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WELCOME! 

 
 
 
Dear Education Student, 
 
The Education Division faculty wants to extend a big welcome to you!  We 
appreciate your interest in our education programs and look forward to working 
with you on your journey to becoming a professional educator.  Teaching is an 
awesome career choice and the education programs at SKC were carefully 
designed to assist you in becoming the best educator possible!   
 
Whether your major is in Early Childhood, ECE:P-3, Elementary, or Secondary 
Education, this handbook was designed to assist you.  Please read through the 
material carefully and utilize the resources and information provided.  This 
Handbook will touch lightly upon many topics relevant to your SKC teacher 
education journey, but rest assured that we will be here to help guide your progress 
as you move through your program with attention to detail. 
 
If you have any questions or concerns, please contact your Division of Education 
advisor or any education faculty.  
 
Thanks again, and best wishes!  You have chosen a noble career and we look 
forward to working with you!  
 
Sincerely, 
 
SKC Education Division Faculty and Staff 
 
 
 

Dr. Amy J. Burland,  
Dean, SKC Division of Education 
 
 
 
Kathie Maiers 
Administrative Assistant, SKC Division of Education 
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The Salish Kootenai College Education Programs 
 

To fulfill its mission and vision, Salish Kootenai College has endeavored to create meaningful 
and substantive programs to improve the lives of Native people in our community and across the 
United States. Various programs at SKC have built a reputation for excellence, exhibiting both 
academic and cultural integrity. Over the last 40 years, SKC has grown to be one of the flagships of the 
tribal college system. By providing new opportunities for Native and non-Native learners, SKC has 
made substantial contributions to the well-being and livelihood of thousands of students.  

 
An area of study that is most requested and one that SKC has had a deep interest in for many 

years is teacher education.  In response to this interest, and the need for highly qualified teachers at 
every level, Salish Kootenai College has developed five accredited programs in education – associate’s 
and bachelor’s degree programs in early childhood (birth-age 8), Preschool to Grade 3 (“P-3”), 
elementary (grades K-8), as well as bachelor’s degrees in secondary (grades 5-12) science and 
mathematics education.  All of these programs are regionally accredited through the Northwest 
Commission on Colleges and Universities, and approved by the Montana Board of Public Education 
and the Office of Public Instruction. The ECE:P-3, elementary, and secondary science and math 
programs lead to licensure in their respective areas.  

 
 

Institutional Organizational Framework 
 
Each of the five degree programs mentioned above has a designated Program Chair, who 

oversees the program faculty and is responsible for its curricula and operations. The early childhood 
(birth to age 8) and early childhood P-3 (ECE:P-3) programs have a single Chair who oversees both 
programs. All five of these teacher education programs exist under the ‘umbrella’ known as the 
“Division of Education” (DOE). The Division Dean acts as the central administrator for all five degree 
programs. Our faculty may have specific competencies in one area or another, but they frequently 
teach across multiple programs, as some classes are required by more than one degree program. 
 
 

“Promoting Diversity and Excellence in Education” 
 

SKC Division of Education Vision Statement 
 

The SKC Education Division envisions a culturally responsive teacher education program and 
curriculum supporting candidates’ development through fostering learning communities that build on 
past experiences along with students’ aspirations. A culturally responsive education will support the 
personal as well as professional development and success of SKC candidates, affording them greater 
life options.  
 

Furthermore, the Education Division envisions SKC teacher candidates will be culturally 
competent and skilled educators empowered to transform curriculum and instruction to address the 
developmental, linguistic and ethnic diversity of every child they teach; SKC teacher candidates as 
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 future professional educators, advocates, and leaders will empower the students they teach, 
expanding their life options through nurturing culturally responsive learning communities.  
 
 

SKC Division of Education Mission Statement 
 

The professional education programs at Salish Kootenai College seek to support teacher 
candidates in making connections between their personal development and their professional growth, 
in meaningful integration of cultural learning and in collaborative efforts toward the larger good for 
local and global communities. The critical areas of professional preparation that distinguish Salish 
Kootenai teacher education graduates include:      

 
• Knowledge of indigenous student context and best educational practices leading to 

developmentally and culturally appropriate and sustaining pedagogy. 
• Identification with Salish, Pend d‘Oreille, and Kootenai culture and community values 

imbedded in content and pedagogy. 
• Commitment to meeting the needs of developmentally, ethnically and linguistically 

diverse learners.  
• Commitment to reflective practices leading to personal and professional development. 
• Development of collaborative relationships with mentoring teachers and peers 

organized into learning communities that promote application of knowledge, skills and 
dispositions in real settings. 

• Strong evidence of effective communication, critical thinking, cultural understanding 
and citizenship. 

 
Program Purposes 

 
The professional education programs function to meet three overarching purposes. These include: 

 
• Endowing education degrees that are culturally responsive to the teacher candidates within the 

community served by SKC.   
• Preparing candidates to be culturally competent and skilled educators. 
• Preparing candidates to provide culturally responsive curriculum to Native learners as well as 

other diverse populations. 
 

SKC is located in a pristine rural setting in the Mission Mountains of western Montana. The faculty 
utilizes this unique environment to provide an education representative of social constructivist learning 
which includes the themes of: experiential learning, leadership, reflective practice, teaching through 
inquiry, and accountability to student learning. The faculty believes that learning is best facilitated for 
all students through active engagement and social interactions among and between candidates, faculty, 
students, and field teachers.  To meet the needs of all learners, faculty in the Education Division are 
committed to the following: 

• Experiential learning  
• Diverse teaching styles and methods  
• Research-based practice and instruction 
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• Multiple perspectives of learning 
• Multiple measures of assessing learning 
• Mentoring between and among students and faculty 
• Carefully monitored field experiences and student teaching in diverse school settings 
• Integrated content and pedagogy 
• Use of technology as an instructional tool 
• Development of a community of learners on campus and in field sites 
• Serving the profession and the community 
• Providing quality instruction informed by current research  

  
Conceptual Framework for SKC’s Teacher Education Programs 

(This is an excerpt from the SKC Division of Education’s full Conceptual Framework document. What is included here is 
intended as an overview, or summary of the CF’s central points.) 

 
Description of College 
 Salish Kootenai College (SKC) is located in scenic Pablo, Montana, at the center of the 
Flathead Indian Reservation. The Flathead Reservation is surrounded on the east, west and south by 
mountains. To the north is the majestic Flathead Lake, the largest natural freshwater lake west of the 
Mississippi and winding its way through the reservation from north to south is the lovely Flathead 
River. The Flathead Indian Reservation is home to the Confederated Salish and Kootenai Tribes. The 
tribes include the Bitterroot Salish, Pend d’Oreille, and Kootenai and this region is their aboriginal 
territory with land tenure from time immemorial (SPCC, 2003).  The 1.317 million acre reservation is 
home to approximately 7,920 enrolled members of the Confederated Salish and Kootenai Tribes. Of 
this population, about 5,000 live on the reservation (Montana Office of Public Instruction Division of 
Indian Education, 2015).  
  Established in 1977, Salish Kootenai College enrolled 835 students in Fall 2016.  Enrollment 
over the past 10 years averaged 1,089 students with a range from 1,175 to 785 driven by economic 
forces. The Northwest Association of Schools and Colleges granted initial accreditation to Salish 
Kootenai College in December, 1984; the most recent reaffirmed accreditation was in 2014. The first 
accredited bachelor’s degree program at Salish Kootenai College was added in 1998. In 2017, SKC 
boasts 47 degree or certificate programs, with 18 of them full 4 year bachelor degrees.  
Salish Kootenai College Vision Statement 

Salish Kootenai College aspires to be the pre-eminent educational center of excellence for 
American Indian Students, grounded in the cultures of the Séliš, Ksanka and QÍispé people of the 
Flathead Nation. The college will empower students to improve the lives of their families and 
communities through research, leadership and service.  
Salish Kootenai College Mission Statement 

The mission of Salish Kootenai College is to provide quality post-secondary educational 
opportunities for American Indians, locally and from throughout the United States. The College will 
promote community and individual development and perpetuate the cultures of the Confederated 
Tribes of the Flathead Nation. 
Salish Kootenai College Core Themes 

Salish Kootenai College identifies four Core Themes that encompass the mission and vision of 
the College. The Core Themes provide a focus for all activities at SKC. 

1. Provide Access to Higher Education for American Indians; 
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 2. Maintain Quality Education for Workforce or Further Education; 

3. Perpetuate the Cultures of Confederated Salish and Kootenai Peoples; and 

4. Increase Individual and Community Capacity for Self-Reliance and Sustainability. 

To fulfill its mission and vision, Salish Kootenai College has endeavored to create meaningful 
and substantive programs to improve the lives of Indigenous people on the Flathead Indian Reservation 
and across the United States. The Education Division is key to these efforts and currently offers the 
following degrees preparing future teachers from Early Childhood through High School. 

• Early Childhood Education: (Birth to age 8, A.A. and B.S. Degrees) 

• Early Childhood Education: P-3 (Preschool to Grade 3, A.A. and B.S. Degrees) 

• Elementary Education (A.S. and B.S. Degrees) 

• Secondary Science Education (B.S. Degree) 

• Secondary Math Education (B.S. Degree) 

Salish Kootenai College established teacher education programs to address the major concern 
in Indian education of the absence of qualified American Indian teachers particularly in schools that 
serve significant numbers of Indian students. A Montana Office of Public Instruction Report on 
American Indian Student Achievement (2016) reported the following demographics: 

• “6.6% of Montana’s total population is American Indian (2015 Census Estimate), made up 
mostly of the twelve tribal nations of Montana: Assiniboine, Blackfeet, Chippewa, Cree, Crow, 
Gros Ventre, Kootenai, Little Shell Tribe of Chippewa, Northern Cheyenne, Pend d’Oreille, 
Salish, Sioux  

• For the 2015-2016 school year, there were 20,401 American Indian/Alaska Native students in 
Montana that report American Indian/Alaska Native as at least one of their races. The number 
of American Indian students in Montana is increasing every year. 14.0% of Montana’s students 
are American Indian.  

o 44.9% or 9,151 of American Indian students attend a school physically located within a 
reservation with 55.1% or 11,250 located outside a reservation boundary.” (Montana 
Office of Public Instruction, 2016)  

• “The percentage of American Indian teachers in Montana has barely increased since the mid-
1990s—rising from 1.9 percent in the 1995-1996 school year to 2.3 percent today.” 
(Cummings, 2015) 

How does this impact American Indian youth? It is well documented that instruction informed 
by children’s home and community culture is critical to supporting a sense of belongingness that 
ultimately impacts academic achievement (Banks, 2002; Osterman, 2000). Educators who are from 



 

Promoting Diversity and Excellence in Education 

8 

different cultural perspectives than the children they teach, “may render it difficult to “see” the cultural 
identities shaping the behaviors and achievement of their students” (Moore, 2004, a).  

“Research supports the idea that students, and especially minority students in poor 
communities, need teachers who grew up in similar circumstances. Thomas Dee, a 
professor of education at Stanford University, reanalyzed test score data from an 
experiment in Tennessee that randomly placed teachers with students. Focusing on 
black and white students, he found that students who were paired with a teacher of their 
own race performed significantly better on math and reading tests. Other research has 
shown that minority students who have more minority teachers are more likely to have 
higher graduation rates and lower rates of suspensions and expulsions.” (Cummings, 
2015) 
Salish Kootenai College has attempted to address the issue of too few qualified American 

Indian teachers and its academic and social ramifications for Indian youth through the provision of 
degree granting teacher preparation programs that provide culturally responsive teacher education 
curriculum to predominantly American Indian teacher candidates. 

 
SKC Education Division Vision Statement 

The Education Division envisions a culturally responsive teacher education program and 
curriculum supporting candidates’ development through fostering learning communities that build on 
past experiences along with life dreams. A culturally responsive education will support the personal as 
well as professional development and success of SKC candidates, affording them greater life options.  

Furthermore, the Education Division envisions SKC teacher candidates will be culturally 
competent and skilled educators empowered to transform curriculum and instruction to address the 
developmental, linguistic and ethnic diversity of every child they teach; SKC teacher candidates as 
future professional educators, advocates and leaders will empower the students they teach, expanding 
their life options through nurturing culturally responsive learning communities.  

 
Salish Kootenai College Education Division Mission Statement 

The professional education programs at Salish Kootenai College seek to support teacher 
candidates in making connections between their personal development and their professional growth, 
in meaningful integration of cultural learning and in collaborative efforts toward the larger good for 
local and global communities. The critical areas of professional preparation that distinguish Salish 
Kootenai teacher education graduates include:      

• Knowledge of American Indian student context and best educational practices leading to 
developmentally and culturally appropriate pedagogy. 

• Identification with American Indian culture and community values imbedded in content and 
pedagogy. 

• Commitment to meeting the needs of developmentally, ethnically and linguistically diverse 
learners.  

• Commitment to reflective practices leading to personal and professional development. 
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 • Development of collaborative relationships with mentoring teachers and peers organized into 
learning communities that promote application of knowledge, skills and dispositions in real 
settings. 

• Strong evidence of effective communication, critical thinking, cultural understanding and 
citizenship. 

Program Purposes 
The professional education programs function to meet three overarching purposes. These include: 

• Developing education degrees that are culturally responsive to the teacher candidates within the 
community served by SKC.   

• Preparing candidates to be culturally competent and skilled educators. 

• Preparing candidates to provide culturally responsive curriculum to American Indian children 
as well as other diverse learners. 

 

Central Principles and Beliefs of the Division of Education 
Instruction and curriculum in the professional education programs are guided by central principles 

and beliefs that respect and reflect the rich, holistic perspectives of the Salish, Pend d’Oreille and 
Kootenai people.  

 
 

Central Principles and Beliefs of the Teacher Education Programs 
 

Instruction and curriculum in the professional education programs are guided by central principles 
and beliefs that respect and reflect the rich, holistic perspectives of the Salish, Pend d’Oreille and 
Kootenai people.  
 

1. Culturally responsive instruction and curriculum will lead education to its promise of 
opportunity and equity. 

2. Learning communities foster the construction of knowledge.  
3. Reflective practice leads to professional development.    
4. Each learner’s uniqueness, when valued and invited in all its diverse forms, enriches the 

learning community. 
5. Effective communication, critical thinking, cultural understanding and citizenship are 

essential to effective teaching. 
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Statement of Philosophy and Professional Commitments 
 
The teacher education programs at Salish Kootenai College are built upon central principles 

and beliefs that together form a framework reflective of SKC’s individual context, community and 
culture. The Conceptual Framework informs the teacher education curricula, evaluation and 
assessment, as well as classroom pedagogy, and faculty and administrative decisions. The education 
faculty members agreed upon these central principles and are committed to decision making based 
upon these beliefs.  

Philosophically, the education faculty members believe all learning occurs within an 
individual’s social, cultural and life contexts. Therefore, culturally responsive instruction, instruction 
that links students’ home and community culture to school culture, is at the heart of the Education 
Division’s mission. The faculty recognizes and addresses the history of forced cultural assimilation 
through formal education- that oppressed many Indigenous people- through a commitment to provide 
equal educational opportunities for SKC teacher candidates, empowering these candidates to provide 
equal educational opportunities for their future students. Hence, the faculty members promote socially 
just and democratic learning communities through culturally responsive instruction; the faculty 
believes that such learning communities will lead education to its promise of opportunity and equity 
for all. 
 
 

Commitment to the 4Cs of Salish Kootenai College 
 
The SKC Board of Directors recognizes the importance of supporting the development of communication 

skills, critical thinking, cultural understanding and citizenship in all SKC students as a foundation for personal and 
professional development. The Education Division embraces this guiding principle and is committed to nurturing 
these skills and dispositions in teacher candidates. 
 
Salish Kootenai College defines communication, critical thinking, cultural understanding and citizenship as follows:     
 

Communication: Exchange and interpretation of information through a variety of context 
appropriate modalities to enhance understanding and build respectful connections. 
 
Critical Thinking: A structured process for refining thought and making decisions. It engages 
context, multiple perspectives, and the individual mind/heart balance (spu’us). Critical thinkers 
strive for clarity, accuracy, articulation, thoroughness, relevance and fairness. 
 
Cultural Understanding: The awareness of one’s own system of values, beliefs, traditions and 
history, and knowledge and respect for the systems of others, particularly those of American Indian 
Tribes, and specifically the Salish, Pend d’Oreille and Kootenai people. 
 
Citizenship: Informed and committed participation in the life of one’s community at the local, 
national, and global level. We believe citizens recognize and address community issues, respect the 
rights of others, and work toward community improvement.   
 
SKC faculty members are committed to nurturing strong communication skills, cultural understanding, critical 

thinking and citizenship in teacher candidates. The teacher education programs recognize these skills and dispositions 
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 as the four cornerstones to professional development. As such, SKC teacher educators are proficient in and 
model these skills and dispositions. As well, the opportunities to develop the four cornerstones are well 

integrated into the teacher education curriculum, and are articulated in all education program course syllabi.     
 
One way that the “4Cs” are strengthened in your program of study is that all teacher candidates are required to 

complete the Transition to Professional Teaching Seminar as a requirement of entry into the Teacher Education 
Program in Elementary Education. The emphasis of the TPT is to further develop communication, cultural 
understanding, critical thinking and citizenship in teacher candidates. Candidates build on strategies that will enable 
them to successfully interact with peers, professional educators and community members. The TPT is held each 
summer or fall prior to the junior year (Year 3). It is a comprehensive seminar-style gathering facilitated by mostly 
PreK-12 teachers, administrators, or others, and focuses on the skills and behaviors needed out in the field – that is, in 
real classrooms. The TPT helps orient TEP candidates to the realities, expectations, and professional practices that 
exist in schools… all built around SKC’s 4Cs. 

Last, the faculty members employ social constructivist and constructivist teaching strategies that build on the 
four cornerstones of professional development. For example, class activities routinely consist of collaborative learning 
activities typical of social constructivist teaching practices that require learners to develop interpersonal skills and to 
link individual learning to the group learning process (Dewey, 1938/1997; Vygotsky, 1978).  Other social 
constructivist instructional strategies used by the education faculty include: making instruction personally or socially 
meaningful to students, negotiating meanings with students through exploratory talk (Ormrod, J. E., 2006), class 
discussion, small-group collaboration, and valuing meaningful activity over correct answers (Wood et al, 1995). 

 
Academic Advising 

 
  SKC Education students progress through their teacher training program with a high level of interaction 
with their instructors, advisors, and their K-12 mentors. Candidates remain in close contact with the SKC faculty 
through ongoing class discussions, email, phone contacts, 1-on-1 conferencing, and various communications 
media. All students in the program are assigned to a faculty advisor responsible for maintaining contact with the 
student on a regular basis and working with coordinating school personnel to ensure quality experiences for both 
the SKC student and the participating schools. In addition, SKC Education Division faculty conduct regular, 
periodic visits to students’ field experience sites to confer, plan, and assess student progress.  Education 
Division mentors have provided individualized support and consultation on an as needed basis for coursework 
and portfolio development.   
 

The Education Division Advisor is the first contact person for most prospective elementary education 
students.  Students meet with the advisor quarterly and as needed to assess and problem solve student needs and 
progress in the curriculum.  Students are referred to SKC Counseling/Career Center or community resources for 
specific or personal needs.  SKC also has a Student Success team that works to ensure that obstacles (both 
academic and non-academic) do not impede candidates’ path to successful completion of their degree program. 
Faculty advisors track student progress through grades, course completion and one-on-one student conferences.  
This information is recorded on the Education Advising Form (degree plan).  The College is committed to 
improving student retention rates.  Student Success team members coordinate with faculty and counselors to 
monitor and track academic progress and course attendance of students who may appear to be struggling. When 
data indicates a problem, faculty, administrators, counselors, and Student Success team members work together 
to find solutions. Solutions may include tutoring, counseling, childcare, food bank referral, emergency loans, or 
adjustments in studies, housing, or transportation. The College is proactive in providing a variety of social, 
cultural, and recreational activities for students and families, including culturally rich activities.  
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Background Checks 

 
Students pursuing a degree in education at Salish Kootenai College are required pass a comprehensive 

background check at various points during their program of study.  Candidates are required to submit a 
background check as soon as possible after enrolling in an education program, and also must submit an updated 
background check prior to student teaching.  Background checks are required by nearly all school districts and 
early childhood programs before candidates may have contact with students, and before the Montana Office of 
Public Instruction will issue licensure. Our procedure involves state and federal review, as well as Child 
Protective Services (CPS). These background checks will be reviewed using the following policy. 

 
 

Policy for the use of background check reports: 
 

 
Who has to have a background check? 
All education students prior to participating in any field experience, practicum, community services or 
student teaching must have a background check current within two years on file with the Division 
of Education Department. 

 
Procedures 
After receipt of the background check, it is reviewed and approved by the following guidelines: 

• If the student has no record for the state, federal and CPS check, the Division of 
Education Chair approves the candidate for placement. 

 
• All offenses require a review with the Division of Education Chair. Some offenses 

may require approval from the school or program where the student is applying for 
placement.   

 
• After the field experience or student teaching has started, any candidate may be 

removed from their assignment if knowledge of an offense occurs during the quarter 
in which they are enrolled.  As a minimum, candidates are required to report offenses 
to the Division of Education Chair.   

 
Considerations of all offenses will include severity, frequency, and how recently the offense 
occurred. 
 

Appeals 
Candidates may appeal their background check to the agency or authority from where the background 
check was received.   

 
Effect on Elementary Licensure 
Acceptance or refusal to place students in the field due to a criminal record does not imply any 
knowledge of the candidate’s ability to obtain a teaching license from the Montana Office of Public 
Instruction (OPI) or other employment possibilities.   
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 Effect on Child Care Licensing Requirements 
Section 37.95.109 of the Montana Licensing Requirements for Child Day Care Centers states “Each 
caregiver, volunteer, support staff person or a person over the age of 18 residing in the home shall have 
a state criminal, child protective services/adult protective services and if applicable a tribal criminal 
and child protective services background check conducted.    The state will not grant approval or 
licensure nor allow a license or registration approval if any director, caregiver, volunteer or support 
staff has been convicted by a court of competent jurisdiction of a felony or misdemeanor involving 
child abuse or neglect, spousal abuse, a crime against a child or children (including child pornography) 
or a crime involving violence, including rape, sexual assault or homicide, but not including other 
physical assault or battery.  The state shall not grant approval nor allow a license or registration 
approval if any director, caregiver, volunteer or support staff person or a person over the age of 18 
residing in the home has within the last 5 years been convicted by a court of competent jurisdiction of 
a felony or misdemeanor involving physical assault, battery or felony drug related offense.”  

 
 
 
Background Check Process:  

A. If you have a fingerprinted background check, including state and federal, that is less than 
two years old AND the agency that requested the check will share the results with SKC, have a 
copy of the results sent to: 

Division of Education 
Salish Kootenai College 
P.O. Box 70 
Pablo, MT  59855. 
 

Montana school districts and the Office of Public Instruction have procedures for sharing 
background checks.  If you are requesting your background check from a school district or 
other party, and they need a copy of these procedures, please contact the Division of Education 
at Salish Kootenai College, and the procedures can be provided. 
 
You must read the SKC Division of Education Background Check Policy, sign the 
Consent/Release Forms and waiver, have them notarized and return them to the Division of 
Education Administrative Assistant.  

 
B. If you do not have a current background check: 

1. Obtain a background check packet from the Division of Education. 
2. Read the Background Check Policy 
3. Sign and notarize the Consent and Release Forms and waiver. 
4. Have your fingerprints taken.  Local sites where this can be done: 

SKC Division of Education, Pablo, MT  
CS&KT Vocational Rehabilitation Office, Division Street, Pablo, MT  
Tribal Law and Order, Division Street, Pablo, MT  
Lake County Sheriff’s Office at 106 4th Avenue East Polson, MT 

5.    Return the following items to the SKC Division of Education: 
The completed fingerprint card  
The Consent and Release Forms with notarization and waiver 
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C.   Storage and use of background checks:  
 Background check records are kept in the Division of Education Administrative Assistant’s 

Office in a closed envelope in the student’s file separate from the rest of a candidate’s 
educational records.  These checks are shared only according to the conditions of the 
Consent/Release Form, by written request of the candidate, or in accordance with an 
appropriate legal request.  The candidate acknowledges and gives approval for SKC to share 
the results of the background check with any school district or early childhood program where 
the candidate may be placed as part of their program of study.  The background checks are also 
shared with the Montana Office of Public Instruction as a part of the process for licensure. 

   
D. Other behavioral expectations:  

 Candidates are subject to all provisions of the SKC Division of Education Student Handbook 
during their program of study.  They are expected to exhibit behavior appropriate to someone 
pursuing a career as a professional educator.  Program and college personnel are available to 
help any candidate who feels they have a problem requiring assistance.  Appropriate college 
personnel may suggest counseling or other assistance as necessary.  Problems affecting the 
candidate’s ability to perform the functions of a professional educator may delay or stop the 
candidate’s progression through the education program. It is the students’ responsibility to 
immediately report any offenses that occur between background checks to the Education 
Division Dean.  
 

 
Your Teacher Education Program (TEP) Structure  

All of the Division of Education Teacher Education degree programs follow a similar structure, although 
coursework may vary considerably depending on your emphasis. For example, the courses in the elementary 
program involve many diverse content areas, since elementary teachers teach numerous subjects. The 
secondary mathematics sequence will, of course, emphasize math content, and so on. The basic structure of 
all of SKC’s teacher education programs is as follows: 

Year 1:  General education courses (required by all SKC programs), some basic introductory 
teacher education courses. 

Year 2:  General education courses, more introductory educ.-related courses, including 
Foundations of Education (EDUC 203) and Exploratory Field Experiences (EDUC 
178). ECED students take similar intro courses that are more specific to early 
education. 

Year 3:  Methods courses (“how to teach”) and more advanced teacher education program 
(TEP) classes such as those dealing with classroom management, assessment, and 
other topics. 

Year 4:  More methods courses and field practicums, advanced classes that relay on teaching 
in the field, research classes, and student teaching. 
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 Your TEP Portfolio 
and the InTASC Principles 

Many teacher education students will take “Foundations of Education” (EDUC 203) toward the end of their 
second year in the program, though some may take this class earlier or later, depending on transfer credits 
and other factors. In this class, among many other things, you will begin to construct your TEP Portfolio. 
This is a collection of “artifacts”- some of which are previously graded assignments from courses, some of 
which are assembled by students from a variety of other sources. Just as an artist would assemble a portfolio 
of their best works, your TEP Portfolio will contain diverse examples of your strengths and abilities as a 
candidate. 

Note: You may have noticed that in this Handbook, up to this point, we have used 
the terms “student” and “candidate” interchangeably. In fact, when you are in 

your first 2 years of teacher education, you are generally considered to be a 
‘student’, as you would in any college program. However, upon officially entering 
the TEP program as a junior, you will thereafter be referred to as a “candidate”, 

as in a candidate for licensure in professional teaching. 

Teacher candidates will present their Portfolio for faculty review three times during their degree program: 
first as part of EDUC 203 or ECED 100 (Stage I), next in the senior year prior to student teaching (Stage II), 
and lastly at the end of their program of study, just before graduation (Stage III). SKC’s TEP Portfolios used 
to be paper-based, wherein the artifacts inside were printouts placed in plastic covers, arranged sequentially 
and displayed in a 3-ring binder. More recently, the Division has transitioned to electronic portfolios instead 
of paper. ECE:P-3, Elementary, and Secondary candidates’ TEP Portfolios* will be constructed around a 
short Introduction section which contains materials personally relevant to you (resume, letters of 
recommendation, etc.), and then ten distinct sections that represent the major competencies that all teachers 
must exhibit. These ten competencies are known as the InTASC (Interstate Teachers Assessment and 
Support Consortium) Principles. The principles are shown here, along with selected indicators that break 
down the principles into more specific outcomes: 

*Early Childhood Education students build their portfolios using other guidelines: see the section of 
the Handbook on Early Childhood Education for more detailed information on this. 

Note: Indicators are identified as addressing Performance (P), Knowledge (K), or Dispositions (D). 

InTASC Principles and their selected indicators 

InTASC Principle 1 – Learner Development 
The teacher understands how learners grow and develop, recognizing that patterns of learning 
and development vary individually within and across the cognitive, linguistic, social, emotional, 
and physical areas, and designs and implements developmentally appropriate and challenging 
learning experiences. 
 
1(b) The teacher creates developmentally appropriate instruction that takes into account individual 
learners’ strengths, interests, and needs and that enables each learner to advance and accelerate his/her 
learning. (P) 
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1(d) The teacher understands how learning occurs--how learners construct knowledge, acquire skills, 
and develop disciplined thinking processes--and knows how to use instructional strategies that promote 
student learning.  (K) 
 
1(e) The teacher understands that each learner’s cognitive, linguistic, social, emotional, and physical 
development influences learning and knows how to make instructional decisions that build on learners’ 
strengths and needs.  (K) 
 
1(g) The teacher understands the role of language and culture in learning and knows how to modify 
instruction to make language comprehensible and instruction relevant, accessible, and challenging.  
(K) 
 
1(h,i) The teacher respects learners’ differing strengths and needs and is committed to using this 
information to further each learner’s development. The teacher is committed to using learners’ 
strengths as a basis for growth, and their misconceptions as opportunities for learning.  (D) 
 
 
InTASC Principle 2 – Learner Differences 
The teacher uses understanding of individual differences and diverse cultures and communities 
to ensure inclusive learning environments that enable each learner to meet high standards.  
 
2(a) The teacher designs, adapts, and delivers instruction to address each student’s diverse learning 
strengths and needs and creates opportunities for students to demonstrate their learning in different 
ways.  (P) 
 
2(c) The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing 
learners to accelerate as they demonstrate their understandings.  (P) 
 
2(d) The teacher brings multiple perspectives to the discussion of content, including attention to 
learners’ personal, family, and community experiences and cultural norms. (P) 
 
2(g) The teacher understands and identifies differences in approaches to learning and performance and 
knows how to design instruction that uses each learner’s strengths to promote growth. (K) 
 
2(h) The teacher understands students with exceptional needs, including those associated with 
disabilities and giftedness, and knows how to use strategies and resources to address these needs.  (K) 
2(j) The teacher understands that learners bring assets for learning based on their individual 
experiences, abilities, talents, prior learning, and peer and social group interactions, as well as 
language, culture, family, and community values.  (K) 
 
2(m) The teacher respects learners as individuals with differing personal and family backgrounds and 
various skills, abilities, perspectives, talents, and interests.  (D) 
 
2(n) The teacher makes learners feel valued and helps them learn to value each other. (D) 
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InTASC Principle 3 – Learning Environments 
The teacher works with others to create environments that support individual and collaborative 
learning, and that encourage positive social interaction, active engagement in learning, and self-
motivation. 
 
3(a) The teacher collaborates with learners, families, and colleagues to build a safe, positive learning 
climate of openness, mutual respect, support, and inquiry.  (P) 
 
3(d) The teacher manages the learning environment to actively and equitably engage learners by 
organizing, allocating, and coordinating the resources of time, space, and learners’ attention. (P) 
 
3(f) The teacher communicates verbally and nonverbally in ways that demonstrate respect for and 
responsiveness to the cultural backgrounds and differing perspectives learners bring to the learning 
environment.  (P) 
 
3(i) The teacher understands the relationship between motivation and engagement and knows how to 
design learning experiences using strategies that build learner self-direction and ownership of learning.  
(K) 
 
3(l) The teacher understands how learner diversity can affect communication and knows how to 
communicate effectively in differing environments.  (K) 
 
3(n) The teacher is committed to working with learners, colleagues, families, and communities to 
establish positive and supportive learning environments.  (D) 
 
3(q,r) The teacher seeks to foster respectful communication among all members of the learning 
community. The teacher is a thoughtful and responsive listener and observer. (D) 
 
 
 
InTASC Principle 4 – Content Knowledge 
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) 
he or she teaches and creates learning experiences that make these aspects of the discipline 
accessible and meaningful for learners to assure mastery of the content. 
 
4(a) The teacher effectively uses multiple representations and explanations that capture key ideas in the 
discipline, guide learners through learning progressions, and promote each learner’s achievement of 
content standards.  (P) 
 
4(d) The teacher stimulates learner reflection on prior content knowledge, links new concepts to 
familiar concepts, and makes connections to learners’ experiences.  (P) 
 
4(f) The teacher evaluates and modifies instructional resources and curriculum materials for their 
comprehensiveness, accuracy for representing particular concepts in the discipline, and appropriateness 
for his/her learners. (P) 
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4(j) The teacher understands major concepts, assumptions, debates, processes of inquiry, and ways of 
knowing that are central to the discipline(s) s/he teaches. (K) 
 
4(m) The teacher knows how to integrate culturally relevant content to build on learners’ background 
knowledge. (K) 
 
4(o) The teacher realizes that content knowledge is not a fixed body of facts but is complex, culturally 
situated, and ever evolving. S/he keeps abreast of new ideas and understandings in the field.  (D) 
 
 
 
InTASC Principle 5 – Application of Content 
The teacher understands how to connect concepts and use differing perspectives to engage 
learners in critical thinking, creativity, and collaborative problem solving related to authentic 
local and global issues. 
 
5(b) The teacher engages learners in applying content knowledge to real world problems through the 
lens of interdisciplinary themes (e.g., financial literacy, environmental literacy).  (P) 
 
5(c) The teacher facilitates learners’ use of current tools and resources to maximize content learning in 
varied contexts.  (P) 
 
5(l) The teacher understands how to use digital and interactive technologies for efficiently and 
effectively achieving specific learning goals.  (K) 
 
5(o) The teacher understands creative thinking processes and how to engage learners in producing 
original work.  (K) 
 
5(s) The teacher values flexible learning environments that encourage learner exploration, discovery, 
and expression across content areas.  (D) 
 
 
 
InTASC Principle 6 – Assessment 
The teacher understands and uses multiple methods of assessment to engage learners in their 
own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision 
making. 
 
6(c) The teacher works independently and collaboratively to examine test and other performance data 
to understand each learner’s progress and to guide planning. (P) 
 
6(e) The teacher engages learners in multiple ways of demonstrating knowledge and skill as part of the 
assessment process.  (P) 
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 6(g) The teacher effectively uses multiple and appropriate types of assessment data to identify 
each student’s learning needs and to develop differentiated learning experiences.  (P) 
 
6(l) The teacher knows how to analyze assessment data to understand patterns and gaps in learning, to 
guide planning and instruction, and to provide meaningful feedback to all learners.  (K) 
 
6(r) The teacher takes responsibility for aligning instruction and assessment with learning goals.  (D) 
 
6(t) The teacher is committed to using multiple types of assessment processes to support, verify, and 
document learning.  (D) 
 
 
 
InTASC Principle 7 – Planning for Instruction 
The teacher plans instruction that supports every student in meeting rigorous learning goals by 
drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, 
as well as knowledge of learners and the community context. 
 
7(a) The teacher individually and collaboratively selects and creates learning experiences that are 
appropriate for curriculum goals and content standards, and are relevant to learners.  (P) 
 
7(c) The teacher develops appropriate sequencing of learning experiences and provides multiple ways 
to demonstrate knowledge and skill.  (P) 
 
7(g) The teacher understands content and content standards and how these are organized in the 
curriculum.  (K) 
 
7(l) The teacher knows when and how to adjust plans based on assessment information and learner 
responses.  (K) 
 
7(n) The teacher respects learners’ diverse strengths and needs and is committed to using this 
information to plan effective instruction.  (D) 
 
7(q) The teacher believes that plans must always be open to adjustment and revision based on learner 
needs and changing circumstances.  (D) 
 
 
 

 
InTASC Principle 8 – Instructional Strategies 
The teacher understands and uses a variety of instructional strategies to encourage learners to 
develop deep understanding of content areas and their connections, and to build skills to apply 
knowledge in meaningful ways. 
 
8(d) The teacher varies his/her role in the instructional process (e.g., instructor, facilitator, coach, 
audience) in relation to the content and purposes of instruction and the needs of learners.  (P) 
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8(e) The teacher provides multiple models and representations of concepts and skills with 
opportunities for learners to demonstrate their knowledge through a variety of products and 
performances.  (P) 
 
8(h) The teacher uses a variety of instructional strategies to support and expand learners’ 
communication through speaking, listening, reading, writing, and other modes. (P) 
 
8(k) The teacher knows how to apply a range of developmentally, culturally, and linguistically 
appropriate instructional strategies to achieve learning goals.  (K) 
 
8(m) The teacher understands how multiple forms of communication (oral, written, nonverbal, digital, 
visual) convey ideas, foster self-expression, and build relationships. (K) 
 
8(q) The teacher values the variety of ways people communicate and encourages learners to develop 
and use multiple forms of communication.  (D) 
 
 
 
InTASC Principle 9 – Professional learning and Ethical Practice 
The teacher engages in ongoing professional learning and uses evidence to continually evaluate 
his/her practice, particularly the effects of his/her choices and actions on others (learners, 
families, other professionals, and the community), and adapts practice to meet the needs of each 
learner. 
 
9(a) The teacher engages in ongoing learning opportunities to develop knowledge and skills in order to 
provide all learners with engaging curriculum and learning experiences based on local and state 
standards.  (P) 
 
9(f) The teacher advocates, models, and teaches safe, legal, and ethical use of information and 
technology including appropriate documentation of sources and respect for others in the use of social 
media.  (P) 
 
9(k) The teacher knows how to build and implement a plan for professional growth directly aligned 
with his/her needs as a growing professional using feedback from teacher evaluations and 
observations, data on learner performance, and school- and system-wide priorities.  (K) 
 
9(l) The teacher takes responsibility for student learning and uses ongoing analysis and reflection to 
improve planning and practice.  (D) 
 
9(n) The teacher sees him/herself as a learner, continuously seeking opportunities to draw upon current 
education policy and research as sources of analysis and reflection to improve practice.  (D) 
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 InTASC Principle 10 – Leadership and Collaboration 
The teacher seeks appropriate leadership roles and opportunities to take responsibility for 
student learning, to collaborate with learners, families, colleagues, other school professionals, 
and community members to ensure learner growth, and to advance the profession. 
 
10(a) The teacher takes an active role on the instructional team, giving and receiving feedback on 
practice, examining learner work, analyzing data from multiple sources, and sharing responsibility for 
decision making and accountability for each student’s learning.  (P) 
 
10(b) The teacher works with other school professionals to plan and jointly facilitate learning on how 
to meet diverse needs of learners.  (P) 
 
10(h) The teacher uses and generates meaningful research on education issues and policies.  (P) 
 
10(m) The teacher understands that alignment of family, school, and community spheres of influence 
enhances student learning and that discontinuity in these spheres of influence interferes with learning.  
(K) 
 
10(q) The teacher respects families’ beliefs, norms, and expectations and seeks to work collaboratively 
with learners and families in setting and meeting challenging goals.  (D) 

10(r) The teacher takes initiative to grow and develop with colleagues through interactions that enhance practice and support 
student learning.  (D) 

Tips for Developing and Organizing the TEP Portfolio 
 
1. Start your portfolio early. SAVE DIGITAL COPIES OF ALL YOUR WORK – BOTH IN 

EDUCATION COURSES AND YOUR GENERAL EDUCATION COURSES!  You will need to 
submit documentation of your coursework in math, science, creative arts, communication and 
social science.  Read the requirements associated with each stage of the TEP. You will learn how 
to gather evidence for your digital portfolio in EDUC 203.  

 
2. Be thorough. The more “acceptable” marks you receive in the early Stages, the better start you 

have for teaching and preparing a portfolio for job interviews. Review the criteria for the portfolio 
carefully and thoughtfully respond to each item. Write your goals carefully and with an emphasis 
on all you have yet to learn. You and the TEP interview committee will write additional goals after 
your interview to help you address areas of development in the quarters to come. 

 
 
3. Starting with Stage I, develop a Table of Contents organized by InTASC Principles and put 

artifacts/evidence and assignments into each section periodically.  
 
4. Carefully read the INTASC Principles. Remember, during Stages I and II, evidence that you are 

meeting the principles is a work in progress. Stage III is your final opportunity to demonstrate your 
ability to be a teacher.  
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5. Beginning in TEP Stage II, you will compose a Reflective Written Analysis (RWA) of each 
INTASC Principle. When you have ample examples of evidence you wish to use, write the RWA 
following the format. The RWA acts as the introduction to each of the sections of your 
portfolio. Your portfolio is organized by INTASC Principles 1-10. 

 
6. Become familiar with the professional standards appropriate to your major and minors. Websites 

for the national professional organizations are included in Appendix R. You will be learning about 
these standards in EDUC 203 in terms of how they relate to curriculum development and 
professional issues in education. Further information about the use of the standards to guide 
instruction will be covered in your methods courses.  

 
7. In EDUC 203 or before, assemble samples of your work, articles you have read, resources you are 

exploring and, when they fit, let them serve as evidence of your development—matching them to 
the InTASC Principles you are working toward accomplishing beginning with Stage I. Continue 
this process through Stages II and III. Save these samples electronically, or scan written samples. 
PDF or JPG files will work fine for your digital portfolio. 

 
8. Study the charts which follow to better understand where the InTASC Principles will be introduced 

in each course and where they will be graded or assessed. 
 
9. Prepare for your presentations/interviews. Meet with your academic advisor for support and 

suggestions prior to an interview. 
 
10. Reconstruct your Table of Contents for each Stage. Follow the guidelines for the required contents 

with special attention to field experiences that involve the assessment of students. You will have 
opportunities to teach mini-lessons and small group lessons during field experiences.  

 
Always assess what the students learned based on your lesson objectives.  
 
You will have teaching evaluations, self-evaluations, student evaluations, and peer evaluations. 
Always make and keep copies of these evaluations in your portfolio. 
 
Continue to research and reflect on the social constructivist model of teaching and learning which 
forms the philosophical core of the SKC Conceptual Framework. 
 
Use conventional grammar, punctuation, and spelling. Teachers are models for children and your work 
must reflect excellence in communication. Be sure to get help with proofreading, and consider reading 
your work aloud to check for clarity. 
 
Tips for a Successful TEP Interview  
 
1.  Be well prepared. Neatness and organization make a good first impression. Make sure your portfolio is 

neat in terms of organization / presentation and easy to navigate. 
  
2. Work with your faculty advisor the semesters before the TEP interview. Ask him or her to review your 

portfolio ahead of time and give you feedback. Ask questions! 
 
3. Dress and act professionally. 
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4. Prepare for presenting your portfolio as you would for preparing a speech. Practice. 

  
5. Be positive and confident in your work thus far and do not be hesitate to demonstrate your performance in 

the areas of criteria. Sometimes you think you have nothing to show, when in reality, you have many 
subtle or relevant experiences that you might not otherwise think of. Talk about the areas with those who 
know you. This might help you brainstorm information that you could include in your portfolio and 
highlight during the conversation phase of the interview. 

 
6. Talk to other candidates who were successful in the interview process. 

 

_______________________________________________________ 

How do I figure out what artifacts I need for the Portfolio, and where they come from? 

There are sections that follow in this handbook which are specific to the degree program in which you are 
enrolled (Elementary, Early Childhood, Secondary Science, etc.) Within those sections are charts which 
indicate- course by course- what artifacts are required by each class, where they are to be placed in the 
Portfolio, and at what stage they will be reviewed. You will be guided through the Portfolio process by your 
instructors and advisors in the Division of Education. They can answer your portfolio questions. Don’t be 
afraid to ask! 

As stated earlier, you will create your initial Stage I Portfolio with your instructor’s assistance and guidance 
during EDUC 203, or for early childhood students, ECED 100. Don’t be concerned that the Portfolio is too 
big to handle… it’s not! Not all these principles are addressed at every stage, and your instructors will assist 
you every step of the way. Rest assured that 
many, many candidates have successfully built 
and presented their portfolios over the years… 
and you will too! 

At the end of your program of study in teacher 
education, all your skills and knowledge in 
these diverse areas will be represented in your 
Portfolio; proof to yourself, to SKC’s Education 
Division, and to the state of Montana, that you 
are qualified and ready for a career as a 
professional educator. 
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Your Montana State Teaching License 

Four of the five degree paths in SKC’s Teacher Education Program lead to licensure with Montana’s Office 
of Public Instruction: Early Childhood: P-3, Elementary, Secondary Science, and Secondary Mathematics. 
The Early Childhood Education (birth to age 8) program prepares students to be teacher-leaders in early 
learning centers, preschools, and childcare centers but does not lead to state licensure in Montana, as public 
schools do not serve children under the age of four. 

In Montana, teachers acquire their teaching certification (now called a license) with one or more specific 
teaching areas identified. These are called “endorsements”. For example, an elementary  

 

candidate applies for a Class 2: Standard Teaching License, and their endorsement (based on the college 
degree program they have completed) is Elementary Education, which allows them to teach any subject in 
grades Kindergarten through Grade 8. Similarly, a candidate graduating with their degree in secondary 
science education also receives a Class 2 Standard Teaching License, but with an endorsement in Broadfield 
Science. The license is the same, but the endorsement reflects the course of study they have chosen. It is 
very possible for a teacher to have more than one endorsement. Some teachers continue their schooling after 
their initial employment and have numerous endorsements. They might add, for example, a reading, special 
education, or technology endorsement. Some teachers pursue advanced degrees, such as a masters or even 
doctoral level coursework, and can then apply for a Class 1: Professional Teaching License. Most 
professional development can be accomplished while teaching, either during summer or online, one class at 
a time. SKC does not yet offer extra endorsements beyond its existing programs, but it may be possible in 
the future to add a special education or reading endorsement at SKC as programs progress. There has even 
been discussion about adding graduate-level master’s programs leading to Principal or Superintendent 
certification, but this is still in its earliest stages. 

As a part of your senior year (Year 4), you will attend “senior meetings” as you prepare for student teaching 
and the final steps to licensure. Your faculty and advisors are knowledgeable about the procedures involved 
in licensing, and will help you prepare everything needed to complete your path to becoming a professional 
teacher (and securing your first teaching position). 

 

 

What follows is an overview of each of the Division of 
Education’s five degree programs. 
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 Early Childhood Education 
Program  

    (Birth to Age 8) 
 
• Associate of Arts Degree (A.A.)  (93 credits) 

• Bachelor of Science Degree (B.S.)  (93 + 94 
credits = 187 credits total) 

Program Description 
The mission of the Early Childhood Education (ECE) 
Program is to graduate teacher candidates who 
demonstrate competency in professional knowledge, 
skills, attitudes, and values concerning: child 
development and the learning process; curriculum development and implementation; family and 
community relationships; assessment; and professionalism in order to effectively teach young children 
while involving the child’s family and community. 

Successful completion of specific coursework in the early childhood program can lead to a Specialized 
Permissive Competency in Early Childhood Education for those seeking Elementary licensure in 
Montana. This program is accredited by the Montana Board of Public Education. 

Career Opportunities 
Candidates who graduate with an Associate’s Degree in Early Childhood Education are qualified to 
teach in programs for young children including Early Head Start, Head Start, childcare centers, family 
childcare homes, and in public schools as paraprofessionals. A.A. graduates often continue on to earn a 
Bachelor of Science Degree in Early Childhood Education preparing them to be professionals in the 
early childhood education field in such positions as lead educator, director or manager, and adult 
educator or trainer. 

Student Learning Outcomes 
Early Childhood Education Associate of Arts Degree and Bachelor of Science Degree candidates will 
demonstrate skills, dispositions and knowledge in relationship to the below listed National Association 
for the Education of Young Children (NAEYC) Professional Standards for Preparing Early Childhood 
Practitioners. Bachelor of Science candidates will build upon the foundation of skills, dispositions and 
knowledge developed during participation in the A.A. degree. 

Standard 1. Promoting Child Development and Learning. Candidates use their understanding 
of young children’s characteristics and needs, and multiple interacting influences on children’s 
development and learning, to create environments that are healthy, respectful, supportive, and 
challenging for all children. 

Standard 2. Building Family and Community Relationships. Candidates know about, 
understand, and value the importance of complex characteristics of children’s families and 
communities. They use this understanding to create respectful, reciprocal relationships that 
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support and empower families, and to involve all families in their children’s development and 
learning. 

Standard 3. Observing, Documenting, and Assessing to Support Young Children and 
Families.  Candidates know about and understand the goals, benefits, documentation, and other 
effective assessment strategies in a responsible way, in partnership with families and other 
professionals, to positively influence children’s development and learning. 

Standard 4. Using Developmentally Effective Approaches to Connect with Children and 
Families. Candidates understand that teaching and learning with young children is a complex 
enterprise, and its details vary depending on children’s ages, characteristics, and the settings 
within which teaching and learning occur. They understand and use positive relationships and 
supportive interactions as foundation for their work with young children and families. Students 
know, understand, and use a wide variety of developmentally appropriate approaches, 
instructional strategies, and tools to connect with children and families and positively influence 
each child’s development and learning. 

Standard 5. Using Content Knowledge to Build Meaningful Curriculum. Candidates use their 
knowledge of academic disciplines to design, implement, and evaluate experiences that promote 
positive development and learning for each and every young child. Candidates understand the 
importance of developmental domains and academic (or content) disciplines in an early 
childhood curriculum. They know the essential concepts, inquiry tools, and structure of content 
areas, including academic subjects, and can identify resources that deepen their understanding. 
Candidates use their own knowledge and other resources to design, implement, and evaluate 
meaningful, challenging curricula and promote comprehensive developmental and learning 
outcomes for every young child. 

Standard 6. Becoming a Professional. Candidates identify and conduct themselves as members 
of the early childhood profession. They know and use ethical guidelines and other professional 
standards related to early childhood practice. They are continuous, collaborative learners who 
demonstrate knowledgeable, reflective, and critical perspectives on their work, making 
informed decisions that integrate knowledge from a variety of sources. They are informed 
advocates for sound educational practices and policies. 

 

Program Requirements 
Students must submit to a federal background check for the Early Childhood Education programs. Associate 
of Arts Degree: Students must receive a “C” or better in all required courses while maintaining an overall 
grade point average of 2.0 to graduate. Bachelor of Science Degree: Students must maintain a “B” average 
or better in all upper-level required education courses and a grade no lower than a “C” in all required 
courses. Students must maintain an overall 2.5 grade point average to graduate. 

Courses required for ECE (and all programs) are periodically updated and modified, so students should 
refer to the current catalog for class listings and descriptions. Please note course pre-requisites and co-
requisites. 
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How to Participate in the ECE Classroom 

 
Quiet Reading  Join us!  Sit on the rug, with a child, and read to us!  When you feel comfortable, ask us 

what we think will happen next, or comment on the illustrations. 
 
Movement/Music Be a model!  Encourage us to participate by dancing and singing yourself, and looking 

happy while you do it. 
 
Plan-Do As teachers introduce the day’s activities, encourage us to pay attention to the choices.  

Redirect our attention, respond to disruptive children so that the teacher can keep going.  
Be award of the entire group of children.  Help us to formulate and verbalize (when 
appropriate) not only where we are going, but what we hope to accomplish. 

 
Learning Centers: Be an “active learner” with us.  Observe what we’re doing; ask open-ended questions.  

Rather than making judgments about our “products,” focus on the process we use, or 
find out how we feel about what we’re doing.  Be part of our group.  Centers stay open 
for our entire activity period—lure us to your center!  At the same time (yes, this id 
difficult) keep an eye out for conflict situations in other areas of the room where adult 
assistance may be necessary. 

 
Clean Up: It’s our job to clean up—not yours!  We don’t mind help, but putting things away helps 

us learn responsibility and gives us a chance to practice our classification skills.  Give 
us specific jobs and we’ll be more successful.  Cleaning up is not a choice—it’s what 
we do before outdoor time. 

 
Snack Time: This is a social time when we practice appropriate social skills and language such as 

“please pass…”, “thank-you,” and not talking with our mouth full.  We clean up our 
places after snack. 

 
Outdoor Time: This is a learning time too!  We like you to play with us, not only watch us.  Some of us 

are big enough for simple games.  Encourage us to use our large muscles.  Join us in 
dramatic play.  We like it when you plan to bring extra materials outdoors, such as large 
blocks, bubbles, fire fighters hats, etc.  If you think something we’re doing is not safe, 
please let us know.  Some things are only safe for bigger children, and others are not 
safe at all! 
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Early Childhood:  
P-3 Education Program 
(PreK to Grade 3) 
 
• Associate of Arts Degree (A.A.) (101 credits) 

• Bachelor of Science Degree (B.S.) (101 in A.S. + 96 
in B.S. = 197 credits total) 

 

Program Description 
The function of the Early Childhood Education: P-3 Program is to prepare and graduate teacher candidates who 
demonstrate professional competencies in teaching Preschool to Grade 3 students. This program was developed 
to meet the critical need for Highly Qualified Teachers who are licensed to teach in the early grades (age 3 to 
grade 3). The program’s design and framework are built upon the standards from the National Association for 
the Education of Young Children, the InTASC Model Core Teaching Standards for teacher preparation, and the 
Montana Professional Preparation Program Standards (PEPPS, 2015). Key features of the program include an 
emphasis on culturally responsive education and multiple opportunities for practicum experiences in which 
teacher candidates participate in observing, teaching, and reflecting upon these experiences with young students. 
Graduates will be able to demonstrate knowledge of the content required for teaching early grades, as well as a 
strong foundation in child development and family/community engagement. 

 

Career Opportunities 
Candidates who graduate with an Associate Degree in Early Childhood Education: P-3, are qualified to teach as 
paraprofessionals in public school districts and in early childhood programs, including Head Start, childcare 
centers, and family childcare homes. A.A. graduates often continue in their program to earn a Bachelor of 
Science Degree in ECE: P-3. Completion of this degree with the successful completion of the licensure process 
for teaching P-3, qualifies one to teach in Pre-K to Grade 3 public school classrooms. Graduation with a 
bachelor degree in ECE: P-3 is not a guarantee of licensure. This program is accredited by the Montana Board of 
Public Education and the Office of Public Instruction. As more school districts in Montana offer preschool 
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 services, there will be an increasing need for teachers that possess the skills, knowledge, and dispositions 
needed for high quality teaching in this age group. 

 

Student Learning Outcomes 
Upon completion of the Bachelor of Science degree, candidates will demonstrate proficiency in the following 
principles (based on the InTASC Model Core Teaching Standards): 

Standard #1: Learner Development. 

The teacher understands how learners grow and develop, recognizing that patterns of learning and 
development vary individually within and across the cognitive, linguistic, social, emotional, and physical 
areas, and designs and implements developmentally appropriate and challenging learning experiences. 

Standard #2: Learning Differences. 

The teacher uses understanding of individual differences and diverse cultures and communities to ensure 
inclusive learning environments that enable each learner to meet high standards. 

Standard #3: Learning Environments. 

The teacher works with others to create environments that support individual and collaborative learning, 
and that encourage positive social interaction, active engagement in learning, and self motivation. 

Standard #4: Content Knowledge. 

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she 
teaches and creates learning experiences that make the discipline accessible and meaningful for learners 
to assure mastery of the content. 

Standard #5: Application of Content. 

The teacher understands how to connect concepts and use differing perspectives to engage learners in 
critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 

Standard #6: Assessment. 

The teacher understands and uses multiple methods of assessment to engage learners in their own 
growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 

Standard #7: Planning for Instruction. 

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing 
upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as 
knowledge of learners and the community context. 

Standard #8: Instructional Strategies. 

The teacher understands and uses a variety of instructional strategies to encourage learners to develop 
deep understanding of content areas and their connections, and to build skills to apply knowledge in 
meaningful ways. 
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Standard #9: Professional Learning and Ethical Practice. 

The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her 
practice, particularly the effects of his/her choices and actions on others (learners, families, other 
professionals, and the community), and adapts practice to meet the needs of each learner. 

Standard #10: Leadership and Collaboration. 

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student 
learning, to collaborate with learners, families, colleagues, other school professionals, and community 
members to ensure learner growth, and to advance the profession. 

 

Program Requirements 
Students must submit fingerprints and process a federal background check for the ECE:P-3 Education program. 
Jurisdictions include state, federal, and CPS. 

Associate Degree: Students must receive a “C” or better in all required courses while maintaining an overall 
grade point average of 3.0 to graduate. 

Bachelor Degree: Students must earn a “C” or higher in all required education methods courses while 
maintaining a 3.0 GPA in these courses and an overall GPA of 2.5 to graduate. 

 

Courses required for the ECE:P-3 program are periodically updated and modified, so students should 
refer to the current catalog for class listings and descriptions. Please note course pre-requisites and co-
requisites. 

 

P-3 Minor:  (43 credits) 

SKC’s Division of Education also offers a “Minor” in Early Childhood Education: P-3, in addition to the 
major program described above. The minor is available for the following scenarios: 

- For current Early Childhood Education majors or Early Childhood Education graduates wishing 
to add a specialization for teaching preschool through Grade 3 children in public school settings. 
Successful completion of this minor may result in certification to teach in public classroom settings 
serving children age 3 to Grade 3, and is approved by Montana’s Board of Public Education and 
OPI. 

 
- For current Elementary Education majors or Elementary graduates wishing to add this 

specialization so they may teach in public preschool positions, or gain advanced competencies in 
working with PreK age children. 

 

The course sequence for the P-3 minor is different for each of the two minor options detailed above. 
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 Check your current catalog for the most updated listing of these courses. In both cases, 
candidates must receive a “C” or better in all required courses, while maintaining a 2.75 or 

higher to graduate with the minor. 

 

Declaring an Academic Minor 
An academic minor requires at least 30 quarter credits of course work and at least 10 credits of upper-level 
courses. Students have the responsibility to know and satisfy all requirements for any declared minor. 

The following policies are in place for students who wish to pursue an academic minor: 

1. Students must be in good academic standing with an overall GPA of 2.0 to declare a minor. 

2. A student must earn an overall GPA of at least 2.0 in the minor, including any departmental prerequisites 
necessary for the completion of the minor. 

3. No course may be shared between the requirements of two minors, or between a minor and a certification or 
endorsement. 

4. Courses that are part of a student’s minor may meet the general education requirements for the student’s 
major program requirements. 

5. Students must be currently enrolled during the academic year in which a minor is awarded. 

6. Students will have an advisor in both their academic major and academic minor. 

7. Students who declare and complete an approved minor will receive a notation on their student transcript but 
the minor will not be listed on their transcript.   

 

      Procedures for Students: 
 

1. Before declaring an academic minor, a student should meet with an advisor in the minor program to 
review requirements. 

2. The “Declaration of Major and Minor Form” must be signed by the current major program advisor 
and a designated advisor from the minor program. The student submits the form to the registrar to 
have the minor entered on his or her record. 

3. After completing the requirements for a minor, the student must complete a graduation application 
for both the Major and the Minor. 
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Elementary Education   
(K-8) 
 
• Associate of Science Degree (A.S.) 

(100 credits) 

• Bachelor of Science Degree (B.S) (100 
+ 97 = 197 credits total) 

 
 
 

 
Program Description 

The Elementary Education Program was developed in response to a need for Native American 
representation in public schools locally and nationally. The critical areas of professional preparation 
that distinguish Salish Kootenai teacher education graduates include: 

• Knowledge of Native American student context and best educational practices leading to 
developmentally and culturally appropriate pedagogy. 

• Identification with Native American culture and community values imbedded in content and 
pedagogy. 

• Commitment to meeting the needs of developmentally, ethnically and linguistically diverse 
learners.  

• Commitment to reflective practices leading to personal and professional development, 

• Development of collaborative relationships with mentoring teachers and peers organized into 
learning communities that promote application of knowledge, skills and dispositions in real 
settings. 

• Strong evidence of effective communication, critical thinking, cultural understanding and 
citizenship. 

 

Elementary Education at SKC is unique among the other Education Preparation Programs in Montana 
due to its small class sizes, its emphasis on honoring the unique cultural identity and languages of 
Montana’s Native American tribal nations, its concentration on the implementation of Montana’s 
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 Indian Education for All Act in all coursework, and its orientation to pedagogical models which 
are based on child-centered, social constructivist learning. 

	
Career Opportunities 

Associate degree graduates are prepared to work as paraprofessionals in public school districts or 
continue on to receive a Bachelor’s Degree in Elementary Education.  Bachelor degree graduates who 
qualify for licensure are eligible to teach all subjects in K-8 classrooms.  Elementary graduates also 
obtain jobs in developing curriculum, tutoring, and mentoring. Some graduates in Elementary 
Education may elect to continue their education to pursue a graduate degree (such as a particular 
curriculum area, school leadership, or special education). At this time, SKC does not yet offer post-
baccalaureate degree programs; therefore students would have to enroll in another institution that is 
accredited to offer these advanced degrees. 

 

Upon successfully passing the Stage 1 TEP interview, candidates are then able to take upper-level 
courses (including methods courses). Bachelor Degree graduates are eligible for Elementary Education 
(K-8) licensure in Montana after completion of specified requirements. Graduation with a bachelor 
degree in elementary education is not a guarantee of licensure; candidates still need to apply for their 
teaching license. Faculty and Advisors will assist senior level students in the procedures and 
documentation which leads to licensing.  The Elementary Education program is accredited by the 
Montana Board of Public Education and OPI. 

 

 

 

Field Experience in Elementary Education 
Students enrolled in the Elementary Education (K-8) degree program spend considerable time out in 
the field, observing, assisting, and teaching in actual K-8 classrooms. In the earliest classes that require 
field observations, such as EDUC 178, students observe teachers in action, and reflect on children’s’ 
developmental levels and interactive behaviors. As students progress through the program, classroom 
visits become more involved, and the SKC students take on a partnership role alongside the classroom 
teacher. In most Year 3 and 4 methods courses, candidates are expected to plan, develop, and teach an 
original lesson in their host classroom. There are currently 11 courses in the junior and senior level 
elementary education degree plan that utilize a field experience component. Most of these require 10 
documented hours of field experience each. In addition, there are a few courses early on in the program 
which require time with kids in classrooms. For student teaching, candidates must record a minimum 
of 45 full days in a focused field practicum with a cooperating mentor teacher. Altogether, elementary 
students will spend over 500 hours observing, assisting, and teaching in classrooms. 
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What follows is a chart showing the elementary courses that require filed experiences:  

 

          Total:      522.5 

 

Student Teaching Overview 
For elementary majors, student teaching is completed as a 12 credit class (EDUC 490). This class does 
not technically “meet”, as other classes do. Rather, it is accomplished as you complete your required 
45 days in your classroom placement. In most cases, candidates complete the last of their regular 
courses in winter quarter of their senior year, just prior to spring student teaching. In those winter 
methods classes, you will most likely be doing some observations and teaching in the classroom in 
which you will be student teaching (this classroom is referred to as your ‘placement’). This allows 
students to become familiar with the students, classroom, and mentor teacher they will be student 

FE Course Hrs 
Req’d 

Description / Activities 
Required 

How documented/ 
Assessed 

Outcome 
Ref. 

School 
contact 
hours 

EDUC 178 20 Observe, Reflect EDUC178 
Obsrv. Forms 
 

all 

Pre-TEP: 
 

53.5 

EDUC 240 3.5 Observe, Reflect 
7 observations @ 30 min. ea. 

EDUC240 
 Observ. Forms 1, 2, 3, 9 

EDUC 175 
 

30 Develop / Implement 
Community / School  Svc. 
Project 
 

Project 
Summary and 
Presentation 
 

5, 9, 10 

EDUC 305 
 

4 Observe, Analyze, Reflect EDUC 305 
Tech Observ. 
Form 

All 

TEP: 
 

109 

EDUC 312 10 Observe, Analyze, Reflect, 
Teach 

EDUC 312 
Divers. 
Reflections 

All 

EDUC 337 
EDUC 331 
EDUC 341 
EDUC 351 
EDUC 361 
EDUC 371 
EDUC 345 
EDUC 391 
EDUC 471 

10 
10 
10 
10 
10 
10 
10 
10 
15 

Observe, Assist, Teach 
lesson(s) 
 
 
 

FE Methods 
Evaluation 
Form 
 
 
 

All 
 
 
 

EDUC 490 360 
(45 

days) 

Observe, Assist, Teach 
Lessons, units, independent 
teaching, reflection, analysis, 
research proj. 

Portfolio 
artifacts (mult.) 
Mentor teacher 
& Coll. 
Supervisor evals 

All 

Student 
Teaching: 

 
360 
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 teaching with before the start of ST. Some candidates will student teach instead in the fall or 
winter quarters, due to their unique circumstances and degree plan. In any case, all candidates 

who are student teaching will also enroll in EDUC 495, Reflective Practice and Research in Education, 
at the same time as student teaching. This class DOES meet weekly, usually in the late afternoon or 
evening after school. The 495 class is a place to debrief the week’s student teaching experiences, and 
also work on their Action Research Project. The ARP is research on a topic the candidate selects that 
involves student learning outcomes with the ST placement class. More on this can be found in the 
Student Teaching Handbook, which can be accessed using the Division of Education website. 

Student teaching runs for an entire quarter (10 weeks). As mentioned previously, candidates must be in 
their placement classroom for a minimum of 45 days. A “day” is understood to be any day that the 
regular classroom teacher is required to be at school; this includes PIR days, early releases, etc. 
Because schools and districts all have different schedules, the start and end time for each placement 
will have to be determined individually. It is recommended that candidates arrive earlier and remain 
later than their supervising teacher; this will help to convey to the teacher and school leadership that 
the candidate is taking ST seriously and endeavoring to do the best job possible. 

Student teachers are evaluated three times by the Cooperating Mentor Teacher (CMT)… once a few 
weeks into the placement, again at the mid-point (around 5 weeks), and lastly just prior to the 
conclusion of ST. The College Supervisor (CS) is a liaison between SKC and the host school, and is 
also responsible for evaluating and coaching the student teacher. The CS also completes these same 
assessments, at around the same timeframe. 

 

More detailed information regarding the student teaching process (including all forms and documents) 
are located in the Student Teaching Handbook. This resource can be accessed online using this path: 

www.skc.edu >> Academics >> Bachelor Degrees >> Elementary Education >> Program Documents 

 
Your Elementary TEP Portfolio 

All candidates in the Division of Education at SKC keep and maintain a portfolio which highlights 
their academic achievements. The Elementary Portfolio is organized using the ten InTASC principles 
(see page 16), along with an initial “Introduction” section that houses the students’ resume, letters of 
recommendation, transcripts, and other items. The initial portfolio is introduced in Foundations of 
Education (EDUC 203). At this time, candidates will build their “Stage 1” portfolio collection with the 
help of the course instructor. Many- but not all- of these artifacts will come from previous classes 
taken at SKC. The digital portfolio is built using the online “Schoology” platform. This electronic 
portfolio will be shared between the candidate and his/her SKC instructors. Students then present their 
Stage 1 portfolio to DoE faculty. Following the successful completion of Stage1, candidates may then 
proceed with the upper-level education courses in Years 3 and 4. Stage 2 is typically evaluated just 
prior to the start of student teaching, and the final Stage 3 interview is held around the time of 
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graduation. Candidates will be provided with a checklist for each stage, to assist them in understanding 
which elements are required. The ten InTASC standards are detailed on pages 16-23 of this document. 

Below is a chart which details the essential artifacts required in the Elementary Education program by 
course and Portfolio Stage: 

Elementary Education – TEP Portfolio Course/Artifact (Indicator) Chart 
Course 
Name 

TEP Stage I Artifact 
(Indicator) 

TEP Stage II Artifact 
(Indicator) 

TEP Stage III Artifact 
(Indicator) 

ECED 209 
Meeting the 

Needs of 
Families 

 

Parent Meeting Activity and 
Summary Packet   (Pr. 1) 
Indicator 1(c) 

  

EDUC 175 
Community 

Service Learning 
in Education 

 

Community Service Project 
Photo Essay  (Pr. 10) 
Indicator 10(n) 

  

EDUC 203 
Foundations of 

Education 

RWA InTASC Principle 1 
(strengths related to principle) 
RWA InTASC Principle 2 
(strengths related to principle) 
RWA InTASC Principle 4 
(strengths related to principle) 
RWA InTASC Principle 9 
(strengths related to principle) 
RWA InTASC Principle 10 
(strengths related to principle) 
 
Experience w/Diversity 
Packet (4 examples, Pr.2) 
(Indicator 2(j)) 
Content Knowledge Samples 
(Pr.4) 
Indicator 4(j) 
Teaching Philosophy (Pr.9) 
Indicator 9(n) 
Collective Bargaining Panel 
Reflection  (Pr.9) 
Indicator 9(j) 
 

  

EDUC 235 
Introduction to 

Indian Education 

Collaborative Final Project 
(Pr.1) 
Indicator 1(g) 
 
IEFA Resource Summary (Pr. 
2) 
Indicator 2(k) 

  

EDUC 240 
Human Growth 
& Development 

Observation – Child 
Development Summary (Pr.1) 
Indicator 1(e) 

  

EDUC 250 
Educational 
Psychology 

 

Teaching Philosophy 
Revision   (Pr.1) 
Indicator 1(d) 
 

 

EDUC 300  

Pen Pal Check List and 
Summary (Pr.1) 
Indicator 1(i) 
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Course 
Name 

TEP Stage I Artifact 
(Indicator) 

TEP Stage II Artifact 
(Indicator) 

TEP Stage III Artifact 
(Indicator) 

Language, 
Literacy, and 

Texts 

Read aloud lesson using 
children’s literature (Pr. 8) 
Indicator 8(m) 

EDUC 305 
Technology in 
the Elementary 

Classroom 

 

Integrated Unit Plan  
(Pr.3 and 8) 
Indicator 3(m), 8(o) 
 
Digital Weekly Plan (Pr.10) 
Indicator 10(g) 

 

EDUC 307 
Curriculum, 

Planning, and 
Assessment 

 

RWA InTASC Principle 6 
(strengths related to principle) 
RWA InTASC Principle 7 
(strengths related to principle) 
RWA InTASC Principle 8 
(strengths related to principle) 
Assessment folder   (Pr.6) 
Indicator 6(j) 
 
Lesson Plan Using Research 
Based Strategies  (Pr.7) 
Indicators 7(a), 7(k) 

 

EDUC 309 
Guiding Social 

Development and 
Classroom 

Management 

 

RWA InTASC Principle 3 
(strengths related to principle) 
Cooperative Learning Lesson 
Plan  (Pr.3) 
Indicator 3(j) 
Classroom Management Plan 
(Pr. 3) 
 Indicator 3(n), 3(p) 
 

 

EDUC 311 
Cultures, 

Diversity, and 
Educational 

Ethics 

 

Research Paper and Unit 
Plan of Montana Indian 
Tribe (Pr.4) 
Indicator 4(m) 
 
Self Assessment (Pr. 9) 
Indicator 9(e) 
 

 

EDUC 312 
Diversity 
Practicum 

 

Reflection Paper on 
experiences with students 
with special abilities. (Pr. 2) 
Indicator 2(b) 

 

EDUC 330 
Teaching Social 

Studies in the 
Elementary 
Classroom 

 

RWA InTASC Principle 5 
(strengths related to principle) 
 
Social Studies Year-Long 
Timeline (Pr.7) 
Indicator 7(g),  7(n) 
 

 

EDUC 337 
Introduction to 

Special 
Education for 

PreK-12th Grade 

 

Differentiated Lesson Plan 
(Pr.2 and 7) 
Indicator 2(h), 7(b)  

EDUC 340 
Introduction to 

Literacy 
Assessment and 

instruction 

 

RMA Instructional Plan and 
Summary (Pr.6) 
Indicators 6(g), 6(j), 6(r) 
 
Written Letter to Parents (Pr. 
10) 
Indicator 10(d) 
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Course 
Name 

TEP Stage I Artifact 
(Indicator) 

TEP Stage II Artifact 
(Indicator) 

TEP Stage III Artifact 
(Indicator) 

EDUC 345 
Reading Methods 

Practicum 
 

Reflective Essay and 
Checklist from school visit 
(Pr.4) 
Indicator 4(i) 

 

EDUC 361 
Teaching the Arts 
in the Elementary 
School Practicum 

 

Creative Arts Lesson Plan 
and Observation (Pr.5) 
Indicator 5(o)  

EDUC 372 
Teaching 

Mathematics in 
the Early Grades 

 

Problem Solving Lesson Plan  
(Pr. 3) 
Indicator 3(c) 
 
Integrated Math/Science Unit 
Plan  (Pr.5) 
Indicators 5(a), 5(d), 5(h), 5(j), 
5(m), 5(o) 
 
Written Letter to Parents (Pr. 
10) 
Indicator 10(d) 

 

EDUC 390 
Teaching Science 
in the Elementary 

Classroom 

 

Integrated Math/Science Unit 
Plan  (Pr.5) 
Indicators 5(a), 5(d), 5(h), 5(j), 
5(m), 5(o) 

 

EDUC 397 
Teaching 

Secondary 
Mathematics – 
Middle Grades 

 

Integrated Math/Science Unit 
Plan  (Pr.5) 
Indicators 5(a), 5(d), 5(h), 5(j), 
5(m), 5(o) 

 

EDUC 490 
Student Teaching 

for Elementary 
and P-3 

Education 

 

 MACK- Assess of content 
knowledge from 
student teaching 
Indicator 4(a), 4(b), 4(r) 
 
Final CMT Student Teaching 
Evaluation 
Introduction section 
 
Letter of Reference from 
CMT 
Introduction section 
 

EDUC 495   

RWAs in all InTASC 
Principles (1-10) Addenda 
(Reflection on how student 
teaching impacts candidates’ 
understanding) 
 
Revision of Teaching 
Philosophy Following Student 
Teaching 
Indicator 1(b) & 1 (d) 
 
Reflective Essay on 
instructing exceptional 
learners during student 
teaching 
Indicator 2(b)  
 
An artifact representing 
integration of technology into 
instruction 
Indicator 3(g), 3(k) 
 



 

39 

 
Course 
Name 

TEP Stage I Artifact 
(Indicator) 

TEP Stage II Artifact 
(Indicator) 

TEP Stage III Artifact 
(Indicator) 

Classroom Management Plan 
Addendum 
Indicator 3(g), 3(k) 
 
A self-selected artifact 
representing critical thinking, 
creativity and collaborative 
problem solving 
Indicator 5(d), 5(f), 5(m) 
Assessment Folder updated 
to include student teaching  
samples (a minimum of four) 
Indicator 6(k),6(t) 
 
A self-selected artifact 
representing instruction 
based upon  
student formative 
assessments 
Indicator 7(d), 7(l), 7(q) 
 
A lesson designed and taught 
during student teaching that 
reflects a variety of 
instructional approaches 
Indicator  8(a), 8(g), 8(h), 8(k), 
8(p) 
 
Action Research Project 
Indicator 9(c) 
Introductory letter sent to 
families during student 
teaching 
Indicator 10(d) 
 

 

 

 

 

 

 

Elementary Program Student Learning Outcomes 
Upon completion of the Bachelor of Science degree in Elementary Education, candidates will demonstrate 
skills, dispositions and knowledge in relationship to the following principles (based on the InTASC Core 

Teaching Standards. To view the detailed indicators for each standard, see page 16. 

What follows is a list of the ten InTASC Principles that explain the outcomes assessed by the Elementary 
Education Program. 
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Standard #1:   Learner Development.   

The teacher understands how learners grow and develop, recognizing that patterns of learning and development 
vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs 
and implements developmentally appropriate and challenging learning experiences. 

Standard #2:   Learning Differences.   

The teacher uses understanding of individual differences and diverse cultures and communities to ensure 
inclusive learning environments that enable each learner to meet high standards. 

Standard #3:   Learning Environments.   

The teacher works with others to create environments that support individual and collaborative learning, and that 
encourage positive social interaction, active engagement in learning, and self motivation. 

Standard #4:   Content Knowledge.   

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she 
teaches and creates learning experiences that make the discipline accessible and meaningful for learners to 
assure mastery of the content. 

Standard #5:   Application of Content.   

The teacher understands how to connect concepts and use differing perspectives to engage learners in critical 
thinking, creativity, and collaborative problem solving related to authentic local and global issues. 

Standard #6:   Assessment.   

The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to 
monitor learner progress, and to guide the teacher’s and learner’s decision making. 

Standard #7:   Planning for Instruction.   

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon 
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of 
learners and the community context. 

Standard #8:   Instructional Strategies.   

The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep 
understanding of content areas and their connections, and to build skills to apply knowledge in meaningful 
ways. 

Standard #9:   Professional Learning and Ethical Practice.   

The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, 
particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the 
community), and adapts practice to meet the needs of each learner. 

Standard #10:   Leadership and Collaboration.   
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 The teacher seeks appropriate leadership roles and opportunities to take responsibility for student 
learning, to collaborate with learners, families, colleagues, other school professionals, and community 

members to ensure learner growth, and to advance the profession. 

 

Professional Behavior 
 

SKC teacher candidates are required to exhibit dispositions and behaviors befitting a professional educator. Any 
actions that indicate the candidate may be unfit to work with children or perform in school settings will not be 
tolerated. Among these behaviors are the following: 

• Substance abuse of any kind 

• Inappropriate disclosure or breach of confidential information 

• Inappropriate physical contact or communication including digital communication through social networks, 
texting or emailing with a student, peer, instructor, or school personnel 

• Criminal activity 

All education students must read the Division’s “Expectations for Professional Dispositions” statement and sign 
its verification page, which is kept on file with the student’s progress folder. In the case where a student / 
candidate has been documented as having an issue connected to any of the above behaviors, a written 
explanation will need to be kept in the student’s individual progress folder, and a Remediation Action Plan will 
be initiated to help the student / candidate to correct the behavior. See Appendix C for this documentation. 
Students/candidates who persist with these behaviors and are unwilling or unable to make the necessary changes 
in their behaviors will be exited from any program within the Division of Education. 
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Secondary Science Education   
(Grade 5 – 12) 
 
Bachelor of Science Secondary  
Science Education (BSSE) –  
Broadfield Science  
(199 credits) 
 
 
 
Program Description 
 
The goal of the Bachelor of Science in Secondary Science Education (BSSE) Broadfield Science 
degree is to prepare graduates for successful careers as science teachers at the middle and high school 
levels. Graduates of the BSSE are qualified to apply for licensure as secondary Broadfield Science 
teachers in the state of Montana. The majority of the BSSE required coursework is in the natural and 
physical sciences, with additional coursework required in advanced math and education courses, along 
with the general education course requirements. Graduates of the degree program will meet the state’s 
academic requirements for highly qualified secondary broadfield science teachers, the most sought 
after science teaching license in Montana. Upon licensure, graduates are eligible to teach earth science, 
physics, physical science, biology, chemistry and environmental science in Montana’s secondary 
schools. The program’s design emphasizes the development of teachers prepared to effectively meet 
the needs of middle and high school learners, particularly rural and American Indian learners. A key 
strength of the program is studentsʼ participation in substantive clinical experiences in which they 
spend significant amounts of time observing and working in the schools to help prepare them as 
professional educators. Graduates will have a solid grounding in Western and Native science content 
and perspectives as well as knowledge of how to use effective instructional methods and classroom 
management for supporting science learners. 

 

 

 

Teacher Certification and Career Information 
 
Currently there is a shortage of licensed secondary science teachers to fill the job vacancies in Montana 
and across the United States.  Accredited schools in Montana are required to hire state licensed 
teachers in order to maintain their accreditation. Upon successful graduation from the BSSE degree 
program, graduates are eligible to apply for the Secondary Broadfield Science teaching license with 
the Montana Office of Public Instruction (www.opi.mt.gov). Once licensed by the state of Montana, 
teachers may be hired as science teachers in any public middle or high school in Montana. Licensure 
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 requirements may differ in other states; graduates should contact individual states of interest to determine 
their licensing procedures and requirements. 

Accreditation 
The SKC BSSE is fully accredited by the Montana Board of Public Education. 

Program Objectives 
In alignment with the objectives of the SKC Division of Education the BSSE strives to meet the following 
program objectives. 

1. Prepare teacher candidates to be culturally competent and effective professional educators and leaders 

2. Form and maintain collaborative partnerships (relationships) with grades Pre K-20 providers and education 
professionals 

3. Promote cultural competence to advance respectful educational practices for all learners, with a particular 
focus on American Indian learners 

4. Collaborate with college, community, state, and tribal entities to share professional development 
opportunities and resources 

5. Conduct and support research to contribute to the knowledge base, improve educational practice, and build 
individual and community capacity 

Student Learning Outcomes 
Upon completion of the BSSE, the graduate will possess the following knowledge, skills and dispositions 
appropriate for secondary science teachers, which are based on the InTASC standards for teacher preparation. 

Standard #1:  Learner Development 

The teacher candidate understands how learners grow and develop, recognizing that patterns of learning and 
development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, 
and designs and implements developmentally appropriate and challenging learning experiences. 

Standard #2:  Learning Differences 

The teacher candidate uses understanding of individual differences and diverse cultures and communities to 
ensure inclusive learning environments that enable each learner to meet high standards. 

Standard #3:  Learning Environments 

The teacher candidate works with others to create environments that support individual and collaborative 
learning, and that encourage positive social interaction, active engagement in learning, and self motivation. 

Standard #4:  Content Knowledge 

The teacher candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) he or 
she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful 
for learners to assure mastery of the content. 

Standard #5: Application of Content 
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The teacher candidate understands how to connect concepts and use differing perspectives to engage learners in 
critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 

Standard #6:  Assessment 

The teacher candidate understands and uses multiple methods of assessment to engage learners in their own 
growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 

Standard #7:  Planning for Instruction 

The teacher candidate plans instruction that supports every student in meeting rigorous learning goals by 
drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as 
knowledge of learners and the community context. 

Standard #8:  Instructional Strategies 

The teacher candidate understands and uses a variety of instructional strategies to encourage learners to develop 
deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful 
ways. 

Standard #9:  Professional Learning and Ethical Practice 

The teacher candidate engages in ongoing professional learning and uses evidence to continually evaluate 
his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other 
professionals, and the community), and adapts practice to meet the needs of each learner. 

 

 

Standard #10:  Leadership and Collaboration 

The teacher candidate seeks appropriate leadership roles and opportunities to take responsibility for student 
learning, to collaborate with learners, families, colleagues, other school professionals, and community members 
to ensure learner growth, and to advance the profession. 

 
Application and Admission to the BSSE 

 
Teaching is a complex profession and requires dedication on the part of students who intend to become 
a teacher. The preparation of a teacher candidate to be an effective teacher is multi-faceted, requiring the 
assimilation of a wide range of knowledge, skills, and dispositions.  Successful teachers must possess 
deep knowledge of learning theory and the content they will teach, proficiency in the effective use of an 
array of instructional methods and strategies, understanding of human development and psychology and 
their influence on learning and the classroom environment, and the appropriate character and dispositions 
of a professional educator. The SKC Teacher Education Program (TEP) is designed to enable teacher 
candidates to develop proficiency in all of these areas. The following paragraphs describe the application 
and progression of a teacher candidate through the TEP. 
 
Steps in the Application Process 
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The BSSE is a part of the Teacher Education Program and, ideally, students should apply for admission 
to the BSSE during the first or second quarter of their sophomore year, however later application is 
allowed. The criteria, materials, and process for admission to the BSSE program are described below. 
 
 
Transcripts Review and Submission 
 

One of the first steps potential BSSE students must take in applying for the BSSE is to meet with the 
BSSE adviser to review your transcripts. Completion of at least 60 quarter or 40 semester college credits 
that are part of the BSSE course program are required before students are eligible for formal admission 
into the program. Substitutions and transfers must be verified and accepted by the Salish Kootenai 
College Registrar. Prior to application, as a potential candidate, you must meet with Regina Sievert, the 
BSSE adviser, for a review of your transcripts (406-275-4995, Regina_Sievert@skc.edu). At this 
meeting the adviser and the student applicant will work together to determine the BSSE relevant credits 
already completed and to lay out a plan for completion of the rest of the BSSE program. As part of the 
BSSE application process, the student is required to submit official transcripts of all of college 
coursework to the BSSE office for inclusion in her/his student file. 
 
 
BSSE TABE and Writing Assessment 
 

The writing assessment required for admission to the BSSE consists of two parts, described below. 
 
1. TABE - Minimum scores of 588 on the Language and Language Mechanics sections of the TABE 

at the D9 level are required for admission into the BSSE. Scores must be less than one year old. If a 
student does not have recent TABE scores that meet these requirements, she/he should make an 
appointment with the Adult Learning Center (406-275-4790 located on the west side of the SKC 
campus across from the Big Knife Building to take the relevant sections of the TABE. A copy of the 
TABE test scores should be submitted by the student with the other required application materials to 
the BSSE office. 

2. Writing Sample Assessment – Also as part of the requirements for admission to the BSSE, students 
must complete and pass a Writing Sample Assessment (WSA) with a minimum score of “Proficient” 
before being formally accepted into the program. If a student does not have an SKC WSA score of 
“Proficient” or above that is less than one year old, they should contact the SKC Writing Center, 
located in the Michel Building, to make an appointment to complete the assessment. If a student 
scores below “Proficient” on the WSA, she/he may be advised to complete additional English courses 
to develop your writing skills before retaking the WSA and reapplying to the BSSE. Alternatively, 
she/he may be accepted conditionally into the BSSE but will be required to take a writing course 
during the current or next quarter of enrollment, after which she/he may retake the WSA. A copy of 
the WSA score should be submitted by the student with the BSSE application to the BSSE office. 

 
 
Background Check 
 

All students pursuing a BSSE degree at SKC are required to submit a federal, state, and Child Protective 
Services (CPS) background check prior to formal acceptance into the BSSE program. Background 
checks are required by many of the schools and districts where candidates will complete their BSSE field 
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coursework. Further, the Montana Office of Public Instruction requires a background check from every 
applicant before it will issue an individual teacher license. Information regarding the background check 
requirements and submission process is provided below. 
 
Process for Submitting a Background Check 
 
A. If the student has a background check that is less than two years old AND the agency that has 

the background check on file will share the results with SKC, she/he may have a copy of the results 
sent to: 

 
SKC Division of Education 
P.O. Box 70 
Pablo, MT  59855-0070 
 

Montana school districts and the Office of Public Instruction have specific procedures for sharing 
background checks. If requesting a copy of a background check from a district or other party, please 
contact the Division of Education at Salish Kootenai College for further information on these 
procedures. 
 
After requesting that the background check be sent to SKC, please read the Background Check Policy, 
sign the Consent and Release Form, have the form notarized, and send it to the SKC Education 
Department at the address given above. The Education Department office manager, Kathie Maiers, is 
an authorized notary and can notarize the form on site if it is brought by the student to the Division 
of Education office. The form is then securely kept in the student’s confidential file in the Division 
of Education office. 
 

B. If the student does not have a current background check, please complete the following steps: 
 
1. Obtain a background check packet from Kathie Maiers, SKC Division of Education office 

manager (Kathie_Maiers@skc.edu, 406-275-4750), located in the Education Building on the 
SKC campus. 

5. Read the Background Check Policies below and sign the Consent and Release Form.  
6. Take the fingerprint card to a law enforcement agency and obtain a record of your fingerprints.  

Local agencies where this can be done: 
 

CS&K Tribes Law and Order, Division Street, Pablo, MT  
Lake County Sheriff’s Office at 106 4th Avenue East Polson, MT. 

Open on Mondays or Fridays 1-4 P.M. 
  

7. Return the following items to the SKC Division of Education office for inclusion in your  
confidential file: 

 

The completed fingerprint card 
The signed and notarized Consent and Release Form - The Division of Education office manager, 

Kathy Maiers, is an authorized notary and can notarize the form on site if brought by the 
student to her office in the Education Building. 
 

SKC Education Department Background Check Policies 
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 • The background check is reviewed by the dean of the SKC Divison of Education. If no offenses 
are identified on either the state or federal background check, the student can be recommended for 
acceptance into the BSSE. 

	

• Any offenses identified require clearance from the dean of Education for admission into the BSSE. 
This may include offenses that come to the attention of the dean through means other than the 
background check. An example would be a court report in the newspaper showing an offense occurred 
after the background check was submitted. Considerations of all offenses will include severity, 
frequency, and how recently the offense occurred. 

	

• Candidates may appeal their background check to the agency or authority from where the background 
check was received. 

	

• Background check records are kept securely in the Education Office in a sealed envelope separate 
from the rest of the student’s academic records. In signing and submitting a notarized Consent and 
Release form, the student gives permission to SKC to share the results of the background check with 
any school district where she/he may be placed as part of the program of study. The background checks 
may also be shared with the Montana Office of Public Instruction as a part of the process for licensure.  

 
	
Other Behavioral Expectations 
 

BSSE students are required to adhere to all of the provisions of the SKC Student Handbook during their 
program of study in the BSSE. BSSE students are expected to exhibit behavior appropriate for a person 
pursuing a career as a professional educator. Students are required to read, sign and adhere to the 
expectations laid out in the SKC Division of Education’s document titled “Expectations for Professional 
Dispositions”. Violation of the stated policies and expectations delineated in the previously named 
documents may result in a student’s suspension, remediation, and/or termination from the SKC BSSE 
program. Program and college personnel are available to help any student requiring assistance. 
Appropriate college personnel may suggest counseling or other assistance as deemed necessary. 
Problems affecting a student’s ability to perform the functions of a professional teacher may delay or 
terminate her/his progression through the BSSE program. Students should submit a signed “Expectations 
for Professional Dispositions” form with the BSSE application. 
	
	
Submitting the BSSE Application Packet 

Once all of the required materials for application are prepared, please submit the entire packet 
to: 
 SKC-BSSE Program 
 P.O. Box 70 
 Pablo, MT 59855-0070 
 
The BSSE department head will review applications and will be notify individual applicants as to 
whether she/he has been accepted into the BSSE Program within two weeks of the application 
submission. Incomplete applications will not be considered. The decision may be appealed to the dean 
of the Division of Education within two weeks after the student receives notification of the department 
head’s decision.   
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Program Requirements 
Students may declare the BSSE as their major at any time after their acceptance into SKC as a student. They 
will then be assigned an advisor in the Department of Secondary Science Education. After fulfillment of the 
following criteria they will be provisionally accepted into the BSSE program. 

Successful completion, with a grade of “C” or above, of at least 60 college quarter credits (or 40 semester 
credits) that are part of the BSSE course program, including 24 quarter or 16 semester hours of BSSE required 
science and math courses 

• Successful completion, with a grade of “C” or above, of Math 100 or an equivalent course or test score as 
approved by the chair of the SKC Mathematics Department 

• Successful completion of the SKC ENGL 202 – English Composition II course with a grade of “C” or 
above. Transfer of credits from another institution as substitution for this course must be approved the the 
English Department chairperson 

• Minimum cumulative GPA of 2.75 with no less than a “C” in all courses that are required for the BSSE 
degree 

• Minimum score of 588 on TABE Language and Language Mechanics Tests at the D9 level or above 

• A score of “Proficient” or above on the BSSE Writing Sample Assessment 

• Approved state and federal background check, which are required for visiting or working in the K-12 
schools 

• Completion of the Transition to Professional Teaching (TPT) Professional Dispositions Seminar 

Students’ full admission to the BSSE is contingent on the preparation and submission of a TEP Stage I Portfolio 
(see below) and completion of an interview with the SKC Education Division faculty. Both the portfolio and the 
interview must be approved by the Education faculty. 

To graduate from the BSSE, students must attain at least a “B” in all Education courses at the 300 level or 
above and a minimum grade of “C” in all other BSSE required courses. Please contact the BSSE program 
director for more information on the program requirements. 

Professional Behavior 
SKC teacher candidates are required to exhibit dispositions and behaviors befitting a professional educator. Any 
actions that indicate the candidate may be unfit to work with children or perform in school settings will not be 
tolerated. Among these behaviors are the following: 

• Substance abuse of any kind 

• Inappropriate disclosure or breach of confidential information 

• Inappropriate physical contact or communication including digital communication through social networks, 
texting or emailing with a student, peer, instructor, or school personnel 

• Criminal activity 
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BSSE Field Experiences and Clinical Practice 

	
Salish Kootenai College Education Department collaborates with the seven public school districts 
located on the Flathead Reservation and Two Eagle River School, the Lake County Superintendent, and 
the Confederated Salish & Kootenai Tribal Education Department in designing the overall Secondary 
Science education curriculum including field experience and student teaching requirements in the 
program. The school district personnel, including administrators and supervising teachers, assist in the 
implementation and evaluation of students’ clinical experiences with the goal of teacher candidates 
developing and demonstrating the knowledge, skills, and dispositions necessary to help all students 
learn. Field experiences occur throughout the BSSE degree program as part of numerous required 
courses, to enable BSSE students to gain a wide variety of experiences that contribute to their knowledge 
of secondary science teaching. 
 
Field Practica 
 
Field experiences, sometimes called practica, are experiences in secondary schools that allow BSSE 
students to observe, assist, and sometimes teach on a limited basis, in classrooms with experienced 
teachers. Such experiences also involve a wide array of other opportunities besides those found in typical 
grades 5-12 classrooms; candidates are encouraged to experience diverse settings such as Nkwusm 
(Salish Language Immersion Institute), Two Eagle River School (an alternative Bureau of Indian Affairs 
school, grades 7-12), school board meetings, faculty events, trainings, preschools, high schools, special 
education settings, and other educational environments. 
 
Field experiences give BSSE students a window into the world of teaching and expose them to a variety 
of settings to allow them to gain a broad perspective of teaching. They begin early in the students’ course 
of study, generally in their sophomore year when they enroll in EDUC 178 or EDUC 206, and continue 
throughout their years of coursework in the BSSE. Field experiences often have required assignments 
such as reflective journals and/or demonstration lessons that are taught by the student in the field 
placement classroom. The BSSE has a required 500 hours of field experiences that occur in the courses 
shown in the table below. 
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BSSE Field Experience Hours 

 
 

Field 
Experience 

Course 
Number 

Required 
Hours of 

Field 
Experience 

Activities Required 
How assessed 

and/or 
documented 

Program 
Outcomes 
addressed 

Total 
School 

Contact 
Hours 

Pre TEP Field Hours 

EDUC 178 20 Observe, reflect 

EDUC 178 
Observation forms 

and reflective 
essays 

 

70 hours 

EDUC 240 10 Observe, reflect 

EDUC 240 
Observation forms 

and reflective 
essays 

 

EDUC 220 30 

Develop and 
implement 

community service 
project 

Project summary 
and presentation  

EDUC 206 10 Observe, reflect, 
assist 

EDUC 206 
Observation form 

and reflective 
essays 

 

TEP Field Hours 

EDUC 306 10 Observe, evaluate, 
analyze, reflect 

EDUC 306 
Observation form 

and reflective 
essays 

 

70 
hours EDUC 312 10 Observe, analyze, 

reflect, teach 

EDUC 312 
Diversity 

Observation Form 
 

EDUC 277 
EDUC 343 
EDUC 394 
EDUC 396 

10 
10 
10 
20 

Observe, assist, 
teach lessons 

Methods Field 
Experience 

Evaluation Form  
 

Student Teaching Hours 

EDUC 491 360 
(45 days) 

Observe, assist with 
teaching lessons and 
units, independent 

teaching, reflection, 
analysis, work on 
research project 

Multiple portfolio 
artifacts, teacher 
evaluations (2), 

college supervisor 
evaluations (3) 

All 
Student 

Teaching 
360 

Total BSSE Field Hours 500 
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 Student Teaching 
 

Student teaching is characterized by collaboration, accountability, and a variety of authentic experiences 
associated with professional teaching and learning. Before entering the student teaching experience, 
teacher candidates meet with the BSSE Field Experience Director to discuss expectations and 
requirements for the experience and to determine their preferred student teaching setting. At that time 
they also receive a set of student teaching materials including a background check verification and a 
copy of the BSSE Student Teaching Handbook. The handbook contains all forms and assessment rubrics 
required during student teaching, as well as general information on clinical protocols and a recommended 
sequence of activities with suggested timeline. Typically, teacher candidates complete the student 
teaching application process by the first week of the quarter preceding the student teaching experience. 
Student teaching requires a total of 45 days, with a minimum of eight hours per day. During the student 
teaching experience, candidates are required to design and conduct an Action Research project. The 
project culminates with a presentation to other students and Education faculty and is included in their 
Stage III TEP portfolio.   
 
Overview of the Student Teaching (ST) Experience 
 

Student teaching is a 360-hour carefully mentored teaching experience in an accredited 6-12 science 
classroom school setting.  The typical student teaching experience lasts an entire quarter (ten weeks) of 
fulltime status (8 hours per day in a 5 day school week, or 10 hours per day in a 4  day week when 
applicable). Student teachers seeking Secondary Broadfield Science licensure in Montana are required 
to complete a full time student teaching experience arranged and assessed by a state-approved teacher 
preparation program. 
 
In most cases, candidates begin the first days of the ST experience observing their supervising teacher’s 
instruction, becoming familiar with the daily operation of the school and classroom and getting 
acquainted with students. As a student teacher is ready, teaching responsibilities are gradually increased. 
Although ST is individualized for each student teacher, it is expected that a student teacher will plan, 
teach, and assess student learning during much of the student teaching time frame. Regular feedback is 
provided to the student teacher by both the cooperating/mentor teacher and college supervisor. 
 

Performance in student teaching is formally evaluated by both the cooperating/mentor teacher and 
college supervisor a minimum of three times, typically at the start, middle, and end of a student teaching 
placement. To successfully complete the student teaching experience, a student teacher must complete 
all student teaching assignments and requirements in a satisfactory manner. Student teaching in the 
Education Program at SKC is assessed with a traditional letter grade. Student teachers must attain a 
minimum grade of “B” to pass student teaching. Further, they must receive no less than a 3 on each of 
the InTASC standards on the student teaching evaluation form. 
 
A Philosophy for Student Teaching 
 

The faculty of the Teacher Education Program is committed to creating a community of teachers who 
are competent in their subject matter, pedagogical knowledge, and teaching skills. By developing their 
professional knowledge base and researching and reflecting on the connection between theory and 
experience, candidates realize that pedagogical decisions made by educators hold implications that 
extend well beyond traditional educational goals of individual student achievement. It is necessary for 
pre-service teachers to understand and accept their role in creating a community that recognizes and 
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appreciates diversity and cultural understanding, as well as a community where individual members 
develop the content knowledge, skills, and dispositions needed to think critically, involve families, 
communicate effectively, and engage in responsible decision making.  
 
Goals of Student Teaching 
	

The goal of the ST experience is to prepare teachers who are competent in their subject matter, 
pedagogical knowledge and teaching dispositions. A planned, carefully supervised and mentored ST 
experience enables the student teacher to grow professionally as they seek certification and licensure 
with the state of Montana. The experience aims to foster the student teacher’s growth and development 
as a beginning teacher. Collaboration and collegiality between the cooperating/mentor teacher, college 
supervisor, and student teacher are critical to a successful student teaching experience. Although the 
schedule for increasing teaching responsibilities during student teaching is individualized for each 
student teacher, it is expected that a student teacher will plan, teach, and assess student learning during 
a substantial portion of the student teaching experience.  
 

Salish Kootenai College's Teacher Education Program (TEP) is a collaborative effort between SKC and 
appropriate educational settings. The TEP student teaching experience is the final, and one of the key 
phases, of the Teacher Education Program. This experience offers extensive opportunities for pre-
professionals to refine and apply skills and broaden their knowledge base under the guidance of 
practicing 5-12 educators.  
 

Student teaching opportunities are available in a wide variety of settings, depending on a candidate’s 
teaching fields and qualifications. Settings include: 
 

• Public grades 5-12 science classroom settings, including small, rural schools 
• Private schools if properly accredited 
• Alternative settings, if they meet program and accreditation requirements 

  
 
Student Teaching Requirements 
	

• Candidates, their family, or friends should not approach school personnel about student teaching 
placements. Doing so may jeopardize your student teaching placement. Student teaching placements 
are coordinated by the BSSE Field Experience Director. 

• Student teaching should be the last requirement before degree completion. 
• All catalog and program requirements must be met prior to student teaching. 
• All candidates will meet with the BSSE Field Experience Director before placement will be 

attempted.  At this meeting the student teaching paperwork, handbook and expectations will be 
reviewed. The specific placement being sought will be discussed for appropriateness and likely 
availability. 

 

Acceptance for placement is made by the school district on the basis of information they have on the day 
they complete the acceptance form. Situational changes may occur between that date and the date the 
candidate begins student teaching.  An acceptance form is NOT binding. Changes in personnel, candidate 
status, or a change in administration are just some of the reasons a placement could be changed or denied 
on short notice. If this occurs, the BSSE Director of Field Experiences will work with the candidate to 
secure the next best placement available. Denial of student teaching placement requests may be appealed 
to the Education Department. 
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Placement Restrictions 
 

Unless written approval is received from the BSSE Field Experiences Director for an exception, the 
following placement restrictions apply to all candidates: 
 

• Candidates may not request placement at a school or district where a relative is an administrator. 
• Candidates should not request placement in buildings where parents, or other close relatives are 

employed or where their children are enrolled,  
• Under no circumstances may a relative serve as a candidate's supervising teacher. 
• Salish Kootenai College does not guarantee placement requests. We work with the educational 

settings to secure the best placements possible.  As you are selecting possible requests, please 
keep in mind that you may have to travel farther than planned, or even move to another location 
to complete your assignment in the quarter you wish to student teach. 

 
 
Student Teaching Application Procedures 
 

Below you will find a list of items required for applying for Student Teaching.  
 

• Student Teaching Placement form 
• 1-2 page autobiography (3 copies) 
• Updated resume  (3 copies) 
• Academic Data Sheet  (3 copies) 
• Meeting and interview with the BSSE Director 
• Completed background check on file 
• Current First Aid/CPR certification 
• Attendance at all Student Teaching meetings 

  
 
** Please note: Placements are made only by the BSSE Director. Do not attempt to make your own 
arrangements! 
 
 
 
Tips for Successful Student Teaching… 
 

Know Your School 
Questions the Student Teacher Should Ask 

 
Know the school district 
1. Where are the central administrative offices? 
2. Who is the superintendent:  Are there other central administrators? Who are they and what do they 

do? 
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3. What is the extent of the school district?  Does it include more than one community?  The whole 
county? 

4. When and where does the school board meet?  Are teachers encouraged to attend school board 
meetings? 

5. What services are provided to teachers by the central office?  Is there a central media center?  If so, 
how do you order materials? 

6. Where are the other schools in the district? 
 

Know your school building 
1. Where is the principal’s office (also counselor, custodian, school nurse, etc.)? 
2. Where are the restrooms? 
3. Where is the lounge or teacher’s workroom? 
4. What are the fire drill regulations?  Other disaster drills? 
5. Where do you go for supplies? 
6. Are there rules for using materials and equipment? 
7. Where is the cafeteria? Gymnasium? Music Room? Art Room? Library? 
8. Are there designated parking areas for faculty/student teachers? 

 
Know the faculty and staff 
1. Who are the principal, counselor(s), librarian, special subject teachers, school nurse,   custodian(s), 

school secretary, lunch room staff, and paraprofessionals? 
2. Who are the teachers teaching at your grade level? 
3. Do student teachers have duties such as playground duty, lunch duty, or detention duty? 

 
Know the classroom 
1. Where do I hang my coat? 
2. Where are classroom materials stored? 
3. What books are available for classroom use? 
4. What about bulletin boards?  What does the teacher use them for and how often are they usually 

changed? 
5. Are there hall display spaces or bulletin boards for which your department or grade level will be 

responsible? 
6. What does the custodian do and what is the teacher expected to do in terms of room maintenance? 

 
Know the routines 
1. What is the classroom schedule? 
2. Who picks up the students from music or P.E. if they go to another class? 
3. Are there hall or bus duties? 
4. How does the teacher handle room duties? 
5. How are papers handed out and returned? 
6. How is attendance taken and reported? 
7. Do you have to take a lunch count? 

 
Know the school rules 
1. Is there a school handbook containing rules and regulations? 
2. If a student has to go to the office, do they need a pass? 
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 3. What are the rules about absences and tardiness? 
4. What are the discipline policies? 

 
Adapted from Central Michigan University Handbook  
https://www.cmich.edu/colleges/cmed/students/Pages/Student%20Handbook.aspx 
 

 
 

Montana 5-12 Licensure 
 

Licensure is the process of obtaining a teaching certificate. Licensure is not automatic with college 
graduation, and candidates must initiate the process with forms available from the Division of Education. 
Any new regulations established or interpretations made during the effective dates of SKC’s catalog will 
be made known to candidates in the program.  
 
Licensure requirements vary among states but SKC graduates usually find they are initially qualified to 
teach in states other than Montana. To obtain licensure in another state, contact the specific state for 
appropriate procedures. 
 
SKC’s Bachelor of Science in Secondary Science Education qualifies you for licensure valid for teaching 
grades 5 through 12 in Montana. The College sends recommendations for licensure to the Montana 
Office of Public Instruction once all requirements have been met by the candidate. 
 

 

 

 

Secondary Mathematics Education 
(Grade 5 – 12) 
 
Bachelor of Science Secondary  
Education-Mathematics (BSSEM)  
(189 credits) 

 

Overview of the BSSEM 
 
The goal of the Salish Kootenai College Bachelor of Science in Secondary Education – Mathematics 
(BSSEM) degree is to prepare graduates for successful careers as mathematics teachers at the middle 
and high school levels. The BSSEM is a rigorous degree program that meets Montana’s academic 
requirements for preparing highly qualified secondary mathematics teachers. The program is aligned 
with the standards for mathematics teacher preparation established by the National Council of the 
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Teachers of Mathematics – 2012 (NCTM – 2012), the Council of Chief State School Offices Interstate 
Teaching Assessment and Support Consortium (InTASC) Standards, and the Montana Professional 
Educator Preparation Program Standards (PEPPS). Upon licensure, graduates of the BSSEM will be 
certified to teach all levels of mathematics offered in Montana’s middle and high schools. Students 
enrolled in the BSSEM complete a core set of courses that include mathematics, cultural studies, 
education theory and practice, and various other general education courses. Early on and throughout the 
program, BSSEM students engage in school-based field experiences in which they observe and work in 
secondary mathematics classrooms, thus providing the candidates with authentic insights into the 
mathematics teaching profession. BSSEM courses are centered on cultural competence and integrate 
culturally competent instructional practices and content. A team of instructors including tribal elders, 
tribal mathematics professionals, and SKC faculty collaborate in designing and teaching the BSSEM 
courses. Graduates will have a solid grounding in Western and Native mathematics content and 
perspectives as well as knowledge of how to use effective instructional methods for supporting diverse 
mathematics learners. 
 
The BSSEM program is accredited by the Northwest Commission on Colleges and Universities 
(NWCCU) and Montana Board of Public Education (MBPE). Its design reflects the conceptual 
framework and guiding principles and beliefs of the SKC Teacher Education Programs (TEP) as well as 
program outcomes based on the InTASC Standards which in turn align with both the Montana PEPPS 
and the NCTM – 2012 Standards for Secondary Mathematics Teacher Preparation. The program’s 
intended outcomes are described below. 
 
What’s Special About this Program? 
In addition to being the only secondary mathematics education degree program offered at a tribal 
college, SKC’s Bachelor of Science in Secondary Education – Mathematics (BSSEM), the program 
has other unique features. 
 
Students in SKC’s BSSEM program take three different Teaching Secondary Mathematics “methods” 
courses. It is in these courses that students get the opportunity to examine multiple ways to teach 
mathematics to better serve diverse student populations. Each of these courses includes field 
experiences which allow students to work with current secondary math teachers. During these 
experiences, BSSEM students will observe, plan with, and teach with “real” teachers of mathematics to 
“real” students. 
 
Additionally, BSSEM students get the opportunity to team-teach developmental mathematics courses 
with the SKC course instructor as an instructional intern. Students have the opportunity to plan and 
teach secondary math content under the direct mentoring of the course instructor.  
 
Through these four field-experience courses, SKC students have more opportunities to develop and 
hone their teaching practices and skills than in most other secondary mathematics education 
preparation programs. All of this in an environment where student numbers are small enough for lots 
of individualized instruction. 
 
Besides the unique course offerings, all secondary mathematics education students are encouraged to 
participate as paid tutors through various on-campus programs. So you not only get the chance to 
practice teaching, but you actually can earn money to help pay for college. 



 

57 

  
 

Program Outcomes and Assessment 
 
Upon completion of the BSSEM, the graduate will possess the following knowledge, skills and 
dispositions appropriate for secondary mathematics teachers. Throughout the program you will be 
continually assessed on your progress achieving the outcomes and standards described as follows. 
 
Outcome 1: Learner Development 
The teacher understands how learners grow and develop, recognizing that patterns of learning and 
development vary individually within and across the cognitive, linguistic, social, emotional, and physical 
areas, and designs and implements developmentally appropriate and challenging learning experiences.
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Outcome 2: Learning Differences 
The teacher uses understanding of individual differences and diverse cultures and communities to ensure 
inclusive learning environments that enable each learner to meet high standards. 
 
Outcome 3: Learning Environments 
The teacher works with others to create environments that support individual and collaborative learning, 
and that encourage positive social interaction, active engagement in learning, and self- motivation. 
 
Outcome 4: Content Knowledge 
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or 
she teaches and creates learning experiences that make these aspects of the discipline accessible and 
meaningful for learners to assure mastery of the content. 
 
Outcome 5: Application of Content 
The teacher understands how to connect concepts and use differing perspectives to engage learners in 
critical thinking, creativity, and collaborative problem solving related to authentic local and global 
issues. 
 
Outcome 6: Assessment 
The teacher understands and uses multiple methods of assessment to engage learners in their own 
growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
 
Outcome 7: Planning for Instruction 
The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing 
upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as 
knowledge of learners and the community context. 
 
Outcome 8: Instructional Strategies 
The teacher understands and uses a variety of instructional strategies to encourage learners to develop 
deep understanding of content areas and their connections, and to build skills to apply knowledge in 
meaningful ways. 
 
Outcome 9: Professional Learning and Ethical Practice 
The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her  
practice,  particularly  the  effects  of  his/her  choices  and  actions  on  others  (learners, families, other 
professionals, and the community), and adapts practice to meet the needs of each learner. 
 
Outcome 10: Leadership and Collaboration 
The teacher seeks appropriate leadership roles and opportunities to take responsibility for student 
learning, to collaborate with learners, families, colleagues, other school professionals, and community 
members to ensure learner growth, and to advance the profession. 
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 In addition to being the only secondary mathematics education degree program offered at a tribal college, 
SKC’s Bachelor of Science in Secondary Education – Mathematics (BSSEM), the program has other unique 
features. 
 
Students in SKC’s BSSEM program take three different Teaching Secondary Mathematics “methods” courses. It is 
in these courses that students get the opportunity to examine multiple ways to teach mathematics to better serve 
diverse student populations. Each of these courses includes field experiences which allow students to work with 
current secondary math teachers. During these experiences, BSSEM students will observe, plan with, and teach 
with “real” teachers of mathematics to “real” students. 
 
Additionally BSSEM students get the opportunity to team-teach developmental mathematics courses with the SKC 
course instructor as an instructional intern. Students have the opportunity to plan and teach secondary math content 
under the direct mentoring of the course instructor.  
 
Through these four field-experience courses, SKC students have more opportunities to develop and hone their 
teaching practices and skills than in most other secondary mathematics education preparation programs. All of this 
in an environment where student numbers are small enough for lots of individualized instruction. 
 
Besides the unique course offerings, all secondary mathematics education students are encouraged to participate as 
paid tutors through various on-campus programs. So you not only get the chance to practice teaching, but you 
actually can earn money to help pay for college. 
 
Application and Admission to the BSSEM 
Teaching is a complex profession and requires dedication on the part of students who intend to become a teacher. 
The preparation of a teacher candidate to be an effective teacher is multi-faceted, requiring the assimilation of a wide 
range of knowledge, skills, and dispositions. Successful teachers must possess deep knowledge of learning theory 
and the content they will teach, proficiency in the effective use of an array of instructional methods and strategies, 
understanding of human development and psychology and their influence on learning and the classroom environment, 
and the appropriate character and dispositions of a professional educator. The SKC Teacher Education Program 
(TEP) is designed to enable teacher candidates to develop proficiency in all of these areas. The following paragraphs 
describe the application and progression of a teacher candidate through the TEP. 
Steps in the Application Process 

The Bachelor of Science in Secondary Education – Mathematics (BSSEM) is a part of the TEP and, ideally, students 
should apply for admission to the BSSEM during the first or second quarter of their sophomore year, however later 
application is allowed. The application packet, criteria, and process for admission to the BSSEM program are 
described below.  

See Appendix B for the Application for Admission to the BSSEM Program. 
 

 
 

Letter of Application 
Each potential BSSEM student must complete is a letter of application to the head of the BSSEM program. In this 
letter the student should indicate their desire to be considered for acceptance to SKC’s TEP. Additionally, it should 
state why the applicant wants to become a teacher in general, a secondary mathematics teacher specifically, what 
personal qualifications the applicant feels will make him/her a quality educator, and what impact they see 
themselves potentially having on future students. 
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Transcripts  

Potential BSSEM students must provide evidence that they meet the minimum math content and credit completion 
requirements of the program. Completion of at least 60 quarter or 40 semester college credits that are part of the 
BSSEM course program are required before students are eligible for formal admission into the program. These 
must include the mathematics content courses typically required in the first two years of SKC’s Associate of 
Science in Mathematical Sciences (ASMS) degree. These courses can be found in the SKC Course Catalog. The 
overall GPA for these 60 quarter/40semester credits must be at least 2.5 with no single course grade below 2.0. 
Substitutions and transfers must be verified and accepted by the Salish Kootenai College Registrar.  
The official transcripts containing all college course work completed serves as evidence the applicant has met the 
minimum academic requirements for admission. 
After acceptance to the program, the candidate must meet with the BSSEM program chair/adviser, for a review 
of your transcripts. At this meeting you will work with the adviser to determine the BSSEM relevant credits already 
completed and devise a plan for completion of the rest of the BSSEM program.  

Background Check 
All students pursuing a BSSEM degree at SKC are required to submit a federal, state, and Child Protective Services 
(CPS) background check prior to taking any education course in which school visitation is a component.  
As part of the application packet the potential candidate is to supply confirmation that the required background 
check is in place and current (no more than 2 years old).  
Background checks are required by many of the schools and districts where candidates will complete their BSSEM 
field coursework. Further, the Montana Office of Public Instruction requires a background check from every 
applicant before it will issue an individual teacher license. Information regarding the background check 
requirements and submission process is the same for all SKC Teacher Education Programs (see detailed info in 
other program sections). 

 
 

 
 

Expectations for Professional Dispositions 
BSSEM students are required to adhere to all of the provisions of the SKC Student Handbook and the SKC 
Secondary Education Student Handbook during their participation in the BSSEM program. BSSEM students are 
expected to exhibit behavior appropriate for a person pursuing a career as a professional educator.  

As such, students are required to read, sign, and adhere to the expectations laid out in the SKC Division of 
Education’s document titled “Expectations for Professional Dispositions”. A signed copy of this document should 
be included in the application packet. See Appendix  
Violation of the stated policies and expectations delineated in the previously named documents may result in a 
student’s suspension, remediation, and/or termination from the SKC BSSEM program. Program and college 
personnel are available to help any student requiring assistance. Appropriate college personnel may suggest 
counseling or other assistance as deemed necessary. Problems affecting a student’s ability to perform the functions 
of a professional teacher may delay or terminate her/his progression through the BSSEM program. Students should 
submit a signed “Expectations for Professional Dispositions” form with the BSSEM application.  

Submitting the BSSEM Application Packet 
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 Once all of the required materials for application are prepared, please submit the completed packet to: 

Dr. Terry Souhrada  
SKC-BSSEM Program Director 
P.O. Box 70 
Pablo, MT 59855-0070 

  
The BSSEM director will review applications with input from other members of the SKC Division of Education 
as deemed necessary. Individual notification of acceptance or non-acceptance into the BSSEM Program will be 
made within two weeks of the application submission. Incomplete applications will not be considered. The 
decision may be appealed to the dean of the Division of Education within two weeks after the student receives 
notification of the BSSEM director’s decision. 
 

 
 

 
 

 
 

 
 

 
 

Application Packet Check List 
The completed items listed below make up the SKC BSSEM/TEP Application packet. Failure to include all items 
listed will result in an incomplete application and will not be considered. 
 
☐ Letter of Application 

☐ Official Transcripts 

☐ Background Check Verification 

☐ Transition to Professional Teaching Seminar Attendance Verification 

☐ Signed copy of the Expectations for Professional Dispositions 

☐ Evidence of successful completion of the TEP I Portfolio Review and Interview process 

☐ Application packet submitted to: 

Dr. Terry Souhrada  
SKC-BSSEM Program Director 
P.O. Box 70 
Pablo, MT 59855-0070 
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Program Requirements 

 
All of SKC’s teacher education programs employ innovative curricula that are based on social constructivist views 
of teaching and learning. Education and Mathematics faculty, with input and advice from tribal elders and 
professionals, the BSSEM Advisory Board, the BSSEM Steering Committee, and middle and high school mentor 
teachers and administrators, work together to carefully design and monitor the BSSEM program. SKC’s BSSEM 
program holds high expectations for candidates as evidenced by the program requirements.  
 
Refer to your SKC catalog for the most updated listing of courses and their sequence for the BSSEM Program. 

 

 
 

BSSEM Teacher Education Program (TEP)  
Portfolio Assessment System 

 
The TEP Portfolio: A Continuous Assessment of Candidate Progress 
SKC teacher preparation programs are designed as an interactive learning process involving field experiences, close 
interactions with the Education and Mathematics faculty and field teachers, and the development of the student’s 
professional teaching portfolio.  

An educational portfolio is a collection of artifacts, reflections and other forms of evidence that document your 
accomplishments as a developing teacher as you complete the BSSEM. It highlights your progressing proficiency in 
the teaching field and showcases your distinguished work. The educational portfolio is designed to provide evidence 
of your pedagogical skills and content knowledge as an accomplished preservice teacher, as well as the verbal and 
written communication skills that are critical to teaching and learning. In alignment with the SKC conceptual 
framework, the TEP portfolio process allows you to organize and demonstrate knowledge, skills, and dispositions 
associated with teaching within a social constructivist framework. The portfolio provides you with the opportunity 
to assess your own learning throughout your progression through the BSSEM. 

Compilation of the portfolio is a continuous, performance-based process completed in three stages. It is an important 
assessment tool used continuously throughout the teacher candidates’ progression through the BSSEM for evaluating 
candidates’ strengths and weaknesses in meeting the InTASC Principles. Selected artifacts serve as evidence of 
accomplishment that candidates include in their portfolio to highlight their performance and proficiency as a 
developing teacher. Choice of artifacts is a mixed process: Some items are required, others are chosen by the teacher 
candidate to fulfill guidelines provided by the BSSEM.  

In each case these artifacts are to reflect the essential teacher competencies such as planning instruction based on 
deep knowledge of subject matter and how students learn. They should illustrate how you plan to use and have used 
a variety of instructional strategies and technologies to encourage student development of critical thinking and 
problem solving skills. The artifacts should also reflect the creation of a learning environment that encourages active, 
engaged learning, positive interaction, and self-motivation for all students. 

The Three Stages of the TEP Portfolio 

The TEP Portfolio process begins with a successful TEP interview in Stage I of the portfolio and culminates with 
a final interview and presentation of the Stage III portfolio after the completion of student teaching. The portfolio 
requirements reflect the InTASC Standards, the Montana PEPPS, and the NCTM – 2012 Standards for Secondary 
Mathematics Teacher Preparation. A more complete explanation of the three stages of the BSSEM portfolio 
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 follows. In the appendix to this handbook is a detailed description of the portfolio requirements for each of 

these three stages. 

Stage I 
Stage I begins with the student enrollment as a BSSEM major and is formally presented in EDUC 203 - 
Foundations of Education. You will be introduced to the portfolio and its process and will begin generating 
and collecting items (artifacts) for Stage I of the portfolio. Near the end of Stage I of the TEP, when you apply 
for acceptance to BSSEM program officially and after completing the general and portfolio compilation 
requirements, you present the portfolio during an interview with faculty members. The program faculty and 
Department Head assess and sign off on the portfolio based on this interview. This typically happens at the end 
of the sophomore year, most often concurrently with the completion of EDUC 203. 

Stage II 
Throughout Stage II of the process, students add artifacts from required upper division mathematics and 
education coursework. Stage II also includes a variety of field experiences. These artifacts are to benchmark 
your progress in preparation for student teaching. Near the end of Stage II, your progress is assessed by an 
education faculty advisor. As part of this assessment you present your portfolio to the program faculty for 
review which includes an updated official transcript. The program faculty and the Department Head will assess 
and sign off on the portfolio, indicating whether or not you are ready to be admitted to student teaching. 

Stage III 
The final phase of the TEP, Stage III, occurs during the final quarter in the BSSEM program. This final stage 
is closely linked to student teaching and the capstone course known as EDUC 495 - Reflective Practice and 
Research in Education. At the end of Stage III you will present your portfolio for review and final evaluation 
during EDUC 495. 

Your completed portfolio can serve as a powerful tool when you begin applying for your first full time teaching 
position. So following the completion of Stage III and student teaching, you may wish to reorganize your 
portfolio to showcase your strengths and accomplishments in preparation for applying for teaching positions. 

Value of the TEP Portfolio 
The value of an educational portfolio is multidimensional. It serves as an important indicator of student preparation 
for the field of education, not only to the teacher candidate, but also evaluators and the teacher education program 
itself. 
Value to the Teacher Candidate 

For the teacher candidate the TEP Portfolio process: 
• provides a means for teacher candidates to continuously self-evaluate their status as developing secondary 

teachers and to use these insights to improve their skills and performance; 
• serves as a way for teacher candidates to be sure that the InTASC Principles are met by allowing them to 

record goals, maintain a reflective narrative that assesses their progress toward meeting those goals, and 
identify strategies that will assist them in improving their teaching experiences; 

• provides a forum for teacher candidates to track their learning experiences and accomplishments over time; 
• serves as valuable documentation of their competency as an educator that can be presented to employers 

during job interviews. 
Value to Evaluators (Professors, Classroom and College Supervisors) 

For the evaluators the TEP Portfolio process: 
• provides authentic, performance-based artifacts that enable assessment of teacher candidates’ preparation 

as educators 
• provides evidence of specific areas of strength and weakness in teacher candidates and in the program 

design and implementation 



 

Promoting Diversity and Excellence in Education 

64 
• provides formative feedback of teacher candidates’ development that can serve as guidance for 

supervising classroom and college instructors in improving teacher candidates’ growth. 
Value to the Teacher Education Program 

For the Teacher Education Program the TEP Portfolio process: 
• creates ongoing opportunities for the formative assessment of the effectiveness of the BSSEM and TEP and 

the quality of its teacher candidates; 
• provides frequent and critical feedback on the BSSEM’s success in meeting its program outcomes that can 

be used to guide future decisions about the program’s design; 
• serves as a summative evaluation of the BSSEM program’s progress and success in meeting the guiding 

standards; 
• serves as a summative evaluation of the BSSEM program’s success in meeting the needs of its students and 

the field of mathematics education. 
 
 

Secondary Mathematics Education – TEP Portfolio Course/Artifact (Indicator) Chart 
Course 
Name 

TEP I Artifact 
(Indicator*) 

TEP II Artifact 
(Indicator*) 

TEP III Artifact 
(Indicator*) 

EDUC 203 

RWA InTASC Principle 1 
(strengths related to principle) 
RWA InTASC Principle 2 
(strengths related to principle) 
Exper. w/Diversity Packet (4 examples) 
(Indicator 2(j)) 
RWA InTASC Principle 4 
(strengths related to principle) 
Samples** - MATH 110-111 & MATH 201 
Indicator 4(j) 
RWA InTASC Principle 9 
(strengths related to principle) 
Panel Reflection 
Indicator 9(j) 
RWA InTASC Principle 10 
(strengths related to principle) 

  

EDUC 210 
Math Teaching Philosophy  
(Indicator 1(d)) 
Math Teaching Philosophy 
Indicator 9(n) 

RWA InTASC Principle 3 
(strengths related to principle) 
Lesson Plan including IEFA 
Indicator 3(c) 
Reflect-self-select Instruct. Plan & 
indicator 
Indicator 4(n) – (or from EDUC 397 or 398) 

 

EDUC 212  
Reflect on Struggling Student Analysis/ 
Plan/Reassessment and Summary 
Indicator(s) 6(g), 6(j), 6(r) 

 

EDUC 221 Community Service Project Photo Essay  
Indicator 10(n)   

EDUC 235 
Collaborative Final Project  
(Indicator 1(g)) 
Indian Ed. for All (IEFA) Resource Sum. 
Indicator 2(k) 

  

EDUC 240 Observation – Child Develop. Summary  
(Indicator 1(e))    

EDUC 307  
RWA InTASC Principle 5 
(strengths related to principle) 
RWA InTASC Principle 7 
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Course 
Name 

TEP I Artifact 
(Indicator*) 

TEP II Artifact 
(Indicator*) 

TEP III Artifact 
(Indicator*) 

(strengths related to principle) 
RWA InTASC Principle 8 
(strengths related to principle) 
Assessment folder 
Indicator 6(j) 
Math. Lesson Plan Using Res.-Based Strat. 
Indicator 7(a), 7(k 

EDUC 308  

Lesson Plan Using Technology 
Indicator 3(m) 
Lesson Plan w/Technology 
Indicator 5(l) 
Lesson/Unit Plan Utilizing Tech. Project  
Indicator 8(o), 8(r) 
Tech. Project (include Weekly Planner) 
Indicator 10(g) 

 

EDUC 311  

Res. Paper & Unit Plan on MT Ind. Tribe 
Indicator 4(m) 
Self Assessment 
Indicator 9(e) 

 

EDUC 312  Reflect. exper. w/stud. w/special abilities 
Indicator 2(b)   

EDUC 313  Classroom Management Plan 
Indicator 3(j), 3(n)  

EDUC 337  

Differentiated Lesson Plan 
Indicator 2(h) 
Differentiated Lesson Plan 
Indicator 7(b) 
Self Assessment and Analysis 
Indicator 9(g 

 

EDUC 342  Authentic Literacy Lesson Plan 
Indicator 5(h)  

EDUC 397  

Parent Letter “How Is Math Different.”  
Indicator 1(c) 
Reflect on Intrdis. Unit w/IEFA & 
indicator 
Indicator 1(i) – (or from EDUC 398) 
Reflect on Int Unit Plan w/IEFA & 
indicator  
Indicator 3(p) 
Reflect-self-select Instruct. Plan & 
indicator 
Indicator 4(n) – (or from EDUC 210 or 398) 
Reflect on Intrdis. Unt w/IEFA & 
indicators 
Indicators 5(a), 5(j) 
Reflect on Intrdis. Unt w/IEFA & 
indicators 
Indicator 6(b) 
Reflect on Intrdis. Unt w/IEFA & 
indicators 
Indicator 7(o) 
Reflect on Intrdis. Unt w/IEFA & 
indicators 
Indicator 8(f), 8(i) 
Letter to Parents “How Math Is Different”  
Indicator 10(d) 

 

EDUC 398  

Reflect on PLC participation and indicator  
Indicator 1(c) 
Reflect on changes in Ed. Philosophy from 
EDUC 210 to EDUC 397 to EDUC 398 
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Course 
Name 

TEP I Artifact 
(Indicator*) 

TEP II Artifact 
(Indicator*) 

TEP III Artifact 
(Indicator*) 

Indicator 1(d) 
Reflect on Unit Plan w/IEFA and indicator  
Indicator 1(i) – (or from EDUC 397) 
Reflect on Unit Plan w/IEFA and 
indicators 
Indicators 4(k), 4(m) 
Reflect-self-select Instruct. Plan & 
indicator 
Indicator 4(n) – (or from EDUC 210 or 397) 
Reflect on Strug. Stud. Plan and indicators 
Indicator(s) 6(g), 6(j), 6(r) 
Reflect on Unit Plan w/IEFA and 
indicators 
Indicators 7(n), 7(o) 
Reflect on Unit Plan w/IEFA and 
indicators 
Indicator 8(f) 8(i) 

EDUC 495   

RWA InTASC Principle 1 Addendum 
(reflect how Stud. Teach. impacts undrstnd) 
RWA InTASC Principle 2 Addendum 
(reflect how Stud. Teach. impacts undrstnd) 
RWA InTASC Principle 3 Addendum 
(reflect how Stud. Teach. impacts undrstnd) 
RWA InTASC Principle 4 Addendum 
(reflect how Stud. Teach. impacts undrstnd) 
RWA InTASC Principle 5 Addendum 
(reflect how Stud. Teach. impacts undrstnd) 
RWA InTASC Principle 6 Addendum 
(reflect how Stud. Teach. impacts undrstnd)  
RWA InTASC Principle 7 Addendum 
(reflect how Stud. Teach. impacts undrstnd)  
RWA InTASC Principle 8 Addendum 
(reflect how Stud. Teach. impacts undrstnd) 
RWA InTASC Principle 9 Addendum 
(reflect how Stud. Teach. impacts undrstnd) 
RWA InTASC Principle 10 Addendum 
(reflect how Stud. Teach. impacts undrstnd) 
Reflect on Ed. Phil. after Stud. Teach. & 
ind. 
Indicator 1(b) & 1 (d) 
Reflect on expers. w/stud. w/spec. abil. 
Indicator 2(b) 
Artifact showing integ. of tech. & instruct. 
Indicator 3(g), 3(k) 
Updated Classroom Management Plan 
Indicator 3(g), 3(k) 
MACK- Assess of content knowledge from 
student teaching. 
Indicator 4(a), 4(b), 4(r) 
Artifact showing stud. opp. for crit. think., 
creativity, and collab. problem solving 
Indicator 5(d), 5(f), 5(m) 
Updated Assess. Port. from stud. teach.  
Indicator 6(k),6(t) 
Artifact representing assess-based instruct.  
Indicator 7(d), 7(l), 7(q) 
Reflect on self-selected lesson/unit shows 
variety of instruct. approach & indicators. 
Indicator  8(a), 8(g), 8(h), 8(k), 8(p) 
Action Research Project 
Indicator 9(c) 
Introductory letter sent to families during 
Student Teaching 
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Course 
Name 

TEP I Artifact 
(Indicator*) 

TEP II Artifact 
(Indicator*) 

TEP III Artifact 
(Indicator*) 

Indicator 10(d) 
Action Research Project 
Indicator 10(h) 

MATH 110 Samples** - MATH 110- 
Indicator 4(j) 

  

MATH 111 Samples** - MATH 111  
Indicator 4(j) 

  

MATH 201 Samples** - MATH 201 
Indicator 4(j) 

 
 

MATH 241  Reflect on Stats Project** and indicators 
Indicator(s) 5(j), 5(m)  

MATH 350  

RWA InTASC Principle 5 
(strengths related to principle) 
Mathematical Modeling Project**  
Indicator 4(p) 
Reflect on Math. Mod. Proj. and indicators 
Indicator(s) 5(d), 5(j) 
 

 

MATH 410  Comparative Paper-Var. Geom. Perspect. 
Indicator 4(p)  

MATH 420  Reflect on Capstone Paper and indicator  
Indicator 4(o)  

 
 
Associate of Science in Mathematical Sciences Program Assessment Plan 
The table below indicates the proposed assessment plan for the Associate of Science in Mathematical Sciences (ASMS) degree program. 
Indicated are the program outcomes, courses in which those outcomes are met, the assessment instrument used to measure each outcome, 
and the expected level of achievement for student success.  

These assessment instruments and expected level of achievement are also incorporated into the assessment plan for the Bachelor of 
Science in Secondary Education – Mathematics (BSSEM) degree program within that programs Teacher Evaluation Portfolio assessment. 

 

 

 
Assessment Levels of Proficiency 

Outcome Courses 
Addr. 

Assessment Tool Expect. Achieve. 
Level  

(1) understand the role of 
mathematics in western 
and Native societies past, 
present, and future 

MATH 110 
Calculus I 

MATH 112 
Calculus III 

pre-assess of role of math – three reflective 
essays 

post-assess of role of math – reflective essay 

9 out of 12 pts. (75%) or 
higher 

4 out of 5 pts. (80%) or higher 

(2) model and analyze real-
world phenomena 
mathematically 

MATH 110  
Calculus I 

MATH 223 
Linear Algebra  

MATH 241 
Statistics 

*MATH 350 
  Math Modeling  

three group application projects 
 

course application project 
 

midterm and final exams 
 

midterm and final exams 

10.5 out of 15 (70%) or higher 
 

11 out of 15 (73%) or higher 
 

70% or higher average 
 

70% or higher average 

(3) communicate 
mathematical ideas 
logically and to a wide 

MATH 110 
Calculus I 

art project (both) 
 

6 out of 8 (75%) or higher 
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variety of audiences both 
written and oral MATH 201 

Intro to Abstract 

MATH 241 
Statistics 

*MATH 350 
  Math Modeling 

*MATH 410 
  Geometry  

proof presentations 
 

end of quarter project (product analysis) – both 
oral & written 

three applied modeling projects (written) 
 

comparative paper on the various geometric 
perspectives  

proficient rubric rating (2) on 
a rubric scale 0 – 3. 

75% or higher (points vary) 
 

18 out of 24 (75%) or higher 
 

proficient rubric rating (2) on 
a rubric scale 0 – 3. 

(4) think critically and 
problem solve using 
mathematical ideas 

MATH 112 
Calculus III 

MATH 201 
Intro to Abstract 

final exam 
 

finite systems/abstract algebra group analysis 

11 out of 15 (73%) or higher 
 

proficient rubric rating (2) on 
a rubric scale 0 – 3. 

(5) demonstrate 
understanding of 
essential concepts of 
mathematics and their 
interconnectedness 

MATH 110 
Calculus I 

MATH 223 
Linear Algebra 

MATH 235 
Mult. Calculus 

*MATH 410 
  Geometry  

final exam 
 

midterm and final exams 
 

midterm and final exams 
 

comparative paper on the various geometric 
perspectives  

15 out of 20 (75%) or higher 
 

70% or higher average 
 

70% or higher average 
 

proficient rubric rating (2) on 
a rubric scale 0 – 3. 

(6) access and solve 
quantitative problems 
using appropriate 
mathematical tools 

MATH 111 
Calculus II 

*MATH 350 
  Math Modeling 

six programming assignments 
 

three applied modeling projects (written) 

13 out of 18 (72%) or higher 
 

18 out of 24 (75%) or higher 

*NOTE: These mathematics courses are not currently part of the AS program, but are part of the BS program. As such are included 
in the mathematics department assessment and evaluation. 

 
 
 
Transition to Professional Teaching Seminar (TPT) 

 

This seminar is a requirement for applying for official acceptance to SKC’s Teacher Education Program (TEP). It 
is offered each year and is typically taken just prior to the beginning of the third (junior) year of coursework, 
which marks the formal beginning of the TEP process. The SKC Education Department has established the 
Transition to Professional Teaching Seminar with the goal of providing candidates with the strategies and tools 
they need to successfully interact with peers, professional educators, and community members. One of the most 
important attributes of quality teacher preparation is the development of positive, professional dispositions. 
Educators and candidates must understand the subtleties of professional demeanor, effective conflict resolution, 
respectful practice, and professional presentation. 

 
The TPT Seminar introduces four areas, or standards, for professional disposition, which are built on SKC’s 
“4 Cs”: 

 
1. Culture and Diversity 
2. Communication Skills 
3. Critical Thinking and Problem Solving 
4. Citizenship and Community Involvement 
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 Field Experiences/Clinical Practice and Student Teaching 
Salish Kootenai College Education Division collaborates with the seven public school districts located on the 
Flathead Reservation, Two Eagle River School (an alternative Bureau of Indian Affairs school housing grades 7-12), 
the Lake County Superintendent, and the Confederated Salish & Kootenai Tribal Education Department in designing 
the overall Secondary Mathematics Education curriculum. As part of the design, field experiences and student 
teaching are program requirements in the program. The school district personnel, including administrators and 
supervising teachers, assist in the implementation and evaluation of student clinical experiences, with the goal of 
teacher candidate development. They assist in the assessment of the teacher candidates’ content and pedagogical 
knowledge, skills, and dispositions necessary to help all students learn.  

 

Field experiences occur throughout the BSSEM degree program as part of numerous required courses, to enable 
BSSEM students to gain a wide variety of experiences that contribute to their knowledge of secondary mathematics 
teaching. Student teaching is the capstone of these student field experiences. It allows students to undertake the duties 
of a full time teacher under the supervision of mentor/cooperating teachers, school administrators, college 
supervisors, and program heads. 

Field Experiences 
Field experiences, sometimes called practicum (plural – practica), are student experiences in secondary schools. 
These experiences allow BSSEM students to observe, assist, and sometimes teach on a limited basis, in classrooms 
under the supervision of experienced teachers. Such experiences also involve a wide array of other opportunities 
besides those found in typical grades 5-12 classrooms. Candidates are encouraged to experience diverse settings such 
as Nkwusm (Salish Language Immersion Institute), Two Eagle River School, school board meetings, faculty events, 
trainings and professional development opportunities, preschools, high schools, special education settings, and other 
educational environments. 

Field experiences give BSSEM students a window into the world of teaching and expose them to a variety of 
settings to allow them to gain a broad perspective of teaching. They begin early in the students’ course of study, 
generally in their sophomore year when they enroll in EDUC 178 or EDUC 210, and continue throughout their 
years of coursework in the BSSEM program. Field experiences often have required assignments such as reflective 
journals and/or demonstration lessons that are taught by the students in a field placement classroom. The BSSEM 
degree program requires 530 hours of field experiences (including student teaching) that occur in the courses 
shown below: 
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Field 

Experience 
Course 
Number 

Required 
Hours of 

Field 
Experience 

 
 
Activities Required 

 
How assessed 

and/or 
documented 

 
Program 
Outcomes 
addressed 

Total 
School 

Contact 
Hours 

Pre TEP Field Hours 

EDUC 178 20 Observe, reflect 

EDUC 178 
Observation forms 
and reflective 
essays 

 

70 hours 
EDUC 240 10 Observe, reflect 

EDUC 240 
Observation forms 
and reflective 
essays 

 

EDUC 220 30 Develop/implement 
service project 

Project summary 
and presentation  

EDUC 210 10 Observe, reflect, 
assist 

EDUC 210 
Observation form 
and reflective 
essays 

 

TEP Field Hours 

EDUC 306 10 Observe, evaluate, 
analyze, reflect 

EDUC 306 
Observation form 
and reflective 
essays 

 

80 hours 
EDUC 312 10 Observe, analyze, 

reflect, teach 

EDUC 312 
Diversity 
Observation Form 

 

NEW ED 276 
EDUC 343 
EDUC 397 
EDUC 398 
EDUC 399 

10 
10 
10 
10 
20 

Observe, reflect, 
assist, teach lessons 

Methods Field 
Experience 
Evaluation Form 

 

Student Teaching Hours 

NEW Research 
Course 20 

Observe, establish 
research question, 

begin action research 
   

EDUC 491 360 (45 
days) 

Observe, assist with 
teaching lessons and 
units, independent 
teaching, reflection, 
analysis, work on 
research project 

Multiple portfolio 
artifacts, teacher 
evaluations (2), 
college supervisor 
evaluations (3) 

All 
Student 

Teaching 
380 

Total BSSEM Field Hours 530 
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 Student Teaching in the BSSEM Program 
Student teaching is characterized by collaboration, accountability, and a variety of authentic experiences associated 
with professional teaching and learning. Before entering the student teaching experience, teacher candidates meet 
with the BSSEM Field Experience Director to discuss expectations and requirements for the experience and to 
determine their preferred student teaching setting. At that time the teacher candidates also receive a set of student 
teaching materials including a background check verification and a copy of the BSSEM Student Teaching Handbook. 
The handbook contains all forms and assessment rubrics required during student teaching, as well as general 
information on clinical protocols and a recommended sequence of activities with suggested timeline. Typically, 
teacher candidates complete the student teaching application process by the first week of the quarter preceding the 
student teaching experience. Student teaching requires a total of 45 days, with a minimum of eight hours per day. 
During the student teaching experience, candidates are required to design and conduct an Action Research project. 
The project culminates with a presentation to other students and Education faculty and is included in their Stage III 
TEP portfolio. 

Overview of the Student Teaching Experience 
Student teaching is a 360-hour carefully mentored teaching experience in an accredited 5-12 mathematics 
classroom school setting. The typical student teaching experience lasts an entire quarter (ten weeks) of fulltime 
status (8 hours per day in a 5-day school week, or 10 hours per day in a 4-day week if the placement school 
follows this schedule). Student teachers seeking a Montana Class 2 Teaching License in Secondary 
Mathematics are required to complete a full time student teaching experience arranged and assessed by a state-
approved teacher preparation program. 

In most cases, candidates begin the first days of the student teaching experience observing their supervising 
teacher’s instruction, becoming familiar with the daily operation of the school and classroom and getting 
acquainted with students. As a student teacher is ready, teaching responsibilities are gradually increased. 
Although student teaching is individualized for each student teacher, it is expected that a student teacher will 
plan, teach, and assess student learning during much of the student teaching time frame. Both the 
cooperating/mentor teacher and college supervisor provide regular feedback to the student teacher.  

Performance in student teaching is formally evaluated by both the cooperating/mentor teacher and college 
supervisor a minimum of three times, typically at the start, middle, and end of a student teaching placement. 
To successfully complete the student teaching experience, a student teacher must complete all student teaching 
assignments and requirements in a satisfactory manner. Student teaching in SKC’s Teacher Education Program 
is assessed with a traditional letter grade. Student teachers must attain a minimum grade of “B” to pass student 
teaching. Further, they must receive no less than a 3 on each of the InTASC standards on the student teaching 
evaluation form. 

 

A Philosophy for Student Teaching 
The TEP faculty is committed to creating a community of teachers who are competent in their subject matter, 
pedagogical knowledge, and teaching skills. By developing their professional knowledge base and researching 
and reflecting on the connection between theory and experience, candidates realize that pedagogical decisions 
made by educators hold implications. These implications extend well beyond traditional educational goals of 
individual student achievement. It is necessary for preservice teachers to understand and accept their role in 
creating a community that recognizes and appreciates diversity and cultural understanding. Preservice teachers 
must also understand their role in a community where development of the content knowledge, skills, and 
dispositions needed to think critically, involve families, communicate effectively, and engage in responsible 
decision making is important within its individual members.  
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Goals of Student Teaching 
The goal of the student teaching experience is to prepare teachers who are competent in their subject matter, 
pedagogical knowledge and teaching dispositions. A planned, carefully supervised and mentored student 
teaching experience enables the student teacher to grow professionally as they seek certification and licensure 
with the state of Montana. The experience aims to foster the student teacher’s growth and development as a 
beginning teacher. Collaboration and collegiality between the cooperating/mentor teacher, college supervisor, 
and student teacher are critical to a successful student teaching experience. Although the schedule for  
increasing teaching responsibilities during student teaching is individualized for each student teacher, it is 
expected that a student teacher will plan, teach, and assess student learning during a substantial portion of the 
student teaching experience.  

TEP in its is a collaborative effort between SKC and appropriate educational settings. The TEP student teaching 
experience is the final, and one of the key phases, of the TEP. This experience offers extensive opportunities 
for pre-professionals to broaden their knowledge base and refine and apply skills under the guidance of 
practicing 5-12 educators.  

Student teaching opportunities are available in a wide variety of settings, depending on a candidate’s teaching 
fields and qualifications. Settings can include grades 5-12 mathematics classroom settings in:  

• small, rural public schools 
• private schools if properly accredited 
• alternative settings, if they meet program and accreditation requirements. 

Student Teaching Requirements 

Teaching candidates seeking student teaching placement must adhere to the following Student Teaching 
Requirements: 

• Candidates, their family, or friends should not approach school personnel about student teaching 
placements. Doing so may jeopardize your student teaching placement as well as others in SKC’s 
education programs. Student teaching placements are coordinated by the BSSEM Field Experience 
Director exclusively. 

• Student teaching should be the last requirement addressed before degree completion. All other 
coursework, with the exception of EDUC 495 must be complete. 

• All catalog and program requirements must be met  prior to student teaching.  
• A meeting with the BSSEM Field Experience Director is required of all teacher candidates before 

placement will be attempted. At this meeting the student teaching paperwork, handbook, and expectations 
will be reviewed. The specific placement being sought will be discussed for its appropriateness and likely 
availability. 

Acceptance for placement is made by the school district. The basis of their decision is the information they 
have on the day they complete the acceptance form. Situational changes may occur between date of the school’s 
acceptance and the date student teaching begins. An acceptance form is NOT binding. Changes in personnel, 
candidate status, or a change in administration are just some of the reasons a placement could be changed or 
denied on short notice. If this occurs, the BSSEM Director of Field Experiences will work with the candidate 
to secure the next best placement available. Denial of student teaching placement requests may be appealed to 
the SKC Education Division.  

Placement Restrictions 
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 Unless written approval is received from the BSSEM Field Experiences Director for an exception, the 

following placement restrictions apply to all candidates.  

• Candidates may not request placement at a school or district where a relative is an administrator. 
• Candidates should not request placement in buildings where parents, or other close relatives are employed 

or where their children are enrolled.  
• Under no circumstances may a relative serve as a candidate's supervising teacher.  

• SKC does not guarantee placement requests. We work with the educational settings to secure the best 
placements possible.  As you are selecting possible requests, please keep in mind that you may have to 
travel farther than planned, or even move to another location to complete your assignment in the quarter 
you wish to student teach.  

Student Teaching Application Procedures 
Below you will find a list of items required for applying for Student Teaching.  

• Student Teaching Placement form 
• 1-2 page autobiography (3 copies)  

• Updated resume (3 copies)  
• Academic Data Sheet  (3 copies)  

• Meeting and interview with the SKC Director of Field Experiences 
• Completed background check on file 

• Current First Aid/CPR certification 
• Attendance at all Student Teaching meetings 

** Please note: Student Teaching assignments are made only by the BSSEM Director  

Faculty Review of Student Behavior, Student Appeals, and Grievances 
Candidates who have been admitted into teacher education programs must continue to meet all criteria that were 
required for admission throughout their course of study. Failure to maintain the standards of academic performance 
(including a 2.5 GPA) and/or failure to demonstrate skills, behavior, and dispositions specified by the teacher 
education program, including those outlined in the Education Division Expectations for Professional Dispositions 
may result in probationary status or dismissal from the program. Probationary status may include suspension of 
enrollment in teacher education courses. 
Status Recommendations/Decisions  
Individual faculty members who question the competency and/or behavior of a candidate related to any of the criteria 
for admission and retention or other relevant professional performance standards, as set forth by the Education 
Division including the Education Division Expectations for Professional Dispositions, must contact the Education 
Division Dean in writing within five (5) school days of the incident or reason for concern. If the Division Dean 
considers the concerns to be warranted, he/she will request a faculty review of the candidate's overall 
performance.  The candidate will be informed of the review, and have the opportunity to meet with program faculty.  
This meeting must occur within seven (7) school days after receiving notification of the review.  After a review of 
the information, the Division Dean may make a decision to recommend one of three (3) courses of action: 

1. The candidate will be allowed to continue in the program based on the decision that the candidate's 
performance is satisfactory or above.  

2. The candidate, due to poor or unsatisfactory performance, behavior, and/or disposition, will be assigned 
probationary status, which will result in the student being: 
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• provided an appropriate written plan of action for remediating and/or correcting the identified 

deficiencies, and 
• given a timeline for satisfactorily completing the plan.  

3. The candidate, due to failure to meet requirements of a prior plan of action for improvement or due to a 
serious act of unprofessional behavior or moral turpitude, will be dismissed from the teacher education 
program.  

No later than three (3) school days after a decision has been made, the candidate will be informed of the 
recommendation and of the options available.  

Probation Status and Appeals  
When a candidate is placed on probation, the advisor and/or the department chair, with program faculty input, 
will develop a plan of action (Professional Disposition Remediation Plan) that identifies : 

1. the area(s) of concern;  
2. a remediation or corrective plan;  
3. expectations for satisfactory performance;  
4. a monitoring process, and  
5. a timeline for each action and/or product. 

The candidate will be informed of the possible impact of the probationary status on the candidate's scheduling of 
student teaching, program completion, and related events. The Professional Disposition Remediation Plan 
(PDRP) will be written and a copy provided to the candidate and to the Academic Vice President within two (2) 
calendar weeks or ten (10) school days of the probationary decision, whichever is earliest. 

At the end of the probationary period that is specified in the PDRP faculty may recommend that the candidate's 
status be changed to satisfactorily completed, extended probationary (with an updated PDRP), or dismissed. 
When a candidate is recommended for dismissal from the teacher education, the Education Division Dean will 
notify the Academic Vice President and the candidate of the decision in writing within three (3) school days. 

Dismissal Status and Appeals  
The Dean and faculty of the Education Division strive at all times to apply appropriate criteria evenly, 
fairly, and in keeping with the best interest of the teacher candidate, the Teacher Education Program, and 
the College.  

In the event that a candidate believes the Teacher Education Program has made an improper decision, 
he/she should first appeal directly to the Academic Vice President in writing within five (5) school days. If 
the Vice President for Academic Affairs accepts the appeal, he/she may solicit advice about the matter 
from the Education Division Dean. The Vice President for Academic Affairs then creates a hearing 
committee consisting of faculty and administrators, and a hearing will be held to hear both sides of the 
case. The decision by the Vice President for Academic Affairs and this committee will be regarded as final. 

Student Grievances 
Salish Kootenai College is committed to building mutual respect among all constituents of the college community. 
This commitment includes students, faculty, staff, and administration alike. In all concerns about fair treatment, we 
seek to work together to understand and address those concerns without having to resort to formal grievance 
procedures. We recommend first talking with the individuals involved and working towards a mutually agreed 
upon solution. 

When that is not possible, we are at all levels committed to a fair and reasonable resolution of issues through a formal 
grievance process guided by the information and documentation provided in the process. The SKC Student Handbook 
contains the most recent procedures and policies regarding formal grievance procedures. A file of all formal student 
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 grievances will be kept in the Division of Education Office by the Administrative Assistant. For those 
students enrolled in the teacher education programs at SKC filing a grievance must: 

1. submit the grievance in writing;  
2. submitted the grievance within ten (10) schools days to the Education Division Dean;  
3. state how the grieved decision or action is unfair and harmful to the grievant and list the SKC policies or state 

or federal laws that have been violated, if known;  
4. name the respondent parties, the person(s) against whom the grievance is filed;  
5. state how the respondents are responsible for the action or decision; and  
6. state the requested remedy.   

If the grievance is not resolved to the candidate’s satisfaction, the candidate may file a written grievance to the Vice 
President of Academic Affairs. Procedures for this grievance follow the protocol for student appeals as described 
above.  

If a student believes that he or she has been discriminated or retaliated against based upon race, ethnicity, religion, 
sex, age, national origin, or disability, the student should notify the SKC Office for Equal Opportunity. The Office 
for Equal Opportunity may discuss the issue with all parties and attempt to facilitate an informal resolution. The 
Office for Equal Opportunity shall make efforts to resolve the issue as soon as practical and shall maintain a record 
of all communications and documents. This record shall be kept confidential to the extent required and allowed by 
law. 
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 Appendix A:    Bachelor of Science in Secondary Science Education (BSSE) Application 
 
Full name _____________________________________________ Student ID: __________________ 
 

Current Address 
 

Street address or PO Box ________________________________________________________________  
 

City ____________________________________ State __________ Zip Code _____________________ 
 

E mail address ________________________________________________________________________ 
 

Permanent address (if different) 
 

Street address or PO Box ________________________________________________________________ 
 

City ________________________________________ State __________ Zip Code _________________ 
 

Day phone __________________ Evening phone _____________________________________ 
 

Mobile phone _______________ E-mail address ____________________________________  
 

I am applying for the Salish Kootenai College Bachelor of Science in Secondary Science Education Program and verify 
that I have met the admission criteria listed below.  
  
1. I am enrolled at SKC.  Enrollment date:  ____/____/________ Yes o  No o   
 

2. I have earned at least 60 quarter or 40 semester credits applicable to the BSSE.              
 

        BSSE Adviser approved credits: ________   Date Approved: ______/_______/______ 

Yes o  
 
No o   
 

3. I have a minimum GPA of 2.75.  Current GPA: __________ Yes o  No o   

4. I have completed MATH 100 and ENGL 202 with a grade of “C” or better. Yes o  No o   

5. I have a minimum score of 588 on TABE test language component.     Yes o  No o   
        Date taken: ____/____/___  Language score: ______   
        Language Mechanics score: ______  
 
6. I received a minimum rating of “Proficient” on the SKC Writing Sample Assessment.                                                                                                                            

  

        

       Date taken: _____/_______/_______       WSA Rating: ________________ 
 

7. I have also submitted the following required materials: 

Yes o  No o   

• a copy of my scored BSSE Writing Sample Assessment Score Yes o  No o   
• a copy of my most recent TABE test scores (Language and Language Mechanics) Yes o  No o   
• official copies of my transcripts from all of the colleges I have attended  Yes o  No o   
• a signed Consent and Release form  
• a signed copy of the Expectations for Professional Dispositions form 

Yes o  
Yes o 

No o 
No o 

• a copy or proof of a background check (less than two years old) Yes o  No o   
 

** A copy of the TEP portfolio and interview approval form is required for full admission. 
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Appendix B:   Bachelor of Science in Secondary Mathematics (BSSEM) Application 
 
 
Full name ______________________________________________________ Student ID: __________________ 
 
Current Address 
 
Street address or PO Box __________________________________________________________________  
 
City __________________________________________ State __________ Zip Code ____________________ 
 
E mail address ______________________________________________________________________________ 
 
Permanent address (if different) 
 
Street address or PO Box _____________________________________________________________________ 
 
City ______________________________________________ State __________ Zip Code _________________ 
 
Day phone ________________________________ Evening phone _____________________________________ 
 
Mobile phone ________________________ E-mail address __________________________________________  
 
I am applying for the Salish Kootenai College Bachelor of Science in Secondary Education – Mathematics 
Program  (BSSEM) and verify that I have met the admission criteria listed below.  
 

1. I am enrolled at SKC.  Enrollment date:  ____/____/________ Yes 
o  No o   

 
2. I have earned at least 60 quarter or 40 semester credits applicable to the BSSEM 

program with a minimum overall GPA of 2.5 and no grade below 2.0.  
 Current GPA: __________ 

 BSSEM Adviser approved credits: ________   Date Approved: 
______/_______/______ 

 

Yes 
o  

 
No o   
 

3. I have a completed all of the mathematics content courses required for the SKC 
Associate of Science in Mathematical Sciences (ASMS) program with a 
minimum overall GPA of 2.5 and no grade below 2.0. 
 Current Math GPA: __________ 

BSSEM Adviser approved credits: ________   Date Approved: 
______/_______/______ 

 

Yes 
o  No o   

4. I have also submitted the following required materials: Yes 
o  No o   

� a Letter of Application Yes 
o  No o   

� official copies of my transcripts from all of the colleges I have attended  Yes 
o  No o   
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�  a copy or proof of a background check (less than two years old) Yes 
o  No o   

� a signed copy of the Expectations for Professional Dispositions form  
� evidence of completion of the Transition to Professional Teaching Seminar 

Yes 
o  

Yes 
o 

No o 
No o 

� successful completion of the TEP I Portfolio Review and Interview process Yes 
o  No o   

 
 
 
Appendix C:  Div. of Education Expectations of Professional Dispositions 

 
 
 
 
 

 
SKC Division of Education 
Division Expectations for Professional Dispositions 

 
The Division has established a set of expectations and policies with regard to attendance, coursework, and 
professional dispositions that are outlined in this document. The guidelines that follow apply to all education 
majors, regardless of which teacher education program they are enrolled in. Please take the time necessary to read 
and thoroughly understand these policies, as they are an important facet of your growth as a successful student and 
teacher candidate. 
 

 
“Teaching children is a sacred trust.  Students in education programs should demonstrate their 
awareness, understanding, and appreciation of that through their behavior and actions.  This would 
include respectful communication with peers, instructors and other professionals; professional 
communication both verbally in class and in all assignments; submitting the standard of coursework 
that honors their own intelligence and capabilities as well as that which the sacred trust of teaching 
requires and deserves.”      ~ Julie Cajune, Salish educator 
and author 

 
1. Attendance 

1a. All students are expected to arrive on time for class, attend for the duration of class, and leave only 
when dismissed at the end of scheduled class time or as allowed by the instructor. Instructors may provide 
students occasional breaks during longer class sessions as a courtesy, however students need to remain in 
attendance during each class period. Students consistently arriving late or leaving class at inappropriate 
times will be referred for remediation (see below). Students should be advised that problems related to 
attendance issues may affect course grades. It is fully the responsibility of the student to acquire materials 
and information missed during unavoidable absences.  These can be acquired from other students, or from 
the instructor when appropriate. 
 
1b. Students experiencing problems with attendance are responsible for communicating with their 
instructor(s) prior to a late or missed class, or immediately following if prior notification is not possible. 
This notification does not excuse the absence, but is a professional courtesy to the instructor. 
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2. Coursework 
2a. Course assignments need to be turned in to the instructor on the day they are due, without exception. 
Besides being a professional expectation, this is also important in terms of fairness to other students who do 
complete assignments on time. If a late submission of an assignment is necessary (and acceptable to the 
instructor), students will likely receive a reduction in points at the discretion of the instructor. Once again, it 
is the student’s responsibility to acquire course materials and assignments in the event of missed classes. 
Absence is NOT an excuse for late coursework. 
 
2b. All submitted work must be representative of college-level ability, particularly given the fact that 
candidates are preparing for careers in professional teaching. Written assignments should be edited for 
appropriate grammar, spelling, and usage. SKC provides several resources- including a writing lab- that can 
offer assistance to students in improving their writing. Professional educators stand as role models for the 
correct use of language, and teacher candidates must make this a priority in their overall development as 
teaching professionals. 

 
3. Courtesy and Respect with Peers, Instructors and Presenters 

3a. As in all educational settings public and private, it is expected that students behave in a respectful and 
courteous manner when attending class and when interacting with peers, instructors, and guest presenters. 
This can be demonstrated by attentiveness during presentations, by keeping cell phones and other devices 
turned off, and by refraining from engaging in “side conversations” with others during presentations, 
activities, and lectures. Instructors in the Education Department often include ample opportunities for class 
discussion and group interaction, but students should remain focused and respectful at all other times; this is 
a matter of professional courtesy and is part of one’s evolution as a teacher. 
 
3b. During interactions where students have concerns regarding course policies, procedures, grades, or 
other issues, they must request an appropriate time outside of class (preferably during office hours) to 
discuss the issue with the instructor as a first step. Both instructor and student are expected to interact in a 
professional and courteous manner at all times. If a problem is still unresolved, the matter may then be 
brought to the attention of the Department Chair for discussion. Further details regarding conflict 
resolutions between instructors and students are outlined in the SKC Student Handbook. 
 
3c. The relationships developed between peers within learning cohorts in Teacher Education Programs are 
an integral part of professional development in teaching. The manner in which candidates interact with each 
other as classmates will provide important insights and practice for the professional relationships new 
teachers will have to manage once employed in schools. With this in mind, it is imperative that peer 
candidates show respect and tolerance for each other’s differences in perspectives. Substantial difficulties or 
conflicts that may arise between students must always be dealt with outside of class time, so as not to 
disrupt the learning process for other students. Individuals need to agree upon a time and space for a 
mutually respectful discussion to address the issue(s) in a way that does not interfere with the class. This 
should involve the students themselves, but at times it may be appropriate to invite the instructor’s 
participation, depending on the circumstances. 

 
4. Personal Behaviors 

4a. SKC teacher candidates must exhibit dispositions and behaviors befitting a professional educator. Any 
actions that indicate the candidate may be unfit to work with children or perform in school settings will not 
be tolerated. Among these behaviors are the following: 
 

§ Substance abuse of any kind  
§ Inappropriate disclosure or breach of confidential information 
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 § Inappropriate physical contact or communication with a student, peer, instructor, or 

school personnel 
§ Criminal activity 

 
4b. The SKC Education Department Chair/Dean will reserve the right to make a final determination 
regarding the severity of inappropriate behaviors. Serious breaches of these guidelines may result in the 
candidate’s removal from the Teacher Education Program. 
 

5. Remediation 
In the event that a student/candidate has experienced a problem complying with the above guidelines and 
policies, she / he may be referred for remediation. The student would then be put on a Professional 
Disposition Remediation Plan (PDRP). The PDRP is an intervention / action plan designed to assist the 
student in growing professionally and acquiring the skills necessary to be a successful teaching candidate. 
 
The process for addressing student disposition issues will work as follows: 
 

1. If there is an infraction according to the expectations outlined above, the student will be  
given an initial verbal warning.  Students in online courses will receive a written “first 
warning” that will not be formally filed.  
 

2. Following the verbal warning, if the problem has not been addressed to the satisfaction of the 
instructor, the student will receive a formal written warning, a copy of which will be retained in 
the student’s department file. 

 
3. In the event that the issue is still unresolved following the written notification, the student will 

then be referred for a PDRP. This action plan will specifically identify the problematic issue(s) 
and outline the  
steps needed for the issue(s) to be resolved. The development and implementation of the PDRP 
will involve the student and appropriate faculty and administrative personnel. Copies will be 
provided to the student and retained in their department file. As mentioned above, the purpose of 
this process is to ensure that candidates meet their challenges and grow professionally. If a 
candidate does not take the steps outlined in the PDRP to remediate the issue(s) identified, they 
may be removed from the Teacher Education Program. 

 
 
 
 

I have read, understand, and agree to comply with the SKC Division of Education Professional Dispositions 
document. 
 
 
 

 
Candidate name (Please PRINT) 
 
 
 

 
Candidate signature      date 
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Appendix D:  Transition to Professional Teaching (TPT) Overview 
 

Salish Kootenai College 
Division of Education 

 

 
 
 

Transition to Professional Teaching (TPT) Seminar 
 

 
 

One of the most important attributes of good teaching and quality teacher preparation is the development of 
positive, professional dispositions. Educators and candidates must understand the subtleties of professional 
demeanor, effective conflict resolution, respectful practice, and professional presentation. To this end, the SKC 
Division of Education has established the Transition to Professional Teaching Seminar with the goal of providing 
candidates with the strategies and tools they need to successfully interact with peers, professional educators, and 
community members. This seminar is a requirement to entering the Teacher Education Program (TEP) as 
candidates move from Associates level to Bachelors level courses and learning experiences. It is offered each year 
in late summer or early in fall quarter, aligning with the beginning of the third (junior) year of coursework that 
marks the start of the TEP process. 
 
The TPT Seminar introduces four areas, or standards of professional disposition, which are built on SKC’s “4 Cs”: 
 

1. Culture, Tolerance, and Diversity 
2. Communication skills 
3. Citizenship and Community Interactions 
4. Critical Thinking, Reflection, and Self Development 

  
 
Each of these standards of professional disposition is clarified through several indicators, as detailed in the Teacher 
Dispositions Assessment Rubric. Near the conclusion of the TPT Seminar, a baseline evaluation of these standards 
will be completed for each candidate, and subsequent revisions will be completed and the candidate’s progress in 
each area documented in the TEP Portfolio.  
 
 
Topics covered in the TPT Seminar will include the following: 
 

ü Effective conflict resolution techniques 
ü Methods for ensuring positive interactions with peers and faculty 
ü Strategies for positive family and school/community connections 
ü Professional paradigms for oral and written language 
ü Reinforcing issues of confidentiality in school settings 
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 ü Strategies for TEP success; time mgt, study skills, TEP logistics 

ü Tips for maintaining positive demeanor/attitude 
ü Encouragement and empowerment for teaching in K-8 environments 

 
 
 
 
The TPT Seminar will be facilitated by SKC Division of Education faculty, with several guest speakers including 
school administrators, K-12 teachers, past program graduates, and cultural resource consultants. It is important to 
candidates’ success in the TEP program, as well as their overall development as professional educators that 
affective- as well as cognitive- growth is explicitly explored and documented. Addressing this aspect of 
professional development early in the program sequence will help to ensure that candidates develop holistically in 
their pursuit of careers in education. 
 

 
 
 

For more information, contact Doug Ruhman at: 
 

doug_ruhman@skc.edu 
 

(406) 275-4763 
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Appendix E:  Flathead Reservation School Contacts (revised 8/2017… Check for updates!) 
Due to periodic adjustments in school personnel / hiring, be aware that changes may have occurred! 
 
Community School Grades Administrator Phone Email 
Arlee Arlee Elementary K-3 Anne Tanner 726-3216 x2201 atanner@arlee.k12.mt.us 
 Arlee Elementary 4-6 Don Holst 726-3216 x2201 dholst@arlee.k12.mt.us 
 Arlee Jr. High 7-8 Jim Taylor 726-3216 x2300 jtaylor@arlee.k12.mt.us 
 Arlee High School 9-12 Jim Taylor 726-3216 x2300 jtaylor@arlee.k12.mt.us 
 Superintendent Dave Whitesell 726-3216 x2100 dwhitesell@arlee.k12.mt.us 
St. Ignatius St. Ignatius Elem. PK-5 Tyler Arlint 745-3811 tarlint@stignatiusschools.org 
 St. Ignatius MS 6-8 Shawn Hendrickson 745-3811 shendrickson@stignatiusschools.org 
 St. Ignatius HS 9-12 Shawn Hendrickson 745-3811 shendrickson@stignatiusschools.org 
 Superintendent Jason Sargent 745-3811 jsargent@stignatiusschools.org 
Charlo Charlo Elementary K-6 Bonnie Perry 644-2206 bperry@charloschools.com 
 Charlo 7-8 7-8 Bonnie Perry 644-2206 bperry@charloschools.com 
 Charlo High Sch. 9-12 Bonnie Perry 644-2206 bperry@charloschools.com 
 Superintendent Steve Love 644-2206 slove@charloschools.com 
Dixon Dixon Elementary K-6 Crista Anderson 246-3566 canderson@blackfoot.net 
 Dixon 7-8 7-8 Crista Anderson 246-3566 canderson@blackfoot.net 
Ronan-Pablo K.W. Harvey El. K-4 Ted Madden 676-3390  ted.madden@ronank12.edu 
 Pablo Elem. K-4 Ryan Fisher 676-3390  ryan.fisher@ronank12.edu 
 Ronan Middle Sch. 5-8 Sandra Beal 676-3390  sandra.beal@ronank12.edu 
 Ronan High School 9-12 Kevin Kenelty 676-3390  kevin.kenelty@ronank12.edu 
 Superintendent Mark Johnston 676-3390 mark.johnston@ronank12.edu 
Polson Cherry Valley El. K-1 Rhonda Crowl 883-6333 rcrowl@polson.k12.mt.us 
 Linderman Elem. 2-4 Kristen Wilson 883-6229 kwilson@polson.k12.mt.us 
 Polson Middle Sch. 5-8 Tim Finkbeiner 883-6335 tfinkbeiner@polson.k12.mt.us 
 Polson High Sch. 9-12 Scott Wilson 883-6351 swilson@polson.k12.mt.us 
 Superintendent Rex Weltz 883-6355 rweltz@polson.k12.mt.us 
Hot Springs Hot Springs School PK-6 Kelly Moore 741-2014 kmoore@hotsprings.k12.mt.us 
 Hot Springs 7-8 7-8 Kelly Moore 741-2962 kmoore@hotsprings.k12.mt.us 
 Hot Springs HS 9-12 Kelly Moore 741-2962 kmoore@hotsprings.k12.mt.us 
 Superintendent Mike Perry 741-3285 mperry@hotsprings.k12.mt.us 
Valley View Valley View 

School 
K-4 Carol Madden 883-2208 cmadden@valleyviewschool.net 

Dayton UpperWestShore 
El.  

K-4 Jamie Bartel 849-5484 jbartel@daytonschool.net 

(Pablo) Two Eagle River  8-12 Rodney Bird 675-0292 rbird@twoeagleriverschool.org 
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Appendix F:  OPI Teacher Licensing Information 
 
Four of SKC’s Teacher Education Programs (Early Childhood: P-3, Elementary, Secondary Science, and 
Secondary Mathematics) are pathways to state licensing. Although this is certainly true, graduation from your 
degree program does not automatically result in a Montana license being issued. Once you have completed all 
your college coursework and your student teaching, you will need to apply for your professional educator license. 
This process takes some time, and if you follow the traditional route to graduation and complete your program in 
the spring, you will be involved in all the steps to acquiring your license in June and July. It is quite common to not 
see your license posted until later in July, or even August. Keep in mind that OPI receives a flood of license 
applications from May until mid-June from all of Montana’s educator prep programs on nine different colleges 
campuses. But take some comfort in knowing that even though your license may not be processed until well into 
the summer, this is very common and should not harm your chances of being hired by a school district; they know 
how the system works, and this should not be a “deal breaker” as you pursue a teaching position. Indeed, we have 
had candidates sign teaching contracts while they are still student teaching! Of course, you WILL want to seriously 
pursue the completion of your application for licensing, but nearly all school systems understand that this is not a 
pre-requisite for employment and will trust that the process will be completed prior to the start of your schoolyear. 
 
As an SKC education student, you are enrolled in a state-approved and accredited teacher education program. Once 
all your coursework has been satisfactorily completed, you will be allowed to student teach in an accredited school 
setting. Then, upon successful completion of student teaching (EDUC 490 or 491 or ECED 498) and your 
concurrent capstone/action research course (EDUC 495), you will have met all the academic requirements of your 
degree program and can graduate. For P3, Elementary, and Secondary candidates, your next and last step to 
becoming a teacher is the license application process. As a Bachelor’s Degree graduate, you will be applying for a 
“Class 2 Standard Teaching” license. This is the name of your license regardless of whether you are elementary, 
P-3, or secondary, and the process is the same for everyone: 
 
1. Fill out the License Application 
Go to the OPI website below and access the Class 2 Standard Teaching License application. This is filled out 
online. You will need to create an account, then simply follow the directions. This step only takes about 10-15 
minutes. Once you have filled out the application, a file will be created for you by OPI’s Licensure division and 
documents will be added to the file as they are received. 
http://opi.mt.gov/cert/Materials/materials.html 

2. Send your transcripts to OPI 
You will need to arrange for official transcripts to be sent to OPI from SKC once your B.S. in 
Elementary/Secondary/P-3 Education degree has been posted on your transcript. This is usually done within a week 
or two after graduation, but sometimes it takes longer for the Registrar to get them all done and posted. Check your 
transcript on JICS (at the bottom of the normal JICS view, you'll see a little PDF icon... this might be a better 
display, and your degree shows up at the very end of the transcript). Or you can call and check with Enrollment 
Services, 275-4773. Once your Bachelor's Degree has been posted on your transcript, order an official transcript to 
be sent to OPI. Directions for that should be included in the online application procedure.  

Important: If you went to other colleges and any of those courses applied to your education degree at SKC, you 
need an official transcript from THERE, too. You need an official copy sent to OPI from any and all colleges whose 
courses applied to your degree completion at SKC. 

Note: All materials connected to your license application should be sent to this address: 
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Montana Office of Public Instruction 

Attn: Educator Licensure 
P.O. Box 202501 

Helena, MT   59620-2501 
 

3. Get your NEW background check done  
There is a new requirement for background checks (BGC) when applying for a Montana teaching license. It used to 
be that if you had a current valid BGC somewhere (here at SKC or at a school district), that was fine for licensing. 
Not anymore. Every applicant needs to get a fresh one as a part of the MT application process. There will be 
instructions in your online application explaining that procedure. You get your new prints done locally (as in the 
past... Kathie Maiers can do them in her office), then send to the Dept. of Justice, and they send them to OPI.  

4. Institutional Recommendation (also called the University Recommendation”) 
Your program chair will complete an IR form for each of you once all your paperwork has been completed, your 
TEP 3 interview is done and passed, and all exit documents have been turned in. The IR form will be mailed off to 
OPI to be placed in your application file. 
 
Once all these pieces have been completed and received by OPI, your license will be posted on the OPI website. 
You can check to see if it has been posted yet by following these steps: 
 
 1. Go to www.opi.mt.gov 
 2. Access the “Educator Licensure” tab, and let go on the submenu item:  

“Public Look-up of Educator Credentials” 
3. At the search page, type your name into the search field, and press enter/return. 
4. If you see your name listed on the results, your license has been processed! Click “View” to see the 
details of your license. If your name is not yet displayed, try  

again a few days later. 
 

Again, be patient… OPI must review hundreds of applications each spring/summer, all of which have numerous 
components to review. They are a small department, and it may take a while for your license to be posted. In a few 
days following the posting of your license, you will receive a frame-able certificate that you can hang on the wall in 
your new classroom! 
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 Appendix G:  TEP Portfolio General Information 
 
All SKC teacher education programs require that their students/candidates keep and maintain a TEP Portfolio. 
However, the items required may vary depending on the program; for obvious reasons, an Early Childhood student 
will have different artifacts to represent their competencies than a secondary math student would. Some of the 
artifacts MAY be the same, however. Your specific program has a list of required items for Stage 1, Stage 2, and 
Stage 3 of your portfolio. Since it is possible that these required items may be modified, you should contact your 
advisor or a faculty member in your program to review the most current list of required artifacts. 
 
You will first be introduced to the portfolio system in ECED 100 (for Early Childhood students) or EDUC 203 (for 
all other programs). In this initial class, your instructor will help you to create your initial Stage 1 Portfolio 
collection. You may be given a checklist of everything that is required at that stage, or you may be given the actual 
scoring rubric that faculty use in assessing your portfolio (a checklist is a little easier for candidates to interact 
with). At the end of the quarter, upon completing ECED 100 or EDUC 203, you will present your portfolio in a 
“Stage 1 TEP interview”. The interview last approximately one hour, and you will be asked several questions about 
your feelings going through the program, your goals for the future, and specific questions related to the artifacts in 
your portfolio.  
 
This “Stage 1” experience is usually associated with the end of your sophomore year, but it may be at other times, 
depending on your progress in your degree plan. Once you have “passed” your TEP Stage 1 interview, you will not 
have to worry too much about your portfolio for some time. Stage 2 is when you are in your senior year, just before 
student teaching, and Stage 3 is after student teaching, around the time of graduation. At each stage, you will be 
interviewed by two faculty who will ask you general questions about teaching and learning, how you have evolved 
as a candidate, and (of course) will look closely at the artifacts you have placed in your portfolio. Although there 
are specific items that are required at each stage, you may put other artifacts in the portfolio, beyond what is 
required. Although most of the artifacts are assignments from classes you’ve taken in your TEP program, some 
artifacts may come from life experience, also. 
 
TEP candidates used to build their portfolios within a 3-ring binder, with papers in plastic covers and dividers. 
Starting in Spring 2017, candidates now build their portfolios online, using their Schoology account. The process 
for getting started with this online digital portfolio will be shown to you by your ECED 100 / EDUC 203 instructor. 
Thankfully, this new process is very easy to use and access for both instructors and candidates. 
 
Your Portfolio will have an “introduction” section/folder at the very beginning, and then a “Stage 1”, “Stage 2”, 
and “Stage 3” folder. Inside of these will be subfolders that will house the various required artifacts. Each artifact 
should have a “TEP Rubric” to go along with it, which is an evaluation (with a score) by the instructor of the class 
from which the artifact came. For example, in EDUC 203, students will create a number of “Reflective Written 
Analysis” (RWA) essays that demonstrate that the candidate understands the principle. Here is an example of an 
instructor’s TEP rubric for Principle 2’s RWA: 
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SKC Teacher Education Program Portfolio Stage 1 
Reflective Written Analysis  # 2 

 
Student: Ima Student     Instructor:     I.B. Professor 
Date: May 22, 2017 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Score:       2 
 
Comments:  
You seem to have a good grasp of the intent of this Principle. I was glad to see that you included both the academic 
and non-academic domains of diversity. Nice work! 
 

Level of 
Performance: 0 Unacceptable 1 Developing 2 Proficient 3 Exemplary 

Reflective Written 
Analysis (RWA) of 
your strengths 
related to InTASC 
Principle.  
(Include the 
INTASC 
Principle/Standard 
at the top of a 1-2 
page essay. (1) 
Explain how the 
principle is 
important in your 
teaching; (2) 
describe ways you 
have implemented 
the principle in 
your lessons 
and/or what you 
plan to do when 
you teach; (3) 
conclusion should 
reinforce your 
belief in the 
principle and 
make a reference 
to the 
artifacts/evidence 
in that section of 
the portfolio) 
 

One or more of 
the required 
elements 
missing. 
Organization 
may lack clear 
focus, ideas 
difficult to 
follow. 
Expression of 
ideas may often 
be awkward or 
unclear, and 
word choice may 
often be 
inaccurate or 
inappropriate. 
Numerous errors 
in grammar, 
usage, or 
mechanics may 
at times impede 
understanding. 
 

Little elaboration; 
expression of 
ideas sometimes 
awkward or 
unclear, some 
inaccurate or 
inappropriate 
word choice. 
Several errors in 
spelling or 
writing 
mechanics; shows 
limited 
understanding of 
the importance of 
the Principle; 
little information 
relevant to 
implementation 
of the Principle; 
or artifacts and/or 
life experiences 
described show 
limited 
relationship to the 
Principle. 

Organization 
is logical; 
transitions are 
used. 
Expression of 
ideas usually 
clear; few or 
no errors in 
writing 
mechanics. 
Shows a solid 
understanding 
of how the 
Principle 
relates to 
teaching. 
Describes 
artifacts 
and/or life 
experiences 
that provide 
clear links to 
the Principle.   

Candidate 
demonstrates 
proficient skills 
at an advanced 
degree or at a 
master teaching 
level.  This score 
is reserved for 
those who 
demonstrate 
skills of an 
experienced 
teacher who is 
able to mentor 
others. 
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 Although there may be some minor differences, most TEP Rubrics should look like the sample shown 
above, and should indicate a score of 0, 1, 2, or 3: 
 
0 (zero) – “Unacceptable” A level of work lacking demonstration of one or more essential elements being assessed. 
 
1 – “Developing” A level of work that indicates all essential elements have been demonstrated, but one or more of those elements are 
underdeveloped to the degree it would be prudent for the test taker to receive additional preparation in each underdeveloped area. 
 
2 – “Proficient” A level of performance that indicates all assessed elements have been developed to the degree that it is reasonable to 
conclude the candidate has succeeded in meeting the stated expectations of the assessment. 
 
3 – “Exemplary” A level of performance that is beyond expectations in one or more essential areas being assessed. 
 
Each and every artifact included in a candidate’s portfolio should have an accompanying TEP Rubric similar to the 
one above, filled out by the instructor of the course in which the artifact was required. 
 
In some cases, with the digital portfolio system, the TEP Rubric may be a separate file, located above or beneath 
the artifact… but whenever possible, instructors will embed it into the artifact prior to putting into the portfolio. 
There will be time when the candidate uploads artifacts into the portfolio, and other times when the instructor 
places them into the portfolio. Your instructor will clarify this process for you. 
 
TEP Portfolios are inside Schoology, and therefore are associated with the candidate’s unique, password protected 
Google (Gmail) account. They can therefore be accessed from any internet-connected device, and shared with 
present and future instructors easily. As time progresses, the Division of Education will undoubtedly find ways of 
streamlining the digital portfolio system to work more efficiently. Contact your academic advisor or course 
instructors if you have any unanswered questions about how to use and maintain your digital TEP Portfolio. 
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Appendix H:  Field Experience in Teacher Education Programs 
 
Expressed in the simplest terms, there are three different kinds of observations that SKC education program 
candidates engage in out in the world of K-12 classrooms: 
 
1. Observations only:   (Level 1: Red badge) 

Where candidates observe in class settings, with minimal interactions with K-12 students. 
 

2. Methods field experience:  (Level 2: Gold badge) 
Where candidates observe and assist teachers, but also may plan and teach one or more lessons in a mentor 
teacher’s classroom. 
 

3. Student Teaching:  (Level 3 Green badge) 
Where the candidate spends all of their time in the K-12 classroom, gradually taking over the role of the 
teacher. 
 
 

Each of the five teacher education programs of study relies on considerable time spent with kids. This will vary 
somewhat between programs, but all are strongly field-oriented. In some classes, there may be some hours of 
observation built into the course; other classes may have a whole separate course (sometimes called a “practicum” 
or “lab”) in which students are required to coordinate their own observations. Still other scenarios may involve the 
instructor planning and leading a visit to a school. In any case, there are some things to remember when visiting 
schools in the field, no matter what level: 
 
 

Things to Keep in Mind  
When Visiting in the Schools…  

 
1. Contact your people ahead of time whenever possible. 
Always try to phone ahead. Although they will welcome you, school staff  are busy folks and they live on 
schedules. They don’t often like drop-ins or surprises because it can affect kids negatively, and throw off the 
 day… not because they are uptight, but because it may be difficult for their kids. It is a courtesy to give 
advance notice of any visits. 
 
 
2. Show up on time, when you said you would. 
This is another aspect of #1 above. When SKC students make arrangements to be in a classroom and then don’t 
show up, it reflects poorly on all the other SKC students. Teachers sometimes share their disappointments with 
colleagues. It’s much better to be a few minutes early than to be late! 
 
 
 
3. When you are in school, you are a teacher. 
Children- especially in elementary settings- often think of all adults in a school as “teachers”. Remember this, and 
realize that the way you carry yourself in front of kids and school staff reflects you as a teacher. Any mannerisms, 
comments, and attitudes that you put forth will communicate what kind of teacher you are to those you encounter. 
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4. Dress professionally. 
Even if the school staff happened to dress informally that day, you  should dress professionally. It does not matter 
that you are not yet a paid professional… you have to look the part both for the kids and for  the school staff. 
Avoid jeans if possible on the day of your observation, and never wear anything that people might describe as 
shabby or suggestive. Remember that our customers are kids and their families. If you are not sure about how to 
dress appropriately, ask a teacher or the principal. 
 
 
5. Always project a positive, professional attitude. 
You are representing SKC when you are in the field. Remember to keep  your spirits and demeanor high and 
positive. You will be welcomed back  if you do! Never engage in derogatory talk with school staff. Keep 
your  concerns to yourself when in school settings. Confidentiality is very  important; whether it’s regarding 
kids or school personnel, it is not OK to  share about people or situations without their knowledge or 
permission. 
 
 
6. Let them know what level you’re at, and what you are doing. 
Teachers see lots of SKC Education students in the classrooms and halls from time to time. It is hard to keep track 
of what level teaching candidates are at, and sometimes they might think you are doing a methods practicum or 
even student teaching. Clarify this for them, if and when the time is right. 
 
 
7. Extend a thank you as you finish up… leave a good impression. 
Again, it is important to be courteous and to leave a good impression. It is 
very likely that you will want to re-visit the school later on in your degree 
program. With this in mind, be sure to let them know that you have 
appreciated them letting you come into their classroom / school while they 
were working with kids. Teachers allow this because they know what it was 
like when THEY were starting out, and they want to assist SKC in 
supporting new teachers as they prepare to enter the field. Shake their hand 
and thank them for allowing you to visit. Maybe even send a thank-you 
note? 
 
 
 
 
SKC uses a system of notifying teachers and administrators as to what level a candidate is at, so that the K-12 
personnel know what to expect in terms of the nature of a candidate’s visit to their school. 
 
Guidance from the Education Advisory Board 
A multi-disciplinary Advisory Board comprised of K-12 teachers, administrators, consultants, and selected SKC 
administration and staff meets periodically throughout each academic year to help guide and inform the Division of 
Education regarding its programs. This Board is invaluable to the Division’s continuing progress as it strives to 
maintain the highest possible standards in professional teacher preparation. In recent meetings of the Education 
Advisory Board, it was brought forth that as the number of DoE students grows, there are increasing numbers of 
SKC students in local school classrooms and hallways. It was suggested that the DoE develop a way to clarify and 
identify candidates with respect to their educational level and purpose during their field work in schools. It is in 
response to this Board request that this handbook has been produced, and the following system has been designed. 
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A “Three – Tiered Approach”… 
 
The DoE has established that student candidates in all its education degree programs will be 
identified according to their current educational level when visiting and observing in schools 
(“Field Experience” or FE).  “Level 1” students are enrolled in the very first stages of their 
degree programs, and as such will be observing and assisting teachers. “Level 2” candidates 
will observe, assist, and teach lessons. “Level 3” candidates are typically seniors who are 
student teaching. The following chart may serve to clarify the levels and courses and their FE 
requirements: 
 
Student FE Level       Course example           Expectations for involvement        Academic level 

Level 1 (red) 
EDUC 178 Expl. FE 
EDUC 175 Comm. Svc 

Observe, assist classroom teacher Year 1-2 

Level 2 (gold) 
EDUC 330, 390,  
Other methods courses 

Observe, assist, teach lesson Year 3-4 

Level 3 (green) EDUC 490/491 (stud. tchg) 
ECED 498 

Observe, assist, plan, teach,  Year 4 

 
Candidates will be issued name badges on SKC lanyards at each level, to help identify which level of Field 
Experience you are currently using. Please be sure to wear this name badge whenever visiting our local area 
schools. Contact Kathie Maiers, Administrative Assistant, to order a FE badge: (406) 275-4750 or 
kathie_maiers@skc.edu 
 
 
Tips for a Successful Field Experience 
 
o Learn the roles of school personnel, classroom routines, and learn school procedures 

o When appropriate, assist in recess, hall supervision, bus duty, fire drill, and other procedures 

o Always be busy working with students or your field teacher 

o Be on time and professional--you will be required to sign in and out of the school 

o Become familiar with the school media center, technology resources, curriculum guides, and instructional materials 

o Ask your cooperating field teacher how s/he assesses student learning 

o Ask your cooperating field teacher the role of the Montana OPI standards in teaching and learning 

o Learn the students’ names as soon as possible 

o Communicate regularly with your cooperating field teacher but be sensitive to his/her time needs as well 

o ALWAYS ask your cooperating field teacher to approve the lessons you will teach 

o Organize your visits or your field day so you are prepared and productive 

o Be flexible--every day in the life of a teacher is a surprise 

o Ask questions and rely on those answers to guide your success--take your field teacher’s advice seriously and use it 

judiciously 

o If possible, visit another classroom briefly to see another instructional style 

o When possible, get to know the principal and explore his/her role as an instructional leader 
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 Appendix I:  Field Experience Evaluation for Methods Course Practica 
 
Salish Kootenai College 
Methods/Field Experience Observation Form 
 
Date: ____________    Candidate: _____________________________________  
 
School/City: ____________________ Observer Name:_________________________  
Length of Observation: ______       Associated course:  _________________________ 
 
0 = Unacceptable       1 = Developing          
2= Proficient 

0 1 2 Comments (please include in each 
category that you observe) 

Demonstrates knowledge of major concepts, 
processes of inquiry, and/or ways of knowing 
that are central to the discipline(s) (K, 1) (If 
there are areas of content weakness, please 
comment on these specifically.) 

    
 
 

Models effective verbal, nonverbal and/or 
media communication techniques (K, S, 6) 

    

Develops a variety of clear, accurate 
presentations and representations of concepts, 
using appropriate technology and/or alternative 
explanations to assist students' understanding 
(S, 4) 

    
 
 

Uses multiple instructional strategies 
appropriately (S,3,4) 

    
 
 

Plans effectively, linking instruction to 
appropriate objectives (S,7) 

    
 

Selects effective teaching resources and 
curricular materials (S,1) 

    
 

Plans instruction that creates an effective 
bridge between curriculum goals and students' 
experiences (S,2,3,7) 

    
 
 
 

Supports learner expression in speaking, 
writing, and other media (S,6) 

    
 
 

 
 
 
 

   o College Instructor 
   o Mentor Teacher 
   o Peer Observer 
   o Self Evaluation 
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Observer signature __________________________________________________      
 
Candidate signature_________________________________________________ 

1 = Unacceptable     2 = 
Developing   3 = Proficient 

1 2 3 Comments (please include in each category 
that you observe) 

Successfully motivates 
students to learn through 
individual and cooperative 
learning activities (S,5) 

    
 
 

Organizes and manages time, 
space, and activities, to 
provide productive and 
equitable engagement of 
students (S,5) 

    
 

Demonstrates respect for 
students as individuals with 
differing personal, family, 
cultural backgrounds, or 
worldviews, and/or having 
various talents and interests 
(D,3) 

    

Demonstrates concern for all 
aspects of a student’s well-
being (cognitive, emotional, 
social, and physical), and is 
alert to signs of difficulties 
(D,10) 

    
 
 

Demonstrates enthusiasm for 
teaching (D,1) 

    
 
 

Is a thoughtful and responsive 
listener, committed to 
reflection, assessment, and 
critical thinking as an ongoing 
process (D, 6,9) 

    
 
 

Demonstrates appropriate 
professional practices (D, 9) 

    
 
 

Attendance (Professionalism, D,9) (Do not use this category for one-time observations) 
Circle one choice below: 
1=Missed or late to class 5 or more times  
2=Missed or late 3-4 days   
3= Missed or late 1-2 days     
4=Missed no classes, late no more than once 



 

95 
  
 
 
 
      Appendix J:  Student Teaching Application 

 
APPLICATION FOR ELEMENTARY STUDENT TEACHING 

Rev. Oct. 2015 
 

 
          
 
Name (Last, First and Middle Initial)     Student ID number 

 
Local address        home phone 
 
 
City    State  Zip   email address 
 
 
Permanent address       Cell phone (if applicable) 
 
 
City    State  Zip   Phone number of someone who can  
         contact you at any time. 
 
I have read all the information in this packet and am aware of my responsibilities. I understand I will not be eligible for student 
teaching if I do not meet all of the stated requirements by the end of the quarter preceding student teaching. This includes 

the completion of all required courses and the TEP Portfolio Stage 2 interview. Once a placement has been confirmed, I 
understand that I may not request a change in the placement, except in extreme circumstances and only following a thorough 

review and approval by the TEP Coordinator and Department Chair. 
 
I am aware that student teaching is a full-time commitment and that SKC discourages student teachers from taking other classes or being 
employed while student teaching. 

 
I understand that this information will be shared with student teaching sites and SKC personnel as part of the placement process and that I 
am not guaranteed a placement location of my preference.   

 
 
 

Student Signature                     Date 
 
 
For department use only – this application will not be accepted without the advisor's signature. 
 
I have reviewed this student’s progress.   All requirements met, including passed TEP 1 interview. 
       Deficiencies (see Program Clearance Summary). 
 
 
Advisor Signature 
 
 
Program Chair Signature 
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STUDENT TEACHING PLACEMENT REQUEST 

 
 

For __________ quarter, __________ (year)  
 

 
Grade level preference:   

 
Elementary Education:  Preference:          K-2          3-5            6-8 

 
 
Location Selection: Indicate your top three preferences for geographic area, not specific school site or 

community:   (1 = first choice; 2 = second choice; 3 = third choice) 
 

      _____  South Mission Valley  (Arlee, St. Ignatius) 

      _____  Charlo / Dixon 
     _____  Ronan / Pablo 

 _____    Polson area 

 _____    Rural schools (Dayton, Valley View) 

_____    Other (Please identify __________________________________________________________ 

 
Special Considerations: List transportation availability, wheel chair accessibility, interpreters, guides, etc. 
 
 
 
 
 

 
 
  
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

For office use only – check that each item is included in the application. 
 
_____  Application/Information Sheet with advisor signature and completed Placement Request 
_____   TEP Stage 1 completed… (TEP Stage 2 must be completed prior to beginning student teaching) 
_____  Current Federal Background Check completed and cleared (must be current)… 6 mos. for SD30 
_____   First Aid / CPR certification (must be current) 
_____  Resume - 6 copies 
_____  Autobiographical Essay - 6 copies 
_____  Praxis Exam results  
         reviewer initials   
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 Appendix K:  Student Teaching Initial / Informal Evaluation 
 
April 13, 2016 

Initial Observation 
 
Candidate: Mandy Moran 
Teacher: Keryl Lozar 
School: Linderman Elementary, Polson, MT 
Grade Level: 3 
 
I was able to observe Mandy start the Monday with the students and facilitate three different activities, leading a 
Reading group, a follow-up memory game, and a Spelling pre-test.  Mandy was starting her 4th week with the class 
and was starting to take on more responsibilities.  In our conference afterwards both she and her cooperating 
mentor teacher expressed a positive and productive relationship, and it was obvious they enjoyed working together 
and with these students.   
 
Mandy has a smooth and relaxed rapport with the kids, and their respect for her was readily apparent.  The lesson 
on sharks provided opportunities to emphasize new vocabulary, which she did well.  I especially liked the way 
Mandy fielded questions, not answering directly, but encouraging the students to think further with her own 
questions.  All of the students were involved in the activity, reading aloud and sharing questions.  She did an 
excellent job of keeping them on task and the lesson moving, not letting minor disruptions derail the class. 
 
One could not tell from this observation that Mandy had only been with these kids for a few weeks.  Both their 
relationship with her and her skill managing the class suggested she’d been there all year.  There was great use of 
positive feedback throughout the three activities, which helped to settle them in transition, and of communicating 
her expectations in a respectful, encouraging way, e.g., “I’ll know you are ready when I see you....” 
 
Mandy has already internalized the confidence and calm classroom discipline of a seasoned teacher.  The benefit of 
the added time she has already spent before this practicum working with students as an aide and as a substitute 
teacher was obvious in her ease with the teaching act.  I look forward seeing her continue to blossom into a full-
time teacher as she takes on more responsibilities in the classroom.   
 
Respectfully submitted, 
 
David Venters 
College Supervisor 
Salish Kootenai College 
 
 
 
______________________________________________  ________________ 
Observer signature  Date     
______________________________________________________________  _____________________ 

Candidate signature  Date 
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Appendix L:  Student Teaching Evaluation Form (Mid-Point and Final) 
 
 
 

Salish Kootenai College  
Division of Education          Teacher Education Program 

Student Teaching Evaluation Form 
 

Form completed by Cooperating Mentor Teacher (CMT) and  College Supervisor (CS). 
May also be used for self-evaluation 

 
Explanation of levels of proficiency in the InTASC standards and indicators 

 
• 0 = Unacceptable – The student teacher exhibits some knowledge, skills or dispositions that are inappropriate 

or ineffective for K-12 student learning. Remediation is necessary if the student teacher is to remain in student 
teaching. In order to successfully complete the student teaching experience, the final evaluation must contain no  
“unacceptable” ratings. 

 
• 1 = Developing – The student teacher is developing the knowledge, skills or dispositions for effective K-12 

student learning, but has not yet attained a level of proficiency appropriate for a first-year teacher. How well the 
student teacher follows through on recommendations for improvement will be evaluated at a later date. In order 
to successfully complete the student teaching experience, the overall InTASC principle must be rated proficient, 
and no more than 1 of the indicators under each principle can be rated “developing.” 

 
• 2 = Proficient – The student teacher exhibits knowledge, skills or dispositions that are proven to be appropriate 

and effective for K-12 student learning. The level of proficiency is that expected of a first-year teacher. Each 
InTASC principle is assessed overall, and several indicators under each principle are assessed separately. Student 
teachers must attain proficiency in each of the ten InTASC principles overall. To successfully pass student 
teaching, no more than one of the indicators listed below an InTASC principle can be at the “developing” level, 
and no indicators can be at the “unacceptable” level.  

 
• 3 = Exemplary – The student teacher exhibits knowledge, skills or dispositions that are proven to be 

appropriate and effective for K-12 student learning, and has demonstrated that effectiveness at a level of 
proficiency beyond what is expected of a first-year teacher.*  

 
 
Note: Each InTASC principle is assessed overall as an average of indicator scores; indicators listed under each 
principle are assessed separately. 
 
 
 
* “Exemplary” ratings for student teachers are generally understood to be infrequent and indicative of advanced 
capabilities; observers are encouraged to assign rating scores with reflection and discretion. 
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 Student Teacher: __________________________________  
 
School/City: _____________________________________________  

 
Observer Name: __________________________________ 

 
 
 

Salish Kootenai College  
Student Teaching Evaluation Form 

 
Aligned with the national InTASC standards 

 
 

0= Unacceptable   1= Developing   2=Proficient   3=Exemplary 
Bold items refer to the overall InTASC principle. Other items are specific indicators that support the principle. The 
overall principle is rated as an average of the indicator scores. Please circle any indicators (“1a”, “4c”, etc.) that 
have accompanying comments, and include these comments on the Student Teaching Evaluation Comment Form 
(attached). NOTE: The indicators (“1b”, “3c”, etc.) listed below the following Principles are referenced to 
specific, selected national InTASC indicators that apply within SKC’s clinical evaluation framework, and therefore 
may not appear in numeric order. P = Performance indicators K = Knowledge indicators D = Disposition 
indicators. 
 
 

InTASC Principle 1 – Learner Development 0 1 2 3 
The teacher understands how learners grow and develop, recognizing that 
patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning experiences. 

    

1(b) The teacher creates developmentally appropriate instruction that takes into account 
individual learners’ strengths, interests, and needs and that enables each learner to 
advance and accelerate his/her learning. (P) 
 

    

1(d) The teacher understands how learning occurs--how learners construct knowledge, 
acquire skills, and develop disciplined thinking processes--and knows how to use 
instructional strategies that promote student learning.  (K) 
 

    

1(e) The teacher understands that each learner’s cognitive, linguistic, social, emotional, 
and physical development influences learning and knows how to make instructional 
decisions that build on learners’ strengths and needs.  (K) 
 

    

1(g) The teacher understands the role of language and culture in learning and knows 
how to modify instruction to make language comprehensible and instruction relevant, 
accessible, and challenging.  (K) 
 

    

1(h,i) The teacher respects learners’ differing strengths and needs and is committed to 
using this information to further each learner’s development. The teacher is committed 
to using learners’ strengths as a basis for growth, and their misconceptions as 
opportunities for learning.  (D) 
 

    

 
 
 
 

   o Coop. Mentor Teacher 
   o College Supervisor 
   o Candidate Self-evaluation 
  

   o Mid-point 
   o Final 
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0= Unacceptable   1= Developing   2=Proficient   3=Exemplary 

InTASC Principle 2 – Learning Differences 0 1 2 3 
The teacher uses understanding of individual differences and diverse cultures 
and communities to ensure inclusive learning environments that enable each 
learner to meet high standards. 

    

2(a) The teacher designs, adapts, and delivers instruction to address each student’s 
diverse learning strengths and needs and creates opportunities for students to 
demonstrate their learning in different ways.  (P) 
 

    

2(c) The teacher designs instruction to build on learners’ prior knowledge and experiences, 
allowing learners to accelerate as they demonstrate their understandings.  (P) 
 

    

2(d) The teacher brings multiple perspectives to the discussion of content, including attention 
to learners’ personal, family, and community experiences and cultural norms. (P) 
 

    

2(g) The teacher understands and identifies differences in approaches to learning and 
performance and knows how to design instruction that uses each learner’s strengths to 
promote growth. (K) 
 

    

2(h) The teacher understands students with exceptional needs, including those 
associated with disabilities and giftedness, and knows how to use strategies and 
resources to address these needs.  (K) 
 

    

2(j) The teacher understands that learners bring assets for learning based on their 
individual experiences, abilities, talents, prior learning, and peer and social group 
interactions, as well as language, culture, family, and community values.  (K) 
 

    

2(m) The teacher respects learners as individuals with differing personal and family 
backgrounds and various skills, abilities, perspectives, talents, and interests.  (D) 
 

    

2(n) The teacher makes learners feel valued and helps them learn to value each other. (D) 
 

    

 
 

InTASC Principle 3 – Learning Environments 0 1 2 3 
The teacher works with others to create environments that support individual and 
collaborative learning, and that encourage positive social interaction, active 
engagement in learning, and self-motivation. 

    

3(a) The teacher collaborates with learners, families, and colleagues to build a safe, 
positive learning climate of openness, mutual respect, support, and inquiry.  (P) 
 

    

3(d) The teacher manages the learning environment to actively and equitably engage 
learners by organizing, allocating, and coordinating the resources of time, space, and 
learners’ attention. (P) 
 

    

3(f) The teacher communicates verbally and nonverbally in ways that demonstrate 
respect for and responsiveness to the cultural backgrounds and differing perspectives 
learners bring to the learning environment.  (P) 
 

    

3(i) The teacher understands the relationship between motivation and engagement and 
knows how to design learning experiences using strategies that build learner self-
direction and ownership of learning.  (K) 
 

    

3(l) The teacher understands how learner diversity can affect communication and knows 
how to communicate effectively in differing environments.  (K) 
 

    

3(n) The teacher is committed to working with learners, colleagues, families, and 
communities to establish positive and supportive learning environments.  (D) 
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3(q,r) The teacher seeks to foster respectful communication among all members of the 
learning community. The teacher is a thoughtful and responsive listener and observer. (D) 

    

 
 

InTASC Principle 4 – Content Knowledge 0 1 2 3 
The teacher understands the central concepts, tools of inquiry, and structures of 
the discipline(s) he or she teaches and creates learning experiences that make 
these aspects of the discipline accessible and meaningful for learners to assure 
mastery of the content. 

    

4(a) The teacher effectively uses multiple representations and explanations that capture 
key ideas in the discipline, guide learners through learning progressions, and promote 
each learner’s achievement of content standards.  (P) 
 

    

4(d) The teacher stimulates learner reflection on prior content knowledge, links new 
concepts to familiar concepts, and makes connections to learners’ experiences.  (P) 
 

    

4(f) The teacher evaluates and modifies instructional resources and curriculum materials 
for their comprehensiveness, accuracy for representing particular concepts in the 
discipline, and appropriateness for his/her learners. (P) 
 

    

4(j) The teacher understands major concepts, assumptions, debates, processes of 
inquiry, and ways of knowing that are central to the discipline(s) s/he teaches. (K) 
 

    

4(m) The teacher knows how to integrate culturally relevant content to build on learners’ 
background knowledge. (K) 
 

    

4(o) The teacher realizes that content knowledge is not a fixed body of facts but is 
complex, culturally situated, and ever evolving. S/he keeps abreast of new ideas and 
understandings in the field.  (D) 
 

    

 
 

InTASC Principle 5 – Application of Content 0 1 2 3 
The teacher understands how to connect concepts and use differing perspectives 
to engage learners in critical thinking, creativity, and collaborative problem 
solving related to authentic local and global issues. 

    

5(b) The teacher engages learners in applying content knowledge to real world 
problems through the lens of interdisciplinary themes (e.g., financial literacy, 
environmental literacy).  (P) 
 

    

5(c) The teacher facilitates learners’ use of current tools and resources to maximize 
content learning in varied contexts.  (P) 
 

    

5(l) The teacher understands how to use digital and interactive technologies for 
efficiently and effectively achieving specific learning goals.  (K) 
 

    

5(o) The teacher understands creative thinking processes and how to engage learners 
in producing original work.  (K) 
 

    

5(s) The teacher values flexible learning environments that encourage learner 
exploration, discovery, and expression across content areas.  (D) 
 

    

 
 
 



 

Promoting Diversity and Excellence in Education 

102 
0= Unacceptable   1= Developing   2=Proficient   3=Exemplary 

InTASC Principle 6 – Assessment 0 1 2 3 
The teacher understands and uses multiple methods of assessment to engage 
learners in their own growth, to monitor learner progress, and to guide the 
teacher’s and learner’s decision making. 

    

6(c) The teacher works independently and collaboratively to examine test and other 
performance data to understand each learner’s progress and to guide planning. (P) 
 

    

6(e) The teacher engages learners in multiple ways of demonstrating knowledge and 
skill as part of the assessment process.  (P) 

    

6(g) The teacher effectively uses multiple and appropriate types of assessment data to 
identify each student’s learning needs and to develop differentiated learning 
experiences.  (P) 
 

    

6(l) The teacher knows how to analyze assessment data to understand patterns and 
gaps in learning, to guide planning and instruction, and to provide meaningful feedback 
to all learners.  (K) 
 

    

6(r) The teacher takes responsibility for aligning instruction and assessment with 
learning goals.  (D) 

    

6(t) The teacher is committed to using multiple types of assessment processes to 
support, verify, and document learning.  (D) 
 

    

 
 
 

0= Unacceptable   1= Developing   2=Proficient   3=Exemplary 
InTASC Principle 7 – Planning for Instruction 0 1 2 3 
The teacher plans instruction that supports every student in meeting rigorous 
learning goals by drawing upon knowledge of content areas, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of learners and the 
community context.  

    

7(a) The teacher individually and collaboratively selects and creates learning 
experiences that are appropriate for curriculum goals and content standards, and are 
relevant to learners.  (P) 
 

    

7(c) The teacher develops appropriate sequencing of learning experiences and provides 
multiple ways to demonstrate knowledge and skill.  (P) 
 

    

7(g) The teacher understands content and content standards and how these are 
organized in the curriculum.  (K) 
 

    

7(l) The teacher knows when and how to adjust plans based on assessment information 
and learner responses.  (K) 
 

    

7(n) The teacher respects learners’ diverse strengths and needs and is committed to 
using this information to plan effective instruction.  (D) 
 

    

7(q) The teacher believes that plans must always be open to adjustment and revision 
based on learner needs and changing circumstances.  (D) 
 

    

 
 
 



 

103 
 0= Unacceptable   1= Developing   2=Proficient   3=Exemplary 

InTASC Principle 8 – Instructional Strategies 0 1 2 3 
The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and their 
connections, and to build skills to apply knowledge in meaningful ways. 

    

8(d) The teacher varies his/her role in the instructional process (e.g., instructor, 
facilitator, coach, audience) in relation to the content and purposes of instruction and the 
needs of learners.  (P) 
 

    

8(e) The teacher provides multiple models and representations of concepts and skills 
with opportunities for learners to demonstrate their knowledge through a variety of 
products and performances.  (P) 
 

    

8(h) The teacher uses a variety of instructional strategies to support and expand learners’ 
communication through speaking, listening, reading, writing, and other modes. (P) 
 

    

8(k) The teacher knows how to apply a range of developmentally, culturally, and 
linguistically appropriate instructional strategies to achieve learning goals.  (K) 
 

    

8(m) The teacher understands how multiple forms of communication (oral, written, 
nonverbal, digital, visual) convey ideas, foster self expression, and build relationships. (K) 
 

    

8(q) The teacher values the variety of ways people communicate and encourages 
learners to develop and use multiple forms of communication.  (D) 
 

    

 
 

InTASC Principle 9 – Professional Learning and Ethical Practice 0 1 2 3 
The teacher engages in ongoing professional learning and uses evidence to 
continually evaluate his/her practice, particularly the effects of his/her choices 
and actions on others (learners, families, other professionals, and the 
community), and adapts practice to meet the needs of each learner. 

    

9(a) The teacher engages in ongoing learning opportunities to develop knowledge and 
skills in order to provide all learners with engaging curriculum and learning experiences 
based on local and state standards.  (P) 
 

    

9(f) The teacher advocates, models, and teaches safe, legal, and ethical use of 
information and technology including appropriate documentation of sources and respect 
for others in the use of social media.  (P) 
 

    

9(k) The teacher knows how to build and implement a plan for professional growth 
directly aligned with his/her needs as a growing professional using feedback from 
teacher evaluations and observations, data on learner performance, and school- and 
system-wide priorities.  (K) 
 

    

9(l) The teacher takes responsibility for student learning and uses ongoing analysis and 
reflection to improve planning and practice.  (D) 
 

    

9(n) The teacher sees him/herself as a learner, continuously seeking opportunities to 
draw upon current education policy and research as sources of analysis and reflection 
to improve practice.  (D) 
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0= Unacceptable   1= Developing   2=Proficient   3=Exemplary 

InTASC Principle 10 – Leadership and Collaboration 0 1 2 3 
The teacher seeks appropriate leadership roles and opportunities to take 
responsibility for student learning, to collaborate with learners, families, 
colleagues, other school professionals, and community members to ensure 
learner growth, and to advance the profession. 

    

10(a) The teacher takes an active role on the instructional team, giving and receiving 
feedback on practice, examining learner work, analyzing data from multiple sources, 
and sharing responsibility for decision making and accountability for each student’s 
learning.  (P) 
 

    

10(b) The teacher works with other school professionals to plan and jointly facilitate 
learning on how to meet diverse needs of learners.  (P) 
 

    

10(h) The teacher uses and generates meaningful research on education issues and 
policies.  (P) 
 

    

10(m) The teacher understands that alignment of family, school, and community 
spheres of influence enhances student learning and that discontinuity in these spheres 
of influence interferes with learning.  (K) 
 

    

10(q) The teacher respects families’ beliefs, norms, and expectations and seeks to work 
collaboratively with learners and families in setting and meeting challenging goals.  (D) 
 

    

10(r) The teacher takes initiative to grow and develop with colleagues through 
interactions that enhance practice and support student learning.  (D) 
 

    

 
 
 
COMMENTS (required on both mid-term and final evaluation; please include comments on a minimum of 4 indicators). Please address 
specific strengths and weaknesses. Use attached comments form and make copies as needed. 
 
 
 
 
 
 
 
 
 
 
 
Observer signature ______________________________________ Date_________________ 
 
Student teacher’s signature________________________________ Date_________________ 
 
  



 

105 
 SKC Teacher Education Program 
Elementary Student Teaching Evaluation 
Observer Comments 
 
 
 
Candidate Name: _______________________    Observation/Eval. date:  _________________ 
 
Observer Name: _____________________________________ 
 
 
 
 

~ Please photocopy this page if additional sheets are necessary ~ 
 
  

Item 
# Observer comments 

  

  

  

  

  

  

General Comments: 

   o Coop. Mentor Teacher 
   o College Supervisor 
  

   o Mid-point 
   o Final 
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Appendix M:  SKC Lesson Plan Format / Template 
 
[Student name] 
EDUC 234 
Lesson Plan/Week 12 
November 17, 2015 
 
 
Title:  This should be the name of your lesson. It is tempting to think of clever, “cute” names for lessons, but 
simplicity is usually preferred. [example: “How Everyday Things Are Made”] 
 
Subject: This is the subject area that the lesson is primarily concerned with. Often there are multiple areas 
integrated; just list the primary ones. [example: Science/Language Arts/Technology] 
 
Lesson Topic: Within the subject area above, what specific learning is the lesson addressing? [example: The 
topic of this lesson will be Science; primarily forming a hypothesis and then researching to find out if the 
hypothesis was accurate.] 
 
Standards Addressed: These are the Montana Content Standards (MCS) and/or Montana Common Core 
Standards (MCCS, English lang. arts or Math) that are addressed in your lesson. They are usually represented by 
a letter/number code followed by the language of the standard or benchmark. A “standard” is a major outcome 
that is expected of students at all levels in that subject area… a “benchmark” is a specific outcome that is 
associated with a developmental level (i.e. ‘by the end of grade 4”). You should identify the benchmark that is 
addressed by the lesson; in doing so you will also be identifying its standard. 
 
In the example below, consider the second reference to the standards: 
 

MCS.SS.4.6.1 
 
 

Mt Content Standards      Content Area      Grade Level        Standard        first benchmark of Specific Area 
 

 

MCS.SS.4.6.1  

Identify the ways groups (e.g., families, faith communities, schools, 
social organizations, sports) meet human needs and concerns (e.g., 
belonging, self worth, personal safety) and contribute to personal 
identity.  

MCCS.MP.8.3  

 

> Construct viable arguments and critique the reasoning of others. 

 

MCCS.RL.2.3  > Describe how characters in a story respond to major events and 
challenges. 

MCS.SCI.4.5.1  > give examples of how people use science and technology. 

Heading; most 
instructors prefer 
this  format 
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 Grade & Learner Profile:   This is a short description of the make-up of the target student 
group for the lesson. During student teaching and some field experiences, you may design a lesson for the actual 
students you are placed with… in other cases the lesson is not actually taught to children but may be written as a 
class assignment. For these circumstances, indicate a hypothetical classroom setting.    [example:  4th Grade/ 
Class of about 20 students] 
 
Differentiation:  In this section, you should write a description of how this lesson will address various 
special learning needs and circumstances. Adaptations for special education, students with learning disabilities, 
physical handicaps, and even enrichment for gifted students can be included in this section. The length of this 
description is variable, but a good target would be 3 to 5 sentences. 
[example: This activity will be performed in groups of around 3 or 4 students, decided beforehand by me as the 
teacher, mixing advanced students with average students as well as students who may find the activity more 
challenging.  Each student will have an assigned role in the project and I will observe throughout to make sure 
students are fulfilling their obligations to the group and receiving help when they need it. One student who has an 
IEP has severe difficulty with reading and processing text; for this lesson I will arrange for that student to have 
guided assistance in the form of a special education aide, who can interpret and prompt the student in text-
dependent situations.] 
 
 
Objectives: In this section you need to list the learning objectives, or desired outcomes of the lesson. In 
other words, a list of things students will be able to know and/or do at the end of the lesson. This is certainly one 
of the most important parts of your lesson plan, because it clearly states the lesson’s purpose. The language used 
in objectives should be clear, to the point, and measurable… that is, students should be able to prove that they 
have learned the objective in a tangible way. Avoid terms like “students will understand” or “students will 
appreciate”, because those statements are often difficult to assess. It is important that your objectives be directly 
linked to your assessment. Keep the number of objectives reasonable; 3 or 4 is usually sufficient, but for more 
involved lessons more may be appropriate. 
[Example: 
• Students will work in groups to form ideas and outlines of a written piece of communication. 
• Students will use prior knowledge and creativity to form 2 or more hypotheses  
• Students will use a minimum of 3 web resources to research their hypothesis 
• Students will employ critical thinking to compare their hypotheses with facts and identify conflicts between the 

two. 
• Students will create a final, edited written analysis that clearly expresses their discoveries. 
• Students will share their final product with the rest of the class in an oral report. 
 
Materials Needed:  For this part, list the materials that will be needed in the lesson. When possible, 
quantify the materials; that is, state how many items will be needed for students and/or groups. These materials 
may be consumables (paper, string, task sheets, etc.) physical objects, computer software, or school equipment.  
[example:  For each student - Paper, pencils, computer(s) with Internet access, marker board and markers for 
attention step, printout on how glass (or another example) is made from website “How Everyday Things Are 
Made” at http://manufacturing.stanford.edu/, computers with word processing available for final write-up.] 
 
Instructional sequence:  A step-by-step description of how the teaching will take place. 

 
Attention Step – An activity which sparks interest in the lesson’s topic; some sort of engaging event, 
activity, or discussion that gets students thinking about the content to be taught. Video clips, guest 
speakers, interactive games, and diagnostic activities- that tell the teacher what students already know – 
are all good examples of attention steps. Most of the time these activities are short but actively involve 
students.   [example: I will introduce the lesson by asking students if they know how something is made—
for example, glass might be interesting.  I will ask them to brainstorm on how they think it is made, 
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writing their responses on the board, perhaps using a KWL chart.  Then, I will have prepared 
beforehand a printout from the website “How Everyday Things Are Made” 
@http://manufacturing.stanford.edu/, describing how exactly glass is made.  I will read this printout and 
then, as a class, we will compare how we were correct and how we were incorrect in our hypothesis.  We 
will discuss what exactly a hypothesis is, how it is basically an educated guess.] 
 
What follows the Attention Step are brief descriptions of what is to follow… step-by-step write-ups of the 
instructional plan, with details about how each segment of the lesson will be taught. Typically, there are 3 
or 4 of these steps, then a short “wrap up” activity that closes the lesson. In this wrap-up, students should 
be reminded of the purpose of the lesson. 

 
First Step - Next I will have them get into groups, and give roles to each student in the group.  One 
person will be the note taker, another will be task-manager, making sure the group is remaining on task, 
another might be assigned the role of researcher, another the typist who is in charge of putting their final 
results in to a word document, or the final speaker when students present their project.  I will explain the 
assignment:  In their groups, they will be coming up with several everyday items and brainstorming about 
how they think they are made.  (Several items will be necessary as not all items will be available on the 
site)  I will give them the expectation that they come up with what an item is made from, what ingredients 
are added, and what process from beginning to end these ingredients go through to become the final 
product.   
 
Step 2:  Next, students will go to the computer lab and visit the site “How Everyday Things Are Made” 
@http://manufacturing.stanford.edu/.  They will choose one thing on their list and look up how it is made 
on the site.  (If they cannot locate how the item is made, they will choose another item from their list, 
etc.)  They will print out the description from the site.  Next, they will get back into their groups and 
compare and contrast the actual making process with their hypothesis.   
 
Step 3:  As a group, students will now develop a brief write-up of how they were correct and how they 
were incorrect.  In this write-up, the reader or listener must be able to gain knowledge of the actual 
making process of the item.  The typist of the group will take the rough draft of this write-up (probably 
about 1 page/double-spaced in length, perhaps a bit longer) and compose it on Word, checking for errors 
in spelling and grammar. 
 
Wrap-Up:  Groups will present their final results in front of the class.  Students not presenting will 
evaluate other groups’ presentations using a basic 1/2/3 rubric.  Finally, I will facilitate a closure discussion 
that revisits the objectives and provides a transition to the next phase of the school day.  

 
 
Assessment:   Another very important part of your lesson plan is the section on assessment. This bulleted 
list should describe what assessment strategies will be used to measure whether or not the lesson objectives have 
been met. It is important to make sure that your assessment task(s) is/are tied directly to your 
previously stated objectives.  It is recommended that teachers employ diverse types of assessments to better 
determine the effectiveness of teaching and learning for all students. Though a multiple-choice paper-pencil test 
might work well in some activities for some students, it may not for other students or situations. Performance and 
authentic assessments, anecdotal records, and both formal and informal assessments can be described in this 
section. 
 
Reflection:   If you have actually taught this lesson, indicate how it went, what went well or not well, and 
why in about 3 to 5 sentences. If you have not taught the lesson, simply indicate this in writing. 
[example:  I have not yet taught this lesson.] 

NEXT PAGE:  Lesson Plan  Scoring Rubric 
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Component 
Needs 

Improvement 
(1) 

Developing 
(2) 

Proficient 
(3) 

Exemplary 
(4) 

 

Topic Focus 

Topic is not evident, or is 
inappropriate for grade / 
developmental level of 
students. Substantial 
revision required. 

Topic of lesson is 
somewhat unclear or is 
inconsistent throughout 
the lesson sequence. 
Topic of lesson may 
not be clearly 
appropriate for grade 
level. 

Focus of lesson is 
clear, but may not be 
evident throughout 
lesson sequence. 
Lesson topic is 
appropriate to 
grade/age level. 

Topic is appropriate 
and especially well-
articulated. Focus of 
lesson is well-placed 
for age/developmental 
level.  

 

Instructional 
Goals and 
Objectives 

Objectives are not 
evident, or are poorly 
expressed. Objectives 
are not tied to other 
aspects of the lesson 
plan. 

Objectives are evident, 
but may not be 
measurable. Objectives 
are adequate, but may 
not be clearly 
expressed. Objectives 
may require revision. 

Objectives are clearly 
stated and connected 
to other aspects of the 
lesson.. They are well 
expressed and 
measurable. 

Objectives are 
unusually 
comprehensive, clear, 
and relevant to the 
lesson. They 
demonstrate rigorous 
yet appropriate 
behavioral and 
academic expectations.  

 

Instructional 
Sequence 

Instructional strategies 
are not evident, or are 
unclear and 
disorganized. 
Instructional methods 
may be inappropriate. 

Some instructional 
strategies are 
appropriate for learning 
outcomes. Instructional 
sequence is 
inconsistent and may 
require revision. 

Most instructional 
strategies are 
appropriate for learning 
outcomes. Learning 
experiences are well-
paced, appropriate, 
and well articulated. 

Learning sequence and 
choice of instructional 
methods are excellent 
in scope and 
sequence. Teaching 
methods reflect a keen 
awareness of students’ 
learning needs. 

 

Assessment 

Assessment strategies 
or tools are not evident 
or are inappropriate for 
learning outcomes. 

Assessment methods 
are evident, but may 
not be tied clearly to 
learning objectives. 
Assessment methods 
may be weak and may 
require revision. 

Lesson assessment is 
clearly stated and has 
been connected in 
meaningful ways to 
learning objectives. 

Assessment strategies 
are comprehensive, 
well articulated, and 
directly tied to 
objectives. Quantity 
and quality of 
assessment strategies 
are exemplary. 

 

Organization 
and 
Presentation 

Lesson plan is 
disorganized or poorly 
presented. No logical 
sequence of learning 
activities is evident. One 
or more required 
elements missing. 

Lesson design contains 
all required elements, 
but may need revising 
for aspects of 
organization or 
presentation. 

Lesson is appropriately 
organized and well 
expressed. All 
elements evident and 
in proper sequence. LP 
is easy to understand 
and follow. 

Lesson plan is 
unusually well 
organized, includes 
supplementary 
materials, and is rich in 
detail with all required 
elements. 

 

Writing 
Conventions 

Many (more than 5) 
spelling, grammatical, or 
organizational writing 
errors evident. 
Substantial revision 
necessary. 

Some (1 - 5) spelling, 
grammatical, or other 
writing errors are 
evident, but otherwise 
writing is adequate and 
clear. 

No errors evident in 
writing. Written 
conventions are 
followed, and writing is 
appropriate for an 
upper level college 
course. 

No errors in writing 
conventions evident. 
Writing reflects 
exemplary and 
appropriate use of 
vocabulary. Writing is 
unusually professional 
in form and substance.  
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Appendix M (continued)   Unit Plan Format / Sample 
 
[Student Name] 
EDUC 330 
Presentation #3: Unit Plan 
March 6, 2016 

 
 
Focus of Unit: “Our Neighborhood, Planet Earth” 
 
Grade & Learner Profile: 5th grade/class, 20 students. Two students receiving special 
education assistance (IEPs for reading and math). One student receives Title 1 assistance. 
 
Standards & Benchmarks:  

MT.WR.K-
12.1.R  

RATIONALE: The goal of writing instruction at all grade levels is to enable all students to write 
clearly and effectively. While final drafts should be mechanically correct, good writing includes 
much more: organization, develop-ment of ideas with supporting detail, sentence fluency, word 
choice, and voice. Writers need many opportunities to write and revise their writing. As writers 
gain control of language, they discover the power of writing to communicate. 

MT.WR.K-
12.2  STANDARD: Students apply a range of skills and strategies in the writing process. 

MT.WR.K-
4.2.1  > plan writing by generating and organizing ideas and by considering purpose and audience.  

MT.WR.K-
4.2.3  

> revise writing at the word, sentence, and paragraph levels using feedback and guidance from 
others.  

MT.WR.K-
4.3.1  > set goals and become aware of successes in their own and others’ writing. 

MT.WR.K-
4.3.2  

> share writing with others, listen to responses, ask questions, and offer positive comments to 
others. 

MT.SS.K-
12.3.R  

RATIONALE: Students gain geographical perspectives on Montana and the world by studying 
the Earth and how people interact with places. Knowledge of geography helps students address 
cultural, economic, social, and civic implications of living in various environments. 

MT.SS.K-
4.3.1  

> identify and use various representations of the Earth (e.g.,maps,globes,photo- graphs,latitude 
and longitude,scale). 

MT.SS.K-
4.3.2  

> locate on a map or globe physical fea- tures (e.g.,continents,oceans,mountain ranges,land 
forms)natural features (e.g., flora,fauna)and human features (e.g.,cit- ies,states,national borders). 
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MT.SS.K-
4.3.4  

> describe how human movement and settlement patterns reflect the wants and needs of diverse 
cultures. 

MT.ARTS.K-
4.5.2  > identify and describe specific works of art belonging to particular cultures, times and places. 

 
 
 
 
Resources:  
 GoogleEarth/Internet access 
 Computer lab with at least 10 computers connected to the Internet 
 Microsoft Word with Internet access (for image inclusion) 
 paper/pencils/pens/markers/colored pencils 
 SmartBoard and accompanying software 
 A large, clear, and detailed World map or globe 
 Color printer connected to at least one computer 

Grocery / kitchen access, for at least one student if they choose the recipe project 
  
  
Rationale & Background:  
The focus of this lesson will be teaching students about the relationship between where they live and 
the rest of the world, both physically, as in geographically, as well as culturally.  As is often the case 
growing up in smaller towns, many students may feel isolated from the rest of the planet, and this unit 
is a way for them to see the big picture and learn a little about the rest of the countries and people 
around the globe.  In order to teach this lesson, the teacher must have a firm grasp of basic geography, 
must know some landmarks around the world and where they are located, as well as how to use 
GoogleEarth, a Smartboard, and the Internet.  She/he must be able to describe accurately different 
cultures around the world when introducing countries or landmarks to the children—for example, 
Stonehenge could be one, and the teacher would have to know basic history and information regarding 
that. Some resources for teachers wishing to teach this lesson would be various National Geographic 
magazines, various historical texts, and websites describing cultural traditions of different ethnic groups 
around the world.  None of these resources would need to be extremely detailed, but would be 
necessary to give the teacher accurate information for describing things to their students.  Before 
students are ready for these lessons, they must know their own personal addresses, have acquired basic 
writing skills appropriate for approximately their grade level, and know how to use the Internet and 
computers well. 
 
Instructional Objectives:  
    Technology Objectives: 
 1)   SWBAT access and demonstrate proficiency in the use of Google Earth to locate a         
minimum of 3 distinct places of interest.   
 
    Geography/SS Objectives: 

2) SWBAT locate, on a map or a globe, where they live, as well as other continents on the planet 
and various cultural landmarks around the world.   
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3)  SWBAT give general descriptions of the cultures that inhabit various places around the    
globe, some of their traditions, and their artwork as well as any cultural landmarks that are 
associated with that culture, such as recipes, history, language, etc. 

 
    Language Arts Objectives: 

4)  SWBAT incorporate the above knowledge into written works describing the lives of  
     people inhabiting various places around the planet other than their own. 
5)  SWBAT present their projects for their peers using oral and media skills 
6)  SWBAT evaluate the presentations of their peers using a rubric. 

 
 
Differentiation: In order to adapt this lesson plan for diverse learners, I will utilize the more 
advanced learners in the classroom to assist the more challenged students.  This will be done through 
predetermined grouping of the students into diverse learning collaborations.  There will be multimedia 
facets to the unit in order to reach various learning styles.  Each student within the group will be given a 
role related to something they show interest in or excel at, and will be encouraged to utilize the help of 
their parents and family members when researching their topic.  A blind student would have access to 
materials on cultures and geography provided in Braille, and there would be plenty of read-alouds by the 
teacher throughout the unit to describe diverse cultures and scenery around the world.  Other issues 
related to this unit with regard to learners with distinct learning needs would be addressed using special 
education staff as co-facilitators. 
 
 
Instructional Sequence:  
Day 1: As an introduction to the Unit, I will present the students with a world map and GoogleEarth on 
the Smartboard.  I will ask the students to gather around in front of the SmartBoard, and I will start the 
lesson by showing them my own house on GoogleEarth.  Next, I will ask if any of them know their 
addresses, and we will find their homes.  Next I will ask them if they know where the Statue of Liberty is 
located.  We will locate it on GoogleEarth, as well as the map.  I will give a brief history of the Statue of 
Liberty (how it was a gift from France, etc.) and we will move on to various other landmarks around the 
globe.  Some of these could include Stonehenge, the Vatican, the Great Barrier Reef, the Great Wall of 
China, etc.  We would spend roughly 20 minutes to half an hour using GoogleEarth and the World map 
in tandem with each other to explore various places around the world.  We would visit each continent at 
least once, and I would ask them what they knew about this continent.  Who are the people that live 
there?  What are some famous places located there?  What do they know about traditions in that area?  
I would finish the lesson by assigning the students their 4 person groups, giving them 10 minutes to 
meet, and giving them the task of choosing three countries to research for their final project.  The three 
countries should be listed in order of choice (i.e. 1 is first choice, 2 is second choice).  At the end of the 
10 minutes, each group will present me with a piece of paper with their names and their three choices.  
I will then mix the pieces of paper up in a bowl/hat, draw them out, and write on the board the groups 
and what countries they will be researching.  If a subsequent group chooses a country which has 
already been chosen, they will get their second choice, and so on.   

 
Day 2:  We will quickly review the expectations we went over the day before: each group has 
selected their country, and they will be researching that country in order to present a final project for 
the class.  I will write on the board 3 choices students can select for their final project.  The 3 
choices will be as follows: 
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 1) Write a brief description of their country; its climate, scenery, history, and the people 

who inhabited it in the past and today.  Find some photos from this country.  Next, choose a 
recipe which is unique to this country and one of the cultures that live there.  As a group, make 
the recipe and have it ready for the final presentation along with a typed copy of the recipe for 
every other student in the class.  Give a bit of information about the recipe itself with this; when 
was it eaten, how is it unique to that culture?   

2) As a group, develop a character that lives in their country.  Concoct a complete biography of this 
character and write a 3-5 page story detailing his/her life and what he/she does on a daily basis.  
Include some of his/her native language, likes/dislikes, family history and information, etc.  Have 
one student illustrate the story on posterboard, and present the story and illustrations for the rest 
of the class.  All information must be accurate and show the group has researched thoroughly! 

3) As a group, come up with a name for a travel agency.  Next, research their country in order to 
create a trip touring their country.  Specific information, such as what routes taken and what 
hotels and restaurants visited along the way, will be necessary.  Accurate monetary amounts and 
details will be expected.  Finally, create a travel brochure using Microsoft Word (or 
Publisher/other Desktop Publishing software) and the Internet to describe their trip from 
beginning to end, with colorful photos included. 

 
I will advise the students to get back into their groups, choose one of the three final projects, 
develop an outline of how they will complete this project, and list the specific duties of each group 
member to complete the project.  I will give the students 20 minutes to complete this task and 
present me with a page detailing this information.  The rest of day two will be spent in the computer 
lab researching their project.  Each student will be advised to research a different facet of the 
country; for instance, its people, its food, its scenery, its climate, its animals, its history, traditions, 
etc.   
 
Day 3:  Students will get into their groups and review what information they gathered the previous 
day working on their research of their country. They will be required to determine if they have 
enough information to work with.  If not, they will be given further time in the computer lab to 
complete their research.  If they have enough information, they will begin their “jobs” necessary to 
complete their project.  This day will be spent largely in the computer lab, again, writing, composing 
the written part of their projects.  At the end of the class period students will be expected to provide 
for me what they have done so far, so that I have a clear picture of what they have accomplished 
and whether or not groups are moving at the pace required to be finished by Day 5.   
 
Day 4: Students will get into their groups, again, and review what they have done so far.  Next, they 
will split up and work on their individual responsibilities.  Some of the students will be editing their 
written drafts from the previous day, and putting them together into a final draft.  Some will be 
finding photos and images on the Internet to be used for their brochures, stories, or recipe 
presentations.  Some will be drawing illustrations for their stories.  Some will be listing ingredients for 
recipes and setting up a time that evening to get together and make the recipe for the following day.  
During this process, I will be available for advice on their final presentations, and when groups have 
come reasonably close to completion, I will be their audience for a practice run of their presentation, 
which will occur the following day.  At the end of the class period, I will bring the students together 
as a class, and review what is expected of them for the final day of the Unit.  I will introduce the 
rubric they will be using when they evaluate the presentations of their peers, a large portion of my 
own assessment process.  It will look like this: 
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Group Name Here: Poor    (1 ) Fair   (2) Good    (3) Excellent(4) 

Research I’m not so 
sure they did 
their research. 

They did 
their research 
but didn’t 
review it 
enough to 
know their 
country. 

They did their 
research 
adequately 
and seemed 
to know their 
country 
pretty well. 

They did 
their research 
and reviewed 
it well; this 
group really 
knows their 
country! 

Images/Illustrations/Photos None, very 
few, doesn’t 
give you an 
idea of what 
the country 
and its people 
are like. 

Some, but 
could be 
more. 

Quite a few, 
adequate to 
show what 
the country 
and its people 
look like. 

Lots, well-
done and 
colorful!  I 
practically 
lived here. 

 

Group Presentation/Text, 
Written or Read-Aloud 

Disorganized, 
not well-
prepared, 
only one 
person 
presented, etc. 

More than 
one person 
presented, 
but not as 
organized 
and prepared 
as they could 
have been. 

Everyone 
participated, 
good 
organization, 
well-
prepared. 

WOW!  Now 
I really know 
this group’s 
country! 

Overall Could have been 
better. 

Pretty Good. I liked it! WOW!  These 
guys did an 
awesome job. 

 
Day 5: Groups will each choose a number from a hat/bowl, etc. which will determine the order in 
which they will present.  Each student will be handed out an assessment rubric peer evaluation form 
(like the one under Day 4 above) and will be given clear instructions on how to complete their 
assessments.  Assessments will be anonymous and should be taken very seriously.  For each 
presentation, GoogleEarth will be available on the SmartBoard and the World map should be utilized 
as well.  Groups will now present their projects, and each member of the group will be expected to 
play a part in this.  As groups are presenting, there should be utter respect and complete silence by 
the rest of the class as they are listening and watching.  After each presentation, students will be 
given 5 minutes to complete the rubric for the group, and turn them in to me, facedown.  Applause 
will be given at the end of every presentation.  The time expectation for each presentation will be 
roughly 5-10 minutes.   

 



 

115 
 Assessment: I will assess students through daily observation of their group work using 
anecdotal records and student feedback. I will also use the peer evaluation rubrics to assess the quality 
and efficiency of the group work. 
 

Technology Objectives: 
 1)   Anecdotal record / checklist   
 
    Geography/SS Objectives: 

2)  Checklist showing cultural landmarks  
3)  Checklist showing cultural landmarks 

 
    Language Arts Objectives: 

4)  Group poster presentation to class 
5)  Peer evaluation rubric 
6)  Peer evaluation rubric 

 
 
Reflection: I have not yet taught this unit.  
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Unit Plan  Scoring Rubric 

SKC Teacher Education Program 
 
  

Component 
Needs 

Improvement 
(1) 

Developing 
(2) 

Proficient 
(3) 

Exemplary 
(4) 

 

Unit Focus 

Topic is not evident, 
or is inappropriate 
for grade / 
developmental level 
of students. 
Substantial revision 
required. 

Topics in unit are 
somewhat unclear 
or are inconsistent 
throughout the 
lessons. Topic of 
unit may not be 
clearly appropriate 
for grade level. 

Focus of unit is 
clear, but may not 
be evident or 
consistent 
throughout unit 
sequence. Lesson 
topics are 
appropriate to 
grade/age level. 

Focus of unit is 
appropriate and 
especially well-
articulated. 
Individual lessons 
are well-placed for 
age/developmental 
level.  

 

Unit Goals 
and 
Objectives 

Objectives are not 
evident, or are poorly 
expressed. 
Objectives are not 
tied to other aspects 
of the unit plan. 

Objectives are 
evident, but may 
not be measurable. 
Objectives are 
adequate, but may 
not be clearly 
expressed. 
Objectives may 
require revision. 

Objectives are 
clearly stated and 
connected to other 
aspects of the unit.. 
They are well 
expressed and 
measurable. 

Objectives are 
unusually 
comprehensive, 
clear, and relevant 
to the lessons and 
unit. They 
demonstrate 
rigorous yet 
appropriate 
behavioral and 
academic 
expectations.  

 

Instructional 
Sequence 

Instructional 
strategies are not 
evident, or are 
unclear and 
disorganized. 
Instructional 
methods may be 
inappropriate. 

Some instructional 
strategies are 
appropriate for 
learning outcomes. 
Instructional 
sequence is 
inconsistent and 
may require 
revision. 

Most instructional 
strategies are 
appropriate for 
learning outcomes. 
Learning 
experiences are 
well-paced, 
appropriate, and 
well articulated. 

Learning sequence 
and choice of 
instructional 
methods are 
excellent in scope 
and sequence. 
Teaching methods 
reflect a keen 
awareness of 
students’ learning 
needs. 

 

Assessment 

Assessment 
strategies or tools 
are not evident or 
are inappropriate for 
learning outcomes. 

Assessment 
methods are 
evident, but may 
not be tied clearly 
to learning 
objectives. 
Assessment 
methods may be 
weak and may 
require revision. 

Unit assessment is 
clearly stated and 
has been 
connected in 
meaningful ways to 
learning objectives. 
Assessment is 
varied yet 
consistent across 
lessons. 

Assessment 
strategies are 
comprehensive, 
well articulated, and 
directly tied to 
objectives. Quantity 
and quality of 
assessment 
strategies are 
exemplary. 

 

Organization 
and 
Presentation 

Unit plan is 
disorganized or 
poorly presented. No 
logical sequence of 
learning activities is 
evident. One or more 
required elements 
missing. 

Unit design 
contains all 
required elements, 
but may need 
revising for aspects 
of organization or 
presentation. 

Unit is 
appropriately 
organized and well 
expressed. All 
elements evident 
and in proper 
sequence. UP is 
easy to understand 
and follow. 

Unit plan is 
unusually well 
organized, includes 
supplementary 
materials, and is 
rich in detail with 
logical descriptions 
and all required 
elements. 

 

Writing  

Many (more than 10) 
spelling, 
grammatical, or 
organizational writing 
errors evident. 
Substantial revision 
necessary. 

Some (1 - 10) 
spelling, 
grammatical, or 
other writing errors 
are evident, but 
otherwise writing is 
adequate and clear. 

No errors evident in 
writing. Written 
conventions are 
followed, and 
writing is 
appropriate for an 
upper level college 
course. 

No errors in writing 
conventions 
evident. Writing 
reflects exemplary 
and appropriate use 
of vocabulary. 
Writing is unusually 
professional in form 
and substance.  
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 Appendix N:  License Calculation Form 
 
 

Salish Kootenai College Elementary Teacher Education Program 
Montana Assessment of Content Knowledge (MACK) for OPI Licensure 

(revised 11/15:DSR) 
Student:_____________________                I.D. #_______________    Date:______________________ 
 
1. Content Course Work GPA: 

 
 

 
 

 
 
 
 
 

2. Student Teaching CK Assessment Points 
 

Descriptor Points 
Knowledge is Advanced 3  
Knowledge is Proficient 2  
Knowledge is Basic    1* 
Knowledge is Insufficient 0 

 
3. PRAXIS Subject Assessment 
 

 
 
Praxis Score: __________ 
 
 
 
 

 
 
 
 
 
          

Course Course Description Grade Points 
ENGL 101 English Composition I   
ENGL 202 English Composition II   
GEOG 100 Introduction to Geography   
SPCH 100 Basic Communication   
 Social Science Intro (List C)   
 History Elective   
SCID 210 Science for Educators 1: Life Sciences   
SCID 211  Science for Educators 2: Earth and Sky   
SCID 212  Science for Educ. 3: Our Physical World   
MATH 132 Math for K-8 Teachers 1   
MATH 133 Math for K-8 Teachers 2   
MATH 134 Math for K-8 Teachers 3   
ARTD 111 Fundamentals of Art and Design   
MUSC 101 Music Fundamentals   

GPA Points 
3.50 – 4.00 4 
3.00 – 3.49 3 
2.65 – 2.99 2 
2.00 – 2.64    1* 
below 2.00 0 

ELEMENTARY EDUCATION 
#5018 

 Score Range Points 
163-200 3 
146-162 2 
130-145   1* 

<130 0 

Total content GPA 
Points 

  Total STCKA 
Points 

Total Content Knowledge Score (CKS) 
A total CK score of 7 or higher is required for licensing. 

Total PRAXIS points 
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Appendix O:  Montana Assessment of Content Knowledge (from Student Teaching) 
 

Elementary Education 
Assessment of Content Knowledge  

Demonstrated During Student Teaching 
 

This evaluation is based on InTASC Standard #4:  The teacher understands the central concepts, tools of inquiry, and structures of the 
discipline(s) he or she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for 

learners to assure mastery of the content. 
The Cooperating Teacher(s) completes this Content Validation Assessment on their Student Teacher Candidate.  The College/University 
Supervisor must review this assessment of a beginning teacher, make any pertinent comments at the bottom, and sign.  Please evaluate the 
candidate based on the Montana State Board of Education’s definition of content as found in Administrative Rules of Montana Chapter 
58 Professional Educator Preparation Program Standards 10.58.508 Elementary as applicable to subjects being taught: Language Arts, 
Mathematics,  Science, and Social Studies. Using the rubrics for each Indicator, record a score for each subject in the box provided.   

3 = Advanced            2 = Proficient               1 = Basic              0 = Insufficient 
Mark the box with N/A if the Candidate did not work in the subject area at any time during the Student Teaching Experience 
 

Indicator A: Knowledge of content. 
3     Demonstrates advanced knowledge of content. 
2     Demonstrates proficient content knowledge. 
1     Uses basic content knowledge. 
0     Uses inaccurate, insufficient content knowledge. 

 

 Language Arts 
 Mathematics 
 Science 
 Social Studies 

 

Indicator B: Content alignment with identified objectives and standards. 
3     Uses objectives and standards to make lessons meaningful to students. 
2     Effectively use objectives and standards to develop the lesson. 
1     Attempts to use objectives and standards to develop the lesson. 
0     Is unable to use objectives and standards to develop a lesson. 

 

 Language Arts 
 Mathematics 
 Science 
 Social Studies 

 

Indicator C: Accurate and current sources of information. 
3     Uses additional resources beyond manual texts and curriculum guides. 
2     Effectively use manuals, texts, and curriculum guides. 
1     Demonstrates minimal use of instructional resources. 
0     Is ineffective in using available instructional resources. 

 

 Language Arts 
 Mathematics 
 Science 
 Social Studies 

 

Indicator D: Content research to support lesson development. 
3     Demonstrates in depth research of topic content. 
2     Demonstrates acceptable research of topic content. 
1     Demonstrates minimal research of topic content. 
0     Demonstrates little or no research of topic content. 

 

 Language Arts 
 Mathematics 
 Science 
 Social Studies 

 

Signatures 
 
Candidate Signature (I have been made aware of this assessment)                  Print Name          Date 
 

Cooperating Teacher Signature (I have completed this assessed)         Print Name                                      Date 
 

University/ College Supervisor Signature (I have reviewed this assessment)    Print Name                                    Date 
Comments: 
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 Appendix P: Transition to Professional Teaching (TPT)  Assessment 
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Appendix Q:  Reflective Written Analysis Sample 
Iwana B. Teacher 
TEP Portfolio 
Reflective Written Analysis 1 

InTASC Principle #1: 
 

Learner Development 
 
The teacher understands how learners grow and develop, recognizing that patterns of learning and 

development vary individually within and across the cognitive, linguistic, social, emotional, and physical 
areas, and designs and implements developmentally appropriate and challenging learning experiences. 

 
Candidates are encouraged to reference knowledge gained from past coursework, life 

experiences, and research on educational theory or practice. 
 

 Principle 1 focuses on the various ways that learners evolve with respect to intellectual, 
physical, and social development over time. There are multiple factors that affect how these 
aspects of development change over time as students grow from young children to adolescents 
and then into young adults. Although there are patterns that can be observed among groups of 
students in a classroom, school, and the larger community, there are also individual differences 
among children in the ways – and rates – of development. 

 
 

 It is very important that teachers have an awareness and sensitivity to students’ cognitive, 
emotional, social, and physical development. If teachers take learner development into account 
when they plan educational activities, there is a much better chance that all students’ learning 
needs will be addressed. An effective elementary level teacher knows that learning experiences 
cannot be “one size fits all”, and that students’ academic and social development has to be 
considered to be fundamental in designing lessons and activities. In order to ensure a level of 
rigor that is appropriate for learners, teachers must assess and understand where their students 
are at before they can plan lessons. 

 
To represent my growth in this principle, I have chosen to include my Parent Meeting 

Activity and Summary Packet from ECED 109, Meeting the Needs of Families. This artifact 
represents my knowledge learned with regard to networking with families with respect to 
children’s development. I am also including a written reflection of a learning center activity 
associated with EDUC 235, Introduction to Indian Education. This artifact documents my 
experience working with classmates to design a developmentally appropriate learning module for 
Native American middle school students. 

  
I know I will grow in significant ways as I explore content areas more deeply in my 

upcoming methods classes. I look forward to this, as I know it will make me a better teacher. 
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Scoring Rubric: SKC Reflective Written Analysis    (RWA) 
 
Note: This is a gradient scale ( 1 – 5 ) 
 

 

 
          Total points 
 

 
 
 

 
 
 
 
 

Component 
Needs 

Improvement 
(1) 

Satisfactory 
(3) 

Excellent 
(5) 

 

Understanding 
the Principle 

Little or no understanding 
of the InTASC Principle is 
apparent; Principle is 
missing or poorly 
represented. 

Principle is restated in clear 
terms; Explanations and 
details are connected to 
Principle. 

Principle is unusually 
well summarized, with 
clear connections to 
effective teaching 
practice; Candidate’s 
original perspective is 
evident and well 
expressed. 

 

Importance to 
Teaching 

Connection between 
Principle and teaching 
practice is absent or poorly 
expressed. 

RWA relates a clear 
connection between 
effective teaching and 
learning and InTASC 
Principle. 

Connection between 
InTASC Principle is very 
well expressed; 
Examples are provided 
that show the 
importance of the 
Principle to effective 
teaching. 

 

Reference to 
Artifacts 

Little or no reference is 
provided to show how the 
candidate is progressing 
with respect to the InTASC 
Principle. 

Adequate evidence is 
referenced that 
demonstrates the 
candidate’s progress with 
respect to the Principle. 1 
or 2 items referenced. 

Multiple (2 or more) 
artifacts are referenced 
that demonstrate the 
candidate’s growth with 
regard to the Principle. 
Significance of the 
artifacts is especially 
insightful and well-
expressed. 

 

Assignment 
Requirements 

Several required elements 
missing; length of RWA 
excessively short or long; 
format not followed 

Elements all present; 
Length of RWA adequate; 
format followed; adequate 
info provided. 

All requirements met at 
highest level. Insights 
are clearly connected to 
Principle; RWA is well 
organized and formatted 
at a professional level. 

 

Writing 
Conventions 

Paper contains multiple (5 
or more) grammatical 
and/or spelling errors. 
RWA not thoughtful or 
reflective. 

Paper contains 1- 4 
grammatical and/or spelling 
errors. RWA is 
inconsistent; segments 
may not be thoughtful or 
reflective. 

Paper contains no 
grammar or spelling 
errors. RWA is cohesive, 
thorough, and 
consistently thoughtful 
and reflective. 
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 SKC Teacher Education Program Portfolio Stage 1 

 
Reflective Written Analysis  # ___________ 

 
 
Student_________________________________   Instructor_____________________________ 
 
 
Date:___________________________________ 
 
 

 
 
 

Score:___________________ 
 
Comments: 
  

Level of 
Performance: 0 Unacceptable 1 Developing 2 Proficient 3 Exemplary 

Reflective Written 
Analysis (RWA) of 
your strengths 
related to InTASC 
Principle.  
(Include the 
INTASC 
Principle/Standard 
at the top of a 1-2 
page essay. (1) 
Explain how the 
principle is 
important in your 
teaching; (2) 
describe ways you 
have implemented 
the principle in 
your lessons and/or 
what you plan to do 
when you teach; (3) 
conclusion should 
reinforce your 
belief in the 
principle and make 
a reference to the 
artifacts/evidence 
in that section of 
the portfolio) 
 

One or more of 
the required 
elements 
missing. 
Organization 
may lack clear 
focus, ideas 
difficult to 
follow. 
Expression of 
ideas may often 
be awkward or 
unclear, and 
word choice may 
often be 
inaccurate or 
inappropriate. 
Numerous errors 
in grammar, 
usage, or 
mechanics may 
at times impede 
understanding. 
 

Little elaboration; 
expression of 
ideas sometimes 
awkward or 
unclear, some 
inaccurate or 
inappropriate 
word choice. 
Several errors in 
spelling or 
writing 
mechanics; shows 
limited 
understanding of 
the importance of 
the Principle; 
little information 
relevant to 
implementation 
of the Principle; 
or artifacts and/or 
life experiences 
described show 
limited 
relationship to the 
Principle. 

Organization 
is logical; 
transitions are 
used. 
Expression of 
ideas usually 
clear; few or 
no errors in 
writing 
mechanics. 
Shows a solid 
understanding 
of how the 
Principle 
relates to 
teaching. 
Describes 
artifacts and/or 
life 
experiences 
that provide 
clear links to 
the Principle.   

Candidate 
demonstrates 
proficient skills at 
an advanced 
degree or at a 
master teaching 
level.  This score 
is reserved for 
those who 
demonstrate skills 
of an experienced 
teacher who is 
able to mentor 
others. 
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Appendix R - Professional Organizations and Useful Education Websites 
 
Student Teaching Page on SKC Website http://www.skc.edu/education/st.html 
Praxis / Educational Testing Service (ETS) http://www.ets.org/ 
Montana Office of Public Instruction (OPI) http://www.opi.state.mt.us/ 
Montana Academic Standards portal: http://opi.mt.gov/Curriculum/Index.html 
Montana Education Employment Directory:   http://jobsforteachers.mt.gov/Index.html 
 
National professional organizations (most have established standards for teachers) 
National Association for the Education of Young Children   http://www.naeyc.org/ 
The Association for Childhood Education International (ACEI): http://www.acei.org/ 
Council for the Accreditation of Educator Preparation (CAEP): http://caepnet.org/ 
International Reading Association: http://www.reading.org/ 
National Association for Music Education: http://www.menc.org 
National Council of Teachers of English: http://www.ncte.org/ 
National Council of Teachers of Mathematics (NCTM): www.nctm.org 
National Council for the Social Studies (NCSS): http://www.ncss.org/ 
National Science Teachers Association:  http://www.nsta.org/ 
Next Generation Science Standards: https://www.nextgenscience.org/ 
National Core Arts Standards: http://nationalartsstandards.org/ 
 
Montana Teachers Associations 
Montana Association of Teachers of English Language Arts (MATELA): http://www.matelamt.com/ 
Montana Council of Teachers of Mathematics https://www.montanamath.org 
Montana Environmental Education Association http://www.montanaeea.org/ 
Montana Indian Education Association http://www.mtiea.org/ 
Montana Science Teachers Association http://montanascience.org/ 
Montana State Reading Council (MSRC): http://www.montanareads.org/ 
 
 
Other web-sites of interest 
Montana OPI Teacher’s online Professional Development: http://learninghub.mrooms.net/ 
New Teacher Resources: https://www.edutopia.org/blog/new-teacher-resources-matt-davis 
NEA’s Guide to Classroom Management for New Teachers: http://www.nea.org/tools/management-tips-for-new-
teachers.html 
Lessons and ideas for implementing IEFA: http://opi.mt.gov/Programs/IndianEd/Curric.html 
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 Appendix S - Action Research Project Information and Rubric 

In education, teachers are continually making decisions on how best to improve their teaching practices to 
give their students the best possible chance for learning. But it is important to make decisions based on more 
than just a guess. Action research is one of the tools used by teachers to help make informed decisions. 
Professional educators seek solutions to problems, and explore methods and practices that will help their 
students overcome obstacles to learning. The “action” part of action research reflects the fact that teachers are 
questioning, hypothesizing, testing ideas, and gathering and analyzing information as they are actively 
working with their students, as opposed to other forms of research where the work is done apart from 
classroom teaching. 
As part of the graduation requirements for all of SKC’s Education degrees, each candidate conducts an action 
research project (ARP) focusing on identified questions about the effectiveness of a teaching strategy. The 
project itself consists of a paper and a short presentation.  

The paper, typically about 10 pages long, describes the question being investigated, support for the teaching 
strategy, data collected from an actual classroom, analysis of the data, and a statement of how the research 
might impact the student’s teaching practices. EDUC 471 is designed to assist students in completion of this 
paper. This course is typically taken the term just preceding student teaching, so that candidates can begin 
developing their ARP early, and then gather data during their student teaching placement. A primary 
objective of the class is focused on writing a major portion 
of the action research paper. The last five weeks of the 
course are dedicated to working in an actual classroom 
collecting the data to include in the project. 
The final paper and the presentation are completed when the 
student takes EDUC 495, Reflective Practice and Research 
in Education. Just prior to graduation, student share their 
action research presentation to an audience of their faculty 
and peers. 

Below are the basic steps and an outline of the expected 
content in an action research project. 

 

Basic Steps 

1. Develop a research focus.  Your questions will need to be related to assessment in the classroom. 

2. Explore some background related to your research focus.  Search educational journals for articles related 
to your topic, consult the World Wide Web, and discuss the subject with knowledgeable professionals. 

3. Write two or three open-ended questions about the problem or situation.  The research questions should 
be related to each other.  Since your research focus is in some way related to assessing the impact of your 
teaching on student learning, you may consider the examples below:  

o Are daily timed multiplication assessments effective in improving second grade students’ retention of 
multiplication facts? 

o What are effective methods for the retention of multiplication facts for second grade students? 
o Is daily reading aloud with a partner an effective method for the improvement of basic sight word 

recognition in first grade? 
o Does daily use of basic sight word flashcards along with reading aloud with a partner effectively 

improve basic sight word recognition in first grade? 
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4. Reexamine your research questions and determine where you can find evidence to address them.  

Determine three data sources for each question.  For example, graded multiplication assessments 
reflecting improved retention of multiplication facts.  Writing samples showing correct usage and spelling 
of basic sight words, or interviews with classroom teachers related to research questions. 

5. Determine the time frame and procedure you will use to collect data.  Carefully consider when your 
student teaching experience is done, and access to your students and teachers at your school (vacation 
times, school activities, etc.). 

 
FORMAT FOR WRITING UP YOUR ACTION RESEARCH PROJECT 

 
 I. Introduction: 
 
 II. Your Research Questions: State your questions here. State briefly how you will approach your research  
 
 III. Literature Review:  State what current research says about the your research area of focus. Cite at least 

three sources. 
 
 IV. Analysis: Look at your data sources. Code your questions to the sources. See the chart below. This is an 

example of data coded to the first two research questions. Code by color highlights (red for #1, 
etc.). You will need to read your data carefully and assign it to the various questions. Some data 
will answer more than one question 

    
   Question 1: What did the children gain in knowledge from the literature based unit? 
    Data Source     Findings 

Pre-assessment: KWL sheets 50% of the students knew at least 3 things 
about Native Americans  

Assessment 2: media project 100% of the students successfully 
completed criteria on rubric for developing 
a narrative essay about Native Americans 

Assessment 3: student 
interview 

Many students were having difficulty 
graphing timelines so we looked at another 
strategy 

Assessment 4: post assessment 
                               (final 
project) 

Many students were interested in N/A art so 
we developed deeper inquire questions into 
this. Their responses were rich and 
interesting. (See examples in Appendix A) 

  
   Question 2: What teaching strategies were most effective and least effective? 
    Data Source     Findings 

Student evaluations of my 
teaching 

Several of the children really liked the Venn 
diagram. I was surprised. 

Reflective journal I think I need to get better at setting up a 
framework for asking and answering 
questions. 

Interview/conversation with 
mentor teacher 

My MT gave me some good feedback 
today… 

Conversation with Dr. Moore Dr. Moore’s feedback on my observation 
sheet got me thinking about the way I 
interact with the children during literature 



 

127 
 

circles. She pointed out that I was largely a 
participant in the groups. Yes! 

   
    Include sample student artifacts as Appendices. You need only present a few representative 

examples. 
 
 V. Narrative: Summary of Findings – You should use your research questions to guide your narrative.  
   (sample) Based on what the students demonstrated between assessment 3 and assessment 4, 

they learned a great deal about _____ but not what I had hoped about ______. I think this 
occurred because _______.  

    
   Implications for Instruction – How will this research guide your future instruction? 
 
   Conclusion – Use research findings, citations and quotes in this section (as well as where 

appropriate in other sections). 
 
 

What follows is a scoring rubric used to evaluate and score your ARP Paper 
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Action Research Project – EDUC 495 

Carefully read through the instructions for the Action Research Project. 
 

Criteria Needs Imprvmt 
< 8 

Developing     
8-12 

Proficient 
13-17 

Exemplary 
18-20 

Research 
questions 
 
Total:  

No research 
questions are 
identified; or 
questions are not 
relevant to the field 
experience setting 

Educational research 
question(s) are identified 
but they are not clearly 
related to each other; 
questions are relevant to the 
field experience setting 

At least two and no more 
than three, educational 
research questions are 
identified; the questions are 
clearly related to each 
other; and questions are 
relevant to the student 
teaching setting.  

At least two and no more 
than three, educational 
research questions are 
identified; the questions 
are clearly related to each 
other; and questions are 
relevant to the student 
teaching setting; and 
demonstrate a deep 
understanding of the 
issues faced by today’s 
schools. 

Educational 
research 
sources 
Total: 

Does not use any 
sources to connect 
the action research 
project to what 
educational 
research tells us 
about the 
questions. 

Includes information from at 
least one knowledgeable 
education professional. 
Includes information from 
web-pages or other sources, 
but sources are not reports 
of educational research, or 
sources are not clearly 
related to the research 
questions.  

Includes information from 
at least one educational 
research report relevant to 
the questions; includes 
information from at least 
one knowledgeable 
education professional. All 
references are cited in the 
bibliography. Background is 
used to assist the individual 
in reflecting on the findings. 

Includes information from 
at least two educational 
research reports relevant 
to the questions; includes 
information from at least 
two knowledgeable 
education professionals. 
All references are cited in 
the bibliography. 
Background is used to 
assist the individual in 
reflecting on the findings.  

Data results 
Total: 

Data results are not 
appropriately 
summarized in data 
tables. Data is 
minimally discussed 
in the narrative. 
Several grammar, 
punctuation, or 
spelling errors. 
Writing is not well 
organized and 
clear. 

At least one source of data 
is cited in the data tables. 
Data results are summarized 
in the data tables. Data are 
discussed in the narrative. 
Only a few grammar, 
punctuation, or spelling 
errors. Writing is somewhat 
organized and clear with 
improvement needed. 

At least two sources of data 
are cited in the data tables. 
Data results are 
summarized in the data 
tables. Data are discussed 
in the narrative. Educational 
theory or research is 
reflected upon in 
relationship to the data. No 
grammar, punctuation, or 
spelling errors. Writing is 
organized and clear. 

At least four sources of 
data are cited in the data 
tables. Data results are 
summarized in the data 
tables. Data is discussed 
in the narrative. 
Educational theory or 
research is reflected upon 
in relationship to the data. 
No grammar, punctuation, 
or spelling errors. Writing 
is organized and clear. 

Conclusions 
Total: 

No conclusions are 
drawn or are not 
based on the data. 
Several grammar, 
punctuation, or 
spelling errors. 
Writing is not well 
organized and 
clear. 

Conclusions are drawn from 
the data and background 
information, but conclusions 
are weakly supported by the 
data. Few grammar, punct., 
or spelling errors. 

Conclusions are drawn from 
the data and background 
information. Conclusions 
are clearly supported by the 
data. . Implications for 
teaching &learning are 
stated but may not be 
completely connected with 
the data. No grammar, 
punctuation, or spelling 
errors. 

Conclusions are drawn 
from the data and 
background information. 
Conclusions are clearly 
supported by the data. 
Implications for teaching 
&learning are clearly 
stated and supported with 
the data. No grammar, 
punctuation, or spelling 
errors. 

Presentation 
Total: 

Presentation was 
not completed, or 
was awkward, 
unrehearsed, 
and/or poorly 
organized. Content 
of ARP was 
unclear. 
Presentation 
seemed 
unprepared. 

Presentation was properly 
focused on the ARP, but 
was insufficient for 
conveying core ideas and 
issue that were represented 
in the project. Presentation’s 
length was not appropriate 
for the time allocated. 

Presentation was focused 
on the content of the ARP 
and conveyed the content 
and implications of the 
project well.  

Presentation was 
unusually comprehensive 
and clear. Candidate drew 
connections to research 
and course content, and 
the presentation reflected 
a high level of 
understanding  and clarity 
as to the purpose and 
implications of the 
research. 
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Appendix T – Education Acronyms Reference Guide 
 
One of the education field’s most persistent characteristics is its reliance on acronyms. Educators use them among 
themselves, and even sometimes with their students to describe ideas, concepts, organizations, procedures, and just 
about anything else you might think of! Here is a very brief listing of some popular acronyms in education, and 
what the mean. Of course, here are many more than this! 
 

• AYP: Adequate Yearly Progress is each school’s progress according to the federal No Child Left Behind 
(NCLB) act. AYP tracks standardized test data in math, reading, and science. According to NCLB, all 
students in public schools must be proficient in reading and math by the 2013-14 school year. Schools 
that do not meet AYP towards that goal must notify parents and face sanctions. 

• DEAR: Drop Everything and Read (or IR for Independent Reading) is a time during the school day when 
children read silently. (For some of the benefits of IR and DEAR, click here.) 

• ELL: Students who are English Language Learners do not speak English at home and are learning 
English at school. 

• ESEA: The Elementary and Secondary Education Act is the federal law for K-12 education, it was 
reauthorized into NCLB in 2002. 

• FERPA: The Family Educational Rights and Privacy Act is a federal law that protects access to student 
records. It's important that parents know about laws like these and how their children's rights might be 
affected. 

• IEFA: Montana’s Indian Education for All Act of 1999, a common name for a statute in Montana requiring 
all MT public schools to include information and materials relevant and accurate with respect to 
Montana’s Indian tribes. 

• KWL: A Know, Wonder, Learned graphic organizer helps kids brainstorm and activate prior knowledge 
before a lesson, form questions to shape their learning, and reflect on their learning after the lesson. (For 
more info and ideas on this topic, click here.) 

• NCLB: No Child Left Behind is the federal law that currently governs education. The focus of NCLB is on 
measuring student achievement using test data and holding schools and districts accountable for student 
results. (Read more about this controversial law, click here.) 

• RtI: Response to Intervention is a problem-solving process in which a school team uses data to assess 
students’ individual needs and provide interventions to support students who are struggling. 

• SEL: Social Emotional Learning curriculums or programs that help students learn life skills including 
managing emotions, developing positive relationships, and making good decisions, among others. (For 
ten reasons SEL is important for schools, click here.) 

• SES: Under NCLB, schools that are not making AYP must provide Supplemental Education Service 
tutoring programs. 

• SST: Student Study Teams or Student Services Teams are meetings of school staff that are focused on 
addressing student needs, including discussing interventions and making decisions about student needs.
    (Continued on next page) 

 
For just Special Education, there are more! 
 
 

• 504 Plan: A 504 Plan is written for a child who has a disability that impacts his access to the curriculum 
in some way. The goal of a 504 Plan is to provide the student with accommodations and modifications in 
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school that allow him to fully access the general curriculum. (Get info on the difference between IEPs 
and 504 Plans.) 

• ADA: The Americans with Disabilities Act is a 1992 law that prevents discrimination on the basis of 
disability by any public institution, including schools. 

• ADHD: Attention Deficit Hyperactivity Disorder is a condition that’s characterized by inattentiveness, 
impulsivity, hyperactivity, or a combination of those characteristics that is out of the normal range for the 
child’s age. 

• BIP: A Behavior Intervention Plan is a plan that’s focused on changing a students’ behaviors, whether 
that’s keeping hands to himself or turning in homework on time. A BIP may be written in a child’s into an 
IEP or an informal plan between a child, parent, and teacher. 

• CST: Child Study Team is a group of individuals, often the classroom teacher, principal, SpEd staff, and 
Parents/Caregivers who meet regularly to develop and maintain a plan for services or interventions that 
may be important to a student’s success. 

• FBA: A Functional Behavior Assessment is an analysis of a child’s behavior that considers the 
antecedents of the behavior, the behavior and the consequences. 

• FAPE: Each child is guaranteed a Free Appropriate Public Education, according to the law. An 
“appropriate education” may be any combination of general classes, special education interventions, 
specialized services (Speech, OT), or home instruction. 

• IDEA: The Individuals with Disabilities Education Act is a federal law that guarantees education to all 
students with disabilities. 

• IEP: An Individual Education Plan (or program) is written for a child who is eligible to receive special 
education services. It includes a description of the child’s strengths, educational needs, the services the 
school is going to provide, and educational goals. 

• LRE: Students with disabilities are to be educated in the Least Restrictive Environment, or the classroom 
environment that provides them with the most exposure and access to the general education classroom 
and curriculum as possible. 

• OT: Occupational Therapy is provided to students who have fine motor or sensory integration difficulties 
in school. 

• PLC: A Professional Learning Community is a group of educators that meets regularly, shares expertise, 
and works collaboratively to improve teaching skills and the academic performance of students. 

• SLP: A Speech Language Pathologist works with students who have trouble with articulation or 
language expression (grammar, syntax). 

• SLD: Students who are identified as having a Specific Learning Disability have average or above 
average intelligence but struggle to learn in school. 

This resource was adapted from:  https://www.education.com/magazine/article/acronyms-teachers-use/ 
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 Appendix U:  Teacher Resume Sample 

 

Candidate’s Name 
Street	Address	with	City,	State	and	Zip	Code	

Phone:	(406)	555-6789	
Email:	sample@gmail.com	

	
Objective:	

To	obtain	a	position	as	a	full	time	teacher	in	a	dynamic	western	Montana	elementary	school	setting,	and	
affect	positive	change	in	the	lives	of	young	people	in	my	community.	

	
	
Education	

Salish	Kootenai	College,	Pablo,	MT	
Bachelor	of	Science,	Elementary	Education			expected	June,	2020	
Associate	of	Science,	Elementary	Education	June	2018	

	
Previous	College	Name	and	location	
Degree	title	or	program	name,	if	applicable,	years	of	attendance	

	
	
Education	and	Related	Experience:	
	

Methods	Course	Field	Experience:	 Various	school	settings,	western	MT	region	as	part	of	supervised	
practica	in	various	subject	area	methods	courses.	2017	-	2019	

Polson	Boys	and	Girls	Club	Employee:	planned	and	designed	learning	experiences	and		
supervised	children	and	youth	ages	7	–	16.		2013	to	present	

Coach,	Pablo	Youth	Soccer	Program:	worked	with	children	ages	8-12	as	part	of	municipal	soccer	program.	
Planned	and	implemented	practices,	coordinated	parent	events,	coached	games,	procured	and	
maintained	equipment.	2012-2014	

	
	
Other	Work	Experience:	
	

Assistant	Manager,	Ronan	Sports	&	Western:		Part	time	employment	at	local		
outdoor/sporting	goods	store.	Responsible	for	customer	sales,	ordering,	coordinating	employee	
schedules,	and	stocking.	2014	-	2017	

Counselor,	Camp	Wanahakalugee:		Camp	counselor	for	summer	youth	camp	serving	10-13	year	olds.	
2012-2015	

	
	
Skills	
	

• Proficient	in	both	Mac	and	Windows	operating	systems,	multimedia	design,	website	development,	
social	media	applications,	interactive	whiteboards,	spreadsheets,	Powerpoint	
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Activities	/	Interests	

Provide	additional	information	like	hobbies	or	interest	in	extracurricular	activities	or	awards	obtained	in	
previous	year.	Make	sure	to	provide	information	about	the	rewards	including	institution’s	name,	year	and	
little	description	of	that	achievement.	These	can	be	bulleted	in	2	columns	to	save	space.	

	
	
References	
	 	
	 Douglas	Ruhman,	M.Ed.,	Faculty,	Salish	Kootenai	College	
	 (406)	275-4763	 doug_ruhman@skc.edu	
	
	 Dr.	Ima	Smartguy,	Ph.D.,	Faculty,	University	of	Hard	Knocks	
	 (406)	123-4567	 ima_smartguy@uhk.edu	
	
	 John	Q.	Teacher,	Grade	3	Teacher,	Anytown,	MT	SD	#30	
	 (406)	456-7890	 johnqteacher@email.k12.mt.us	
 

 
SOME RESUME GUIDELINES: 
Your resume is a marketing tool designed to tell a prospective employer: who you are, what you know, what you 
would like 
to do, your accomplishments and the qualifications and personal strengths you have to meet their needs. 
 
1)    Emphasize your transferable skills and results or accomplishments. Be specific. 
Examples: Designed and implemented new inventory control system that reduced out of stock items 15% in the first 
month of operation. (effective)               Helped improve inventory control. (weaker) 
 
2)  Teaching resumes may be more than one page, but no more than two. 
 
3)  Emphasizing position titles (what you did), rather than where you worked, usually results in a resume that 
markets your capabilities in the best light. However, that depends on the types of positions/jobs you have held. 
 
4)   Include only the most powerful information-  that most relevant to your stated objective or the job you are 
targeting. 
 
5)   Present your strongest information first in each category or job. 
 
6)   There should be no errors in spelling, punctuation or grammar. Carefully proof your own resume and have 
another person you trust give it a final proof. 
 
7)   Give time and thought to preparation, style and layout. Resumes must be well organized. 
 
8)   Design your resume for eye appeal. Make it inviting to read.  Use an attractive, open layout, good white space, 
bulleting and vertical listing for emphasis. (Example on reverse side under CLASSROOM EXPERIENCE.) 
 
9)   Use high quality bond paper with an attractive texture. White, ivory or very light gray are the best colors. 
 
10) Eliminate extraneous words and information. Focus on related skills. 
 
11) Target resume by using language of the education field; consider your prospective employer’s perspective. 
 
 

Call Lennie Webster at Career Services (275-4826) to make an appointment for a resume review. 
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 Appendix V:  Advising Form: Early Childhood Education Program	
Note: Program modifications are possible; always check your catalog for current course listings. 
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Appendix W:  Advising Form: Early Childhood P-3 Education Program 
Note: Program modifications are possible; always check your catalog for current course listings. 
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Appendix X:  Advising Form: Elementary Education Program 
Note: Program modifications are possible; always check your catalog for current course listings. 
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 Appendix Y:  Advising Form: Secondary Science Education Program (BSSE) 
Note: Program modifications are possible; always check your catalog for current course listings. 
 
	

FALL QUARTER (FIRST YEAR) 
Dept.	 Course	Title	 Cr.	 Term	Taken	 Grade	 Prereq	 Comments/Transfer	Info	
ENGL 101 English Comp I 3      
GEOL 101 Physical Geology 4      
GEOL 102 Physical Geology Lab 1      
BIOS 101 Gen Biology 4      
BIOS 102 Gen Biology Lab 1      
SS-Intro Elective [list C] or IDST 101 Seminar 3     [SCID 101 

Recommended] 
WINTER QUARTER (FIRST YEAR) 

Dept.	 Course	Title	 Cr.	 Term	Taken	 Grade	 Prereq	 Comments/Transfer	Info	
ENGL 202 English Comp II 3   x   
MATH 108 Adv. Functions & Models 3      
ENVS 203 Weather & Climate 3      
HMNT 101 Intro. to Humanities 3      
SS-Intro Elective [list C] or IDST 101 Seminar 3     [SCID 101 

Recommended] SPRING QUARTER (FIRST YEAR) 
Dept.	 Course	Title	 Cr.	 Term	Taken	 Grade	 Prereq	 Comments/Transfer	Info	
NASD 101 History of Indians the U.S. 3      
MATH 109 Trigonometry 3      
ASTR 110 Astronomy 5      
BIOS 112 Introduction to Botany 3   x   
BIOS 113 Introduction to Botany Lab 2   x   

FALL QUARTER (SECOND YEAR) 
Dept.	 Course	Title	 Cr.	 Term	Taken	 Grade	 Prereq	 Comments/Transfer	Info	
MATH 241 Statistics 5      
CHEM 150 Principles of Gen, Chemistry 3      
CHEM 151 Principles of Gen. Chemistry Lab 2      
SPCH 100 Basic Communication 3      
EDUC 240 Human Growth & Development 4      

WINTER QUARTER (SECOND YEAR) 
Dept.	 Course	Title	 Cr.	 Term	Taken	 Grade	 Prereq	 Comments/Transfer	Info	
CHEM 152 Principles of Chemistry II 3      
CHEM 153 Principles of Chemistry II Lab 2      
EDUC 235 Intro to Am Indian Education 3   x   
EDUC 206 Intro to Secondary Sci Teaching 3      
BIOS 130 Introduction to Microbiology 4   x   
BIOS 131 Introduction to Microbiology Lab 1   x   

SPRING QUARTER (SECOND YEAR) 
Dept.	 Course	Title	 Cr.	 Term	Taken	 Grade	 Prereq	 Comments/Transfer	Info	
CHEM 140 Fund of Organic/Bio Chem 5      
BIOS 260 Principles of Ecology 3   x   
BIOS 261 Principles of Ecology Lab 2   x   
EDUC 178 Exploratory Field Experience 1      
EDUC 203 Foundations of Education 5   x   
NASD 210 Intro to Indigenous Science 3   x   
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FALL QUARTER (THIRD YEAR) 
Dept.	 Course	Title	 Cr.	 Term	Taken	 Grade	 Prereq	 Comments/Transfer	Info	
EDUC 250 Educational Psychology 3   x   
EDUC 307 Curric. Planning & Assessment 4      
PHYS 201 College Physics I 5   x   
MATH 110 Calculus I 5   x   

WINTER QUARTER (THIRD YEAR) 
Dept.	 Course	Title	 Cr.	 Term	Taken	 Grade	 Prereq	 Comments/Transfer	Info	
EDUC 342 Lit Strategies in Sec Education 3   x   
EDUC 343 Lit in Sec Ed Practicum 1   x   
PHYS 203 College Physics II 5   x   
EDUC 337 Intro to Special Education 5   x   
EDUC 221 Parent Partnership/Comm Collab. 2      

SPRING QUARTER (THIRD YEAR) 
Dept.	 Course	Title	 Cr.	 Term	Taken	 Grade	 Prereq	 Comments/Transfer	Info	
EDUC 311 Cultures, Diversity & Edu Ethics 3   x   
EDUC 312 CDEE Practicum 1   x   
EDUC 207 Health, Safety & Drug Aware 3      
EDUC 392 Teaching Sci in Sec Ed Class I 3   x   
PHYS 205 College Physics III 5   x   
HMNT 301 SOCIAL & ENV. ETHICS 3      

FALL QUARTER (FOURTH YEAR) 
Dept.	 Course	Title	 Cr.	 Term	Taken	 Grade	 Prereq	 Comments/Transfer	Info	
EDUC 313 Sec Classroom Management 3   x   
EDUC 308 Tech in Sec Ed 3   x   
SCID 301 Conduct & Report Sci Research 3   x   
LFSC 320 Mammalian Physiology 5   x   
ELECTIVE FAH/LANG 3      

WINTER QUARTER (FOURTH YEAR) 
Dept.	 Course	Title	 Cr.	 Term	Taken	 Grade	 Prereq	 Comments/Transfer	Info	
BIOS 240 Principles & App of Genetics 4   x   
EDUC 395 Teach Sci in Sec Ed Class II 2      
BIOS 410 Conservation Biodiversity 3      
EDUC 393 Transition to Student Teach 3   x   
HPED 125 First Aid & CPR 1      
EDUC 471 Action Research in Edu 3      

SPRING QUARTER (FOURTH YEAR) 
Dept.	 Course	Title	 Cr.	 Term	Taken	Grade	 Prereq	 Comments/Transfer	Info	
EDUC 491 Student Teach in Sec Education 12      
EDUC 495 Reflective Pract/Research Edu 2      
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Appendix Z:  Advising Form: Secondary Mathematics Education Program (BSSEM) 
Note: Program modifications are possible; always check your catalog for current course listings. 
Course sequence/availability may vary depending on students’ starting year (odd vs. even). 
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