Form includes no “unacceptable” marks, and most marks are “developing.”
	Form indicates proficiency in all but a few areas.
	Form indicates exemplary performance in a variety of areas.


Reviewer Comments:
	INTASC Principle 7: Instructional Planning
	The candidate plans instruction based upon knowledge of the subject matter, students, the community, and curriculum goals.  (K, S)

Indicator: Understands learning theory, subject matter, curriculum development, and student development (K).

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient
	4 Exemplary

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 7.

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  
	Organization unified, logical; transitions effective; language use fluent & accurate; clear expression of ideas. Understanding of the importance of the Principle goes beyond that expected of a first year teacher. 

Describes artifacts and/or life experiences that demonstrate an advanced capacity to implement the Principle.

	Lesson plans which align curriculum goals and demonstrate knowledge of subject matter in the context of community and culture.

Score:_____
	
	
	
	

	Evaluation Form completed by Supervising teacher and University coordinator
Score:_____
	Form includes at least one “unacceptable” rating 
	Some overall principles are rated “developing,” 

Or more than one indicator under a principle is rated “developing”
	Form includes “proficient” or better ratings in each overall principle. 

No more than one indicator under each principle is rated “developing.” 

No “unacceptable” ratings occur. 
	Form includes exemplary marks in a variety of areas, and all other conditions for “Proficient” are met. 


Reviewer Comments:

	INTASC Principle 8:  

Assessment
	The candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner (K, S).

Indicator: Knows how to select, construct, and use assessment strategies and instruments appropriate to the learning outcomes being evaluated and to other diagnostic purposes (K,S).

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient
	4 Exemplary

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 8. 
Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  
	Organization unified, logical; transitions effective; language use fluent & accurate; clear expression of ideas. Understanding of the importance of the Principle goes beyond that expected of a first year teacher. 

Describes artifacts and/or life experiences that demonstrate an advanced capacity to implement the Principle.

	A variety of assessments (at least four kinds of formal and informal examples) constructed by the candidate. May be included within lesson or unit plans.

Score:_____
	No or little evidence provided of construction and use of a variety of assessment strategies. Assessments may be inappropriate for expected learner outcomes.
	 At least two examples are provided of the construction and use of appropriate assessment strategies and instruments.
	Assessments demonstrate regular use of a variety of types of assessment strategies appropriate for learner development.  Assessment is used to inform instruction.
	Multiple examples of the selection, construction, and use of assessment strategies and instruments appropriate to learning outcomes. Assessment results clearly inform instruction; diagnosis is evident.


Reviewer Comments:

	INTASC Principle 9:  

Reflection and Professionalism
	The candidate is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally. 

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient
	4 Exemplary

	Documentation: 

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 9.

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  
	Organization unified, logical; transitions effective; language use fluent & accurate; clear expression of ideas. Understanding of the importance of the Principle goes beyond that expected of a first year teacher. 

Describes artifacts and/or life experiences that demonstrate an advanced capacity to implement the Principle.

	Evaluation form completed by candidate’s Supervising Teacher and University Coordinator.

Score:_____
	Form includes at least one “unacceptable” rating 
	Some overall principles are rated “developing,” 

Or more than one indicator under a principle is rated “developing”
	Form includes “proficient” or better ratings in each overall principle. 

No more than one indicator under each principle is rated “developing.” 

No “unacceptable” ratings occur.
	Form includes exemplary marks in a variety of areas, and all other conditions for “Proficient” are met. 

	Action research project on assessment of student learning. Includes assessment data (summary of student work) demonstrating what students learned when candidate was teaching three consecutive lessons or a unit. What modifications were made based on student learning?  Display as a grid comparing early, middle, and later student learning experiences.

Score:_____
	No conclusions are drawn or are not based on the data. Several grammar, punctuation, and spelling errors. Writing is not well organized and clear.
	Conclusions are drawn from the data and background information, but conclusions are weakly supported by the data. Only a few grammar, punctuation, and spelling errors.
	Conclusions are drawn from & supported by the data and background information. Implications for teaching & learning are stated but may not be completely connected to the data. No grammar, punctuation, or spelling errors.  
	Conclusions are drawn from & clearly supported by the data and background information. Implications for teaching & learning are clearly stated and supported with the data. Appropriate implications for instruction are discussed. No grammar, punctuation, or spelling errors.

	Evaluations of the candidate by students in the student teaching classroom. Summarize data in a table or grid; and reflect on the data.

Score:_____
	Evaluations absent; or no reflections provided
	Evaluations present but not summarized; limited reflection provided
	Evaluations appropriately summarized; reflections show willingness to listen to ideas of others
	Evaluations appropriately summarized; reflections show willingness to listen to ideas of others and immediately remediate.

	Autobiographical Essay: (1) why you want to be a teacher; (2) life and educational experiences reflecting your commitment to becoming an educational leader; (3) professional goals.

Score:_____
	Ideas difficult to follow, support for the topic minimal or irrelevant;

numerous errors in spelling or other writing mechanics. One or more required elements missing.
	Ideas fairly well organized but expression of ideas may be awkward; contains some errors in spelling, writing mechanics. All required elements present.
	Rationale indicates individual has a clear commitment to the teaching profession; provides evidence individual has varied life and educational experiences likely to enhance their capacity to become a teacher; includes a succinct statement or list of appropriate professional educational goals. Essay well organized, expression of ideas usually clear. Few or no errors in writing conventions.
	Provides a compelling rationale indicating individual has strong commitment to the teaching profession; provides evidence individual has varied life and educational experiences likely to enhance their capacity to become an educational leader; includes a succinct statement or list of appropriate professional educational goals, including both short term and long term goals. Essay well organized, expression of ideas clear. No errors in writing conventions.


Reviewer Comments:
	INTASC Principle 10:  

School, Families and Community
	The candidate fosters relationships with school colleagues, parents, and agencies in the larger community to support students' learning and well-being. (S, D)

Indicator: Initiates respectful cooperative relationships with all parents, guardians, and families, as well as the local community (S)

	Levels of Performance:
	1 Unacceptable
	2 Developing
	3 Proficient
	4 Exemplary

	Documentation:

	Reflective Written Analysis (RWA) of your strengths related to INTASC Principle 10.

Score:_____
	One or more of the required elements missing. Organization may lack clear focus, ideas difficult to follow. Expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate. Numerous errors in grammar, usage, or mechanics may at times impede understanding.


	Little elaboration; expression of ideas sometimes awkward or unclear, some inaccurate or inappropriate word choice. Several errors in spelling or writing mechanics; shows limited understanding of the importance of the Principle; little information relevant to implementation of the Principle; or artifacts and/or life experiences described show limited relationship to the Principle.
	Organization is logical; transitions are used. Expression of ideas usually clear; few or no errors in writing mechanics. Shows a solid understanding of how the Principle relates to teaching. Describes artifacts and/or life experiences that provide clear links to the Principle.  
	Organization unified, logical; transitions effective; language use fluent & accurate; clear expression of ideas. Understanding of the importance of the Principle goes beyond that expected of a first year teacher. 

Describes artifacts and/or life experiences that demonstrate an advanced capacity to implement the Principle.

	Professionalism: evidence of leadership, service learning, project involvement, personal attributes and special talents. (3 examples total - No new examples required, unless this area was weak in Phase II)

Score:_____
	No evidence provided
	One or two examples provided of limited involvement in service to community
	Multiple examples provided that demonstrate candidate takes a leadership role in service to community
	Candidate clearly has a long-term commitment to taking the lead in creating service opportunities, sharing special talents with the community

	Evidence of work with children and adolescents, such as coaching, involvement with youth organizations, or in various field experience settings. (3 examples total - No new examples required, unless this area was weak in Phase II)

Score:_____
	No evidence provided of interactions with children, adolescents, or related community

organizations


	Some evidence provided of respectful interactions with children, adolescents, and/or related community 

organizations.
	Multiple sources of evidence demonstrate  that candidate plays a leadership role in creating respectful interactions with children, adolescents, and/or related community 

organizations.
	Consistently takes the lead in establishing respectful, cooperative relationships with youth and community, evidenced through various efforts toward community service, parent teacher interactions, and helping students establish and reach learning goals.

	A letter sent home to parents of the students in your classroom (elementary) or a classroom setting (secondary) introducing yourself and your teaching/learning goals during student teaching.

Score:_____
	No letter provided
	Letter sent home gives parents minimal information
	Letter shows evidence of a caring attitude towards needs of students and families. Specific goals for students are outlined.
	Letter provides specific goals for students, clear grasp of needs of students & families, and establishes an open line of communication between candidate and families.

	Evidence that the candidate has worked with parents/families to incorporate the culture of the family and community into the curriculum.

Score:_____

	No evidence provided of interactions with families or community members; no evidence of linking curriculum to local culture
	Limited evidence provided of interactions with families or community members; limited evidence of linking curriculum to local culture
	Clear evidence provided of positive, collaborative interactions with families or community members; candidate regularly finds ways to link curriculum to local culture
	Consistent evidence of positive, collaborative interactions with families or community members; candidate creates innovative ways to link curriculum to local culture

	Autobiographical Essay: why you want to be a teacher; life and educational experiences reflecting your commitment to becoming an educational leader; plans for continued professional growth.

Score:_____

	Ideas difficult to follow, support for the topic minimal or irrelevant;

numerous errors in spelling or other writing mechanics. One or more required elements missing.
	Ideas fairly well organized but expression of ideas may be awkward; contains some errors in spelling, writing mechanics. All required elements present.
	Rationale indicates individual has a clear commitment to the teaching profession; provides evidence individual has varied life and educational experiences likely to enhance their capacity to become a teacher; includes a succinct statement or list of appropriate professional educational goals. Essay well organized, expression of ideas usually clear. Few or no errors in writing conventions.
	Autobiographical Essay: why you want to be a teacher; life and educational experiences reflecting your commitment to becoming an educational leader; professional goals.



	TPT Assessment:  Candidate exhibits willingness to learn and interact with cultures and perspectives other than their own.

Score:_____
	
	
	
	


Reviewer Comments:
	Scoring Grid
	Unacceptable
	Developing
	Proficient
	Exemplary
	

	Add up the # of circled items for each rating
	
	
	
	
	

	Multiply
	X 1
	X 2
	X 3
	X 4
	Total points

	Total points for each rating
	
	
	
	
	(Maximum=38)


Average score: (Total Points ( _____) =_________

To pass the portfolio, the candidate must have no unacceptable ratings, at least a 2 in each rating, with an overall average score of at least 2.5. (See other requirements for TEP Phase III in the TEP Student Handbook.)
Evaluation of Portfolio:


Pass              Incomplete
Fail    (Circle one)

Final Evaluation of Student teaching:


Pass              Incomplete
Fail    (Circle one)

Recommendations or Remediation, and further professional development goals:

_______________________________________________
        
__________________________________________

Faculty Reviewer
Date

Candidate

             

Date

_______________________________________________
        

Department Chair
Date


Appendix 14-SKC Transition to Professional Teaching Assessment Rubric
SKC Teacher Education Program

Transition to Professional Teaching Assessment Rubric



	Unacceptable
	Developing
	Proficient
	Exemplary

	a. Candidate shows sensitivity to cultural diversity and seeks to understand the perspectives of others.
	1
	2
	3
	4
	

	b. Candidate exhibits willingness to learn and interact with cultures and perspectives other than their own.
	1
	2
	3
	4
	

	c. Candidate promotes tolerance and diversity as positive attributes and applies these in learning experiences.
	1
	2
	3
	4
	



	Unacceptable
	Developing
	Proficient
	Exemplary

	a. Candidate demonstrates an understanding of effective verbal and non-verbal communication by choosing language and delivery techniques appropriate to the audience.
	1
	2
	3
	4
	

	b. Candidate demonstrates knowledge and use of appropriate spoken and written language conventions in teaching and learning settings. 
	1
	2
	3
	4
	

	c. Candidate uses a variety of communication and media tools to effectively interact with peers, teachers, students, and others.
	1
	2
	3
	4
	

	d. Candidate demonstrates knowledge and use of conflict resolution techniques, and is able to work through differences in a respectful and proactive manner.
	1
	2
	3
	4
	


	Unacceptable
	Developing
	Proficient
	Exemplary Exemplary

	a. Candidate demonstrates courtesy and professionalism during interactions with peers, faculty, students, K-12 teachers, and families.
	1
	2
	3
	4
	

	b. Candidate demonstrates involvement in various events, organizations, and/or initiatives that involve service to the community, especially young people.
	1
	2
	3
	4
	

	c. Candidate contributes to and participates in the SKC learning community beyond the minimal requirements of courses.
	1
	2
	3
	4
	

	d. Candidate exhibits knowledge and application of connections between course content and the larger community.
	1
	2
	3
	4
	




	Unacceptable
	Developing
	Proficient
	Exemplary

	a. Candidate exhibits concern for, and involvement with their own professional growth and improvement as an educator and lifelong learner.
	1
	2
	3
	4
	

	b. Candidate demonstrates growth in creative problem solving and application of critical thinking skills in coursework and field experiences.
	1
	2
	3
	4
	

	c. Candidate consistently meets educational obligations within designated time constraints.
	1
	2
	3
	4
	

	d. Candidate maintains a professional appearance in teaching and learning settings.
	1
	2
	3
	4
	

	e. Candidate maintains a consistent positive attitude in educational settings.
	1
	2
	3
	4
	



TOTAL SCORES






Appendix 15- Methods Course Field Experience Guidelines

SKC – Teacher Education Program




Methods Course Field Experience Guidelines









Candidate’s copy


Course title:

Course instructor:

Overall course dates:



               Practicum dates:

Candidate name(s):

Cooperating Teacher:



                     School:

Students will need to complete 10 hours of school contact time. The schedule for these hours may be determined by the candidate in collaboration with the cooperating teacher and/or the building principal. Use the following worksheet if necessary:
	   Date(s)
	    Times
	hours

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	total
	


Specific activities required of candidate as determined by the instructor:

What is expected of the cooperating teacher:

Questions or concerns relevant to scheduling or logistics should be directed to:

Doug Ruhman, Director of Field Experiences @ SKC

(406)275-4763          doug_ruhman@skc.edu
Appendix 16 - Observation Form - Methods courses & related Field Experiences

Salish Kootenai College

Methods courses/Field Experiences Observation Form 

Form completed by 

Mentor Teacher(s), Course instructor  

May also be used for self or peer evaluations
Explanation of Levels of Proficiency 

· 1 = Unacceptable – The candidate exhibits some knowledge, skills and/or dispositions that are inappropriate or ineffective for K-12 student learning. Remediation is necessary if the candidate is to remain in the teacher education program. 

· 2 = Developing – The candidate is developing the knowledge, skills and/or dispositions for effective K-12 student learning.

· 3 = Proficient - The candidate exhibits knowledge, skills, and/or dispositions that are proven to be appropriate and effective for K-12 student learning. The level of proficiency is that expected of a first-year teacher. 

Note: This form, when completed by college instructor or mentor teacher, becomes part of candidate’s permanent record and may be shared with school personnel when candidate applies for student teaching.

Salish Kootenai College

Methods/Field Experience Observation Form
Date: ____________    Candidate: _____________________________________


School/City: ______________________________ Observer Name:_______________________________ Length of Observation: _____________________

	1 = Unacceptable     2 = Developing   3= Proficient
	1
	2
	3
	Comments (please include in each category that you observe)

	Demonstrates knowledge of major concepts, processes of inquiry, and/or ways of knowing that are central to the discipline(s) (K, 1) (If there are areas of content weakness, please comment on these specifically.)
	
	
	
	

	Models effective verbal, nonverbal and/or media communication techniques (K, S, 6)
	
	
	
	

	Develops a variety of clear, accurate presentations and representations of concepts, using appropriate technology and/or alternative explanations to assist students' understanding (S, 4)
	
	
	
	

	Uses multiple instructional strategies appropriately (S,3,4)
	
	
	
	

	Plans effectively, linking instruction to appropriate objectives (S,7)
	
	
	
	

	Selects effective teaching resources and curricular materials (S,1)
	
	
	
	

	Plans instruction that creates an effective bridge between curriculum goals and students' experiences (S,2,3,7)
	
	
	
	

	Supports learner expression in speaking, writing, and other media (S,6)
	
	
	
	


	1 = Unacceptable     2 = Developing   3 = Proficient
	1
	2
	3
	Comments (please include in each category that you observe)

	Successfully motivates students to learn through individual and cooperative learning activities (S,5)
	
	
	
	

	Organizes and manages time, space, and activities, to provide productive and equitable engagement of students (S,5)
	
	
	
	

	Demonstrates respect for students as individuals with differing personal, family, cultural backgrounds, or worldviews, and/or having various talents and interests (D,3)
	
	
	
	

	Demonstrates concern for all aspects of a student’s well-being (cognitive, emotional, social, and physical), and is alert to signs of difficulties (D,10)
	
	
	
	

	Demonstrates enthusiasm for teaching (D,1)
	
	
	
	

	Is a thoughtful and responsive listener, committed to reflection, assessment, and critical thinking as an ongoing process (D, 6,9)
	
	
	
	

	Demonstrates appropriate professional practices (D, 9)
	
	
	
	

	Attendance (Professionalism, D,9) (Do not use this category for one-time observations)

Circle one choice below:

1=Missed or late to class 5 or more times


2=Missed or late 3-4 days
 

3= Missed or late 1-2 days    

4=Missed no classes, late no more than once


Numbers & letters (e.g., K,1) refer to INTASC principles; K= Knowledge; S= Skills; D= Dispositions

Note: This form, when completed by university instructor or mentor teacher, becomes part of candidate’s permanent record and may be shared with school personnel when candidate applies for student teaching.

Observer signature __________________________________________________




Form modified 1/24/07
Candidate signature_________________________________________________
Appendix 17 - Observation Form - Student Teaching

Salish Kootenai College

On-Going Observations of Student Teachers

Form completed by Supervising Teacher(s) and University Coordinator

Explanation of levels of proficiency in the INTASC standards and indicators

· 1 = Unacceptable – The candidate exhibits some knowledge, skills or dispositions that are inappropriate or ineffective for K-12 student learning. Remediation is necessary if the candidate is to remain in student teaching. In order to successfully complete the student teaching experience, the final evaluation must contain no  “unacceptable” ratings.

· 2 = Developing – The candidate is developing the knowledge, skills and dispositions for effective K-12 student learning, and has not yet attained a level of proficiency appropriate for a first-year teacher. How well the candidate follows through on recommendations for improvement will be evaluated at a later date. 

· 3 = Proficient – The candidate exhibits knowledge, skills and dispositions that are proven to be appropriate and effective for K-12 student learning. The level of proficiency is that expected of a first-year teacher. 

· 4 = Exemplary – The candidate exhibits knowledge, skills or dispositions that are proven to be appropriate and effective for K-12 student learning, and has demonstrated effectiveness at a level of proficiency beyond that expected of a first-year teacher. It is NOT expected that many candidates would be rated exemplary in more than a few categories, if any.

Salish Kootenai College

Student-Teacher Observation Form
Date:_______________         Student Teacher:_______________________________________


School/City:_____________________________________________      Observer Name:_________________________________

	1= Unacceptable  2= Developing   3=Proficient   4=Exemplary
	1
	2
	3
	4
	Comments (please include in each category)

	Demonstrates knowledge of major concepts, processes of inquiry, and ways of knowing that are central to the discipline(s) (K, 1) (If there are areas of content weakness, please address these specifically in the comments section.)
	
	
	
	
	

	Models effective verbal, nonverbal and media communication techniques (K, S, 6)
	
	
	
	
	

	Develops a variety of clear, accurate presentations and representations of concepts, using appropriate technology and alternative explanations to assist students' understanding (S, 4)
	
	
	
	
	

	Uses multiple instructional strategies appropriately (S,3,4)
	
	
	
	
	

	Plans effectively for both the short and long term, linking instruction to appropriate objectives (S,7)
	
	
	
	
	

	Selects effective teaching resources and curricular materials (S,1)
	
	
	
	
	

	Plans instruction that creates an effective bridge between curriculum goals and students' experiences (S,2,3,7)
	
	
	
	
	

	Effectively assesses individual and group performance using a variety of strategies (S,8)
	
	
	
	
	




	1= Unacceptable  2= Developing   3=Proficient   4=Exemplary
	1
	2
	3
	4
	Comments (please include in each category)

	Engages students in discussion and group interaction in a variety of ways (S,6)
	
	
	
	
	

	Supports learner expression in speaking, writing, and other media (S,6)
	
	
	
	
	

	Successfully motivates students to learn through individual and cooperative learning activities (S,5)
	
	
	
	
	

	Organizes and manages time, space, and activities, to provide productive and equitable engagement of students (S,5)
	
	
	
	
	

	Demonstrates respect for students as individuals with differing personal, family, cultural backgrounds, worldviews, and having various talents and interests (D,3) 
	
	
	
	
	

	Demonstrates concern for all aspects of a student’s well-being (cognitive, emotional, social, and physical), and is alert to signs of difficulties (D,10)
	
	
	
	
	

	Demonstrates enthusiasm for teaching (D,1)
	
	
	
	
	

	Is a thoughtful and responsive listener, committed to reflection, assessment, and critical thinking as an ongoing process (D, 6,9)
	
	
	
	
	

	Demonstrates appropriate professional practices (D, 9)
	
	
	
	
	



Observer signature ___________________________________________     

Student-Teacher signature______________________________________

Appendix 18 - Evaluation Form - Student Teaching

Salish Kootenai College 

Mid-Term and Final Evaluation of Student teachers

Form filled out by College Coordinator and Supervising Teacher

May also be used for self-evaluation

Explanation of levels of proficiency in the INTASC standards and indicators

· 1 = Unacceptable – The student teacher exhibits some knowledge, skills or dispositions that are inappropriate or ineffective for K-12 student learning. Remediation is necessary if the student teacher is to remain in student teaching. In order to successfully complete the student teaching experience, the final evaluation must contain no  “unacceptable” ratings.

· 2 = Developing – The student teacher is developing the knowledge, skills or dispositions for effective K-12 student learning, but has not yet attained a level of proficiency appropriate for a first-year teacher. How well the student teacher follows through on recommendations for improvement will be evaluated at a later date. In order to successfully complete the student teaching experience, the overall INTASC principle must be rated proficient, and no more than 1 of the indicators under each principle can be rated “developing.”

· 3 = Proficient – The student teacher exhibits knowledge, skills or dispositions that are proven to be appropriate and effective for K-12 student learning. The level of proficiency is that expected of a first-year teacher. Each INTASC principle is assessed overall, and several indicators under each principle are assessed separately. Student teachers must attain proficiency in each of the ten INTASC principles overall. To successfully pass student teaching, no more than one of the indicators listed below an INTASC principle can be at the “developing” level, and no indicators can be at the “unacceptable” level. 

· 4 = Exemplary – The student teacher exhibits knowledge, skills or dispositions that are proven to be appropriate and effective for K-12 student learning, and has demonstrated that effectiveness at a level of proficiency beyond what is expected of a first-year teacher. It is NOT expected that many student teachers would be rated exemplary in more than a few categories, if any.

Note: Each INTASC principle is assessed overall, and indicators listed under each principle are assessed separately.

 Student Teacher: __________________________________



School/City: _____________________________________ 

Observer Name: __________________________________

Salish Kootenai College 

Mid-term and Final Evaluation of Student Teachers
Based on the national INTASC standards

1= Unacceptable  2= Developing   3=Proficient   4=Exemplary

(Bold items refer to the overall INTASC principle. Other items are specific indicators that support the principle. The overall principle is rated as an average of the indicator scores.)

	INTASC Principle 1 – Content Knowledge
	1
	2
	3
	4

	Principle 1: The candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students. (K, S, D) (If there are areas of content weakness, please address these specifically in the comments section.)
	
	
	
	

	1a. The candidate understands major concepts, assumptions, debates, processes of inquiry, and ways of knowing that are central to the discipline(s) s/he teaches.(K)
	
	
	
	

	1b. The candidate can create interdisciplinary learning experiences that allow students to integrate knowledge, skills, and methods of inquiry from several subject areas. (S)
	
	
	
	

	1c.  The candidate exhibits concern for, and involvement with their own professional growth and improvement as an educator and lifelong learner. (D)
	
	
	
	


	INTASC Principle 2 - Development
	1
	2
	3
	4

	Principle 2: The candidate understands how children learn and develop, and can provide learning opportunities that support their intellectual, social and personal development. (K, S, D)
	
	
	
	

	2a. The candidate understands how learning occurs—how students construct knowledge, acquire skills, and develop habits of mind—and knows how to use instructional strategies that promote students learning. (K)
	
	
	
	

	2b.  The candidate understands that students’ physical, social, emotional, moral and cognitive development may be individually variable.  They know how this may influence learning and how to address these factors when making instructional decisions. (K)
	
	
	
	

	2c. The candidate assesses individual and group performance in order to design instruction that meets learners’ current needs in each domain (cognitive, social, emotional, moral, and physical) and that leads to the next level of development.(S)
	
	
	
	

	2d. The candidate brings multiple perspectives to the discussion of subject matter, including attention to students’ personal, family, and community experiences and cultural norms. (D)
	
	
	
	


1= Unacceptable  2= Developing   3=Proficient   4=Exemplary

	INTASC Principle 3 – Respect for Diversity
	1
	2
	3
	4

	Principle 3: The candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners. (K, S, D)
	
	
	
	

	3a.  The candidate knows about areas of exceptionality in learning-including giftedness, learning disabilities, visual and perceptual difficulties, and special physical or mental challenges. (K)
	
	
	
	

	3b.  The candidate understands how students’ learning is influenced by individual experiences, talents, and prior learning, as well as language, culture, family, economic conditions, and community values. (K)
	
	
	
	

	3c.  The candidate has a well-grounded framework for understanding cultural and community diversity and knows how to learn about and incorporate students’ experiences, cultures, and community resources into instruction. (K)
	
	
	
	

	3d.  The candidate brings multiple perspectives to the discussion of subject matter, including attention to students’ personal, family, and community experiences and cultural norms. (S)
	
	
	
	

	3e.  The candidate identifies and designs instruction using multiple strategies appropriate to the student’s stage of development, learning styles, multi-intelligence, strengths, and particular learning differences and needs. (S)
	
	
	
	

	3f.  The candidate shows sensitivity to cultural diversity and seeks to understand the perspectives of others. (D)
	
	
	
	

	3g.  The candidate promotes tolerance and diversity as positive attributes and applies these in learning experiences. (D)
	
	
	
	


	INTASC Principle 4 - Instructional Strategies
	1
	2
	3
	4

	Principle 4: The candidate understands and uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving, and performance skills. (K, S)
	
	
	
	

	4a. The candidate understands the cognitive processes associated with various kinds of learning and how these processes can be stimulated. (K)
	
	
	
	

	4b.  The candidate knows how to enhance learning through the use of a wide variety of materials as well as human and technological resources. (K)
	
	
	
	

	4c.  The candidate creates opportunities to develop critical thinking skills by requiring students to use ideas, theories, and problem solving techniques and apply them to new situations. (S)
	
	
	
	

	4d.  The candidate constantly monitors and adjusts strategies in response to learner feedback. (S)
	
	
	
	


	INTASC Principle 5 – Learning Environment
	1
	2
	3
	4

	Principle 5: The candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation. (K, S, D)
	
	
	
	

	5a  The candidate understands the principles of effective classroom management. (K)
	
	
	
	

	5b.  The candidate can use knowledge about human motivation and behavior to develop strategies for organizing and supporting individual and group work. (S)
	
	
	
	

	5c.  The candidate analyzes the classroom environment and makes decisions and adjustments to enhance social relationships, student motivation and engagement, and productive work.  (S) 
	
	
	
	

	5d.  The candidate shows that s/he values the role of students in promoting each other’s learning and recognizes the importance of peer relationships in establishing a climate of learning. (D)
	
	
	
	

	INTASC Principle 6 - Communication
	1
	2
	3
	4

	Principle 6: The candidate uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. (K, S, D)
	
	
	
	

	6a. The candidate understands communication theory language development, and the roles that differences in language, culture, and gender have in learning. (K)
	
	
	
	

	6b.  The candidate demonstrates proficiency in utilizing diverse verbal and non-verbal communication methods and techniques, including various writing skills, audio-visual aids, and technology tools. (S)
	
	
	
	

	6c.  The candidate communicates in ways that demonstrate sensitivity to cultural and gender differences (e.g. appropriate use of eye contact, interpretation of body language and verbal statements, acknowledgment of and responsiveness to different modes of communication and participation).  (S)
	
	
	
	

	6d.  The candidate appreciates the cultural dimensions of communication, responds appropriately, and seeks to foster culturally sensitive communication by and among students, peers, and teachers. (D)
	
	
	
	

	6e.  The candidate demonstrates an understanding of effective verbal and non-verbal communication by choosing language and delivery techniques appropriate to the audience. (D)
	
	
	
	

	6f.  The candidate demonstrates knowledge and use of appropriate spoken and written language conventions in teaching and learning settings. (D)
	
	
	
	

	6g.  The candidate demonstrates knowledge and use of conflict resolution techniques, and is able to work through differences in a respectful and proactive manner. (D)
	
	
	
	


	INTASC Principle 7 – Instructional Planning
	1
	2
	3
	4

	Principle 7: The candidate plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals. (K, S)
	
	
	
	

	7a.  The candidate knows when and how to adjust plans based on student responses and other contingencies. (K)
	
	
	
	

	7b.  The candidate is able to select and create learning experiences that demonstrate understanding of the learning stages of students and incorporate educational learning theory. (S)
	
	
	
	

	7c.  The candidate designs and implements lessons that align with curriculum goals and demonstrate knowledge of subject matter while providing opportunities for students to explore relevant cultural aspects of the community. (S)
	
	
	
	


	INTASC Principle 8 – Assessment
	1
	2
	3
	4

	Principle 8: The candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social and physical development of the learner. (K, S)
	
	
	
	

	8a.  The candidate understands the characteristics, uses, advantages, and limitations of different types of assessments for evaluating how students learn, what they know and are able to do, and what kinds of experiences will support their further growth and development. (K)
	
	
	
	

	8b.  The candidate selects, designs, and uses assessment strategies and tools that are appropriate for specific learner outcomes and other diagnostic purposes. (S)
	
	
	
	

	8c.  The candidate appropriately uses a variety of formal and informal assessment techniques to enhance her or his knowledge of learners, evaluate students’ progress and performances, and to modify teaching and learning strategies. (S)
	
	
	
	


1= Unacceptable  2= Developing   3=Proficient   4=Exemplary
	INTASC Principle 9 – Reflection and Professionalism
	1
	2
	3
	4

	Principle 9: The candidate is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally. (K, S, D)
	
	
	
	

	9a.  The candidate demonstrates a working knowledge and application of multiple areas of educational research, and can design and implement instruction with connections to pedagogical theory and practice.  (K)
	
	
	
	

	9b.  The candidate uses classroom observation, information about students, families, and the community, as well as research as sources for evaluating the outcomes of teaching and learning and as a basis for experimenting with, reflecting on, and revising practice. (S)
	
	
	
	

	9c.  The candidate demonstrates leadership through reflective practice, as well as through involvement in continued personal and professional development.  (D)
	
	
	
	

	9d.  The candidate recognizes his/her professional responsibility for engaging in and supporting appropriate professional practices for self and colleagues. (D)
	
	
	
	


	INTASC Principle 10 – School, Families and Community
	1
	2
	3
	4

	Principle 10: The candidate fosters relationships with school colleagues, parents, and agencies in the larger community to support students' learning and well-being. (K, S, D)
	
	
	
	

	10a.  The candidate understands laws related to students’ rights and teacher responsibilities (e.g. for equal education, appropriate education for handicapped students, confidentiality, privacy, appropriate treatment of students, reporting in situations related to possible child abuse). (K)
	
	
	
	

	10b.  The candidate understands how factors in the students’ environment outside of school (e.g. family circumstances, community environments, health and economic conditions) may influence students’ life and learning.  (K)
	
	
	
	

	10c.  The candidate demonstrates leadership in establishing positive and cooperative relations with families, community members, and colleagues to support and promote the well-being of students.
	
	
	
	

	10d.  The candidate exhibits willingness to learn and interact with cultures and perspectives other than their own. (D)
	
	
	
	


COMMENTS (required on both mid-term and final evaluation). Please address specific strengths and weaknesses. Use attached sheets as needed.

Observer signature ______________________________________
Date_________________

Student teacher’s signature________________________________
Date_________________

Appendix 19 - Consent form for Background Check

Consent and Release

Salish Kootenai College

I am seeking field experience/student teaching placement through the Education Department of Salish Kootenai College.  I hereby expressly and voluntarily give Salish Kootenai College, its employees and any school district or early childhood program where I might be placed for field experiences or student teaching the right to request criminal record information in connection with my placement in the field.

I hereby authorize Salish Kootenai College, its employees or any school district or program where I might be placed for field experience or student teaching to request and receive any public or confidential criminal record information that may be in the files of any state or local criminal justice agency.  In addition, I hereby authorize SKC to forward a set of my fingerprints to the Federal Bureau of Investigation and to share the information received with any school district or program where I may be placed.  I also give SKC and its employees the right to send the record to the Montana State Office of Public Instruction as part of the licensure process.  I may also request that SKC share this information by providing the Education Department a written request stating the name and address of the party to whom the report is to be sent.

I hereby release Salish Kootenai College, its employees and agents and any agency or person supplying any information to, or receiving information from, SKC in connection with my placement as a student teacher or my application for teacher certification from any liability for defamation, invasion of privacy or other claim in connection with any information provided.  I further release SKC, its employees and agents from any liability for damage which may result from any dissemination of the information requested above.

_______________________________________
______________________________

Signature






Date

_______________________________________

Printed Name

Appendix 20 - Application for Student Teaching


APPLICATION FOR ELEMENTARY STUDENT TEACHING


Name
(Last, First and Middle Initial)




Student ID number


Local address







Home phone


City



State

Zip


email address


Permanent address






Cell phone (if applicable)

City



State

Zip


Phone number of someone who can 










contact you at any time.

I have read all the information in this packet and am aware of my responsibilities. I understand I will not be eligible for student teaching if I do not meet all of the stated requirements by the end of the quarter preceding student teaching. Once a placement has been confirmed, I understand that I may not request a change in the placement, except in extreme circumstances and only following a thorough review and approval by the Director of Field Experience and Department Chair.

I am aware that student teaching is a full-time commitment and that SKC discourages student teachers from taking other classes or being employed while student teaching.

I understand that this information will be shared with student teaching sites and SKC personnel as part of the placement process and that I am not guaranteed a placement location of my preference.  


Student Signature








Date


For department use only – this application will not be accepted without the advisor's signature.

I have reviewed this student’s progress.  


All requirements met.








Deficiencies (see Program Clearance Summary).


Advisor Signature

Ed. Dept. Field Experience Director Signature

STUDENT TEACHING PLACEMENT REQUEST

For __________ quarter, __________ (year) 

Grade level preference:  

Elementary Education:  Preference:          FORMCHECKBOX 
 K-2          FORMCHECKBOX 
 3-5            FORMCHECKBOX 
 6-8

Location Selection:
Indicate your top three preferences for geographic area, not specific school site or community:   (1 = first choice; 2 = second choice; 3 = third choice)

_____  South Mission Valley  (Arlee, St. Ignatius)


_____  Charlo / Dixon


_____  Ronan / Pablo

_____  Polson area


_____  Rural schools (Dayton, Valley View)


_____  Other (Please identify ______________________________________
Special Considerations: List transportation availability, wheel chair accessibility, interpreters, guides, etc.




 


Appendix 21 – Montana Assessment for Content Knowledge

[image: image1.wmf]
[image: image2.wmf]
[image: image3.png]A Rigorous, Interim Montana Assessment (Test) for Content Knowledge:
Elementary Education -- New-to-the-Profession (continued)

Review Process

A score of 1 on any of the three multiple measures will trigger further individualized review of
the student's content knowledge and teaching skill by teacher preparation programs before
recommending candidates for licensure.





Salish Kootenai College defines culture as the awareness of one's own system of values, beliefs, traditions and history, and knowledge and respect for the systems of others, particularly those of American Indian Tribes, and specifically the Salish, Pen d'Oreille and Kootenai People.

















Note: Numbers refer to INTASC Principles	 K= Knowledge		S= Skills	D= Dispositions








Note: Numbers refer to INTASC Principles	 K= Knowledge		S= Skills	D= Dispositions








   ( College Coordinator


   ( Supervising Teacher


   ( Self-evaluation





For office use only – check that each item is included in the application.





_____ 	Application/Information Sheet with advisor signature


_____ 	Placement Request Form 


_____  Academic Data Sheet


_____ 	Current Federal Background Check completed and cleared (must be current)


_____  First Aid / CPR certification (must be current)


_____ 	Resume - three copies


_____ 	Autobiographical Essay - three copies


_____ 	Praxis Exam results 


									reviewer initials  





Salish Kootenai College defines citizenship as informed and committed participation in the life of one's community at the local, national, and global level.  We believe citizens recognize and address community issues, respect the rights of others, and work toward community improvement.





   ( College Coordinator


   ( Supervising Teacher


   ( Self-evaluation


	


	


	


	


	


	











   ( College Instructor


   ( Mentor Teacher


   ( Peer Observer


   ( Self Evaluation


	


	


	


	


	


	


	











Candidate (Self-Evaluation)





Faculty:____________________________________________








Completed by:








Candidate Name: __________________________________











3. Citizenship and Community Interactions





Salish Kootenai College defines critical thinking as a structured process for refining thought and making decisions.  It engages context, multiple perspectives, and the individual mind/heart balance (Spu’us).  Critical thinkers strive for clarity, accuracy, articulation, thoroughness, relevance, and fairness.





Comments:











2. Communication Skills





Salish Kootenai College defines communication as an exchange and interpretation of information through a variety of context appropriate modalities to enhance understanding and build respectful human connections.




















Circle one:














�





STUDENT HANDBOOK























SKC Teacher Education Program














Revised Spring 2011 











1. Culture, Tolerance, and Diversity





Date:  __________________________________








Circle one:





Comments:





4.  Critical Thinking, Reflection, and Self Development





























Total Composite
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